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 ʊɸʈʀʍ ʌɸʅʃɸʈʀ 
 

OôUK 9 
ILM -FAN TARAQQIYOTIDA ZIYOLI AYOLLARNING O`RNI  
B.I . Matchanova, o`qituvchi, Urganch davlat universiteti, Urganch 

 
Annotasiya. Ushbu maqolada O`zbekistonda zamonaviy oila ma`naviyati aniq ma`lumotlar 

asosida atroflicha tahlil qilingan va umumlashtirilgan. 
Kalit su`zlar: ʦila, ota-onaning oôrni, ʆôzbekiston, davlat va jamiyat munosabat omillari, 

totuvlik, farzand, nikox, tarixiy meros 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʥʘ ʦʩʥʦʚʝ ʢʦʥʢʨʝʪʥʳʭ ʜʘʥʥʳʭ ʘʥʘʣʠʟʠʨʦʚʘʥʥʳ ʠ 

ʦʙʦʙʱʝʥʳ ʤʘʪʝʨʠʘʣʳ ʦ ʜʫʭʦʚʥʦʩʪʠ ʩʦʚʨʝʤʝʥʥʦʡ ʩʝʤʴʠ ʚ ʋʟʙʝʢʠʩʪʘʥʝ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʩʝʤʴʷ, ʨʦʣʴ ʨʦʜʠʪʝʣʝʡ, ʋʟʙʝʢʠʩʪʘʥ, ʛʦʩʫʜʘʨʩʪʚʦ ʠ ʦʙʱʝʩʪʚʦ, 

ʬʘʢʪʦʨʳ, ʩʦʛʣʘʩʠʝ, ʨʝʙʝʥʦʢ, ʙʨʘʢ, ʠʩʪʦʨʠʯʝʩʢʦʝ ʥʘʩʣʝʜʠʝ.  
Abstract. In this article the morality of modern family is analyzed and summarized thoroughly 

with exact facts  
Key worlds: Family, place of parents, Uzbekiston, state and society, factors, agreement, child, 

marriage, historical heritage. 
 

O`zbekiston Respublikasi mustaqillikka erishgach yurtimizda xotin-qizlarning ijtimoiy ishlab 
chiqarish va boshqarishda ishtirok etishiga qulay sharoitlar yaratildi. Buni yurtimizda xotin-
qizlarning eôzozlanishi, ularni asrab-avaylanishi, jamiyatdagi o`rinlarini va mavqelarini oshirish 
bo`yicha olib borilayotgan iqtisodiy islohotlarda ko`rish mumkin.  

Mamlakat iqtisodiyotini rivojlantirish uchun olib borilayotgan iqtisodiy islohotlarning har bir 
qadamida, vatanimiz hayotining turli sohalarida erishilayotgan yutuqlarda, xotin-qizlarning faol 
ishtiroki fikrimiz dalilidir. Bundan tashqari mamlakatimiz mustaqilligining dastlabki kunlaridanoq 
yurtimizda xotin-qizlarga g`amxo`rlik ko`rsatish, ularning siyosiy faolligini oshirish, kasbiy, 
jismoniy, maônaviy va intellektual salohiyatini yuksaltirish, qizlarni zamonaviy kasb-hunarlarga 
yo`naltirish, ularni tadbirkorlikka keng jalb etish, onalik va bolalikni muhofaza qilish, sog`lom 
oilani shakllantirish davlat siyosati darajasiga ko`tarilganligidan dalolat beradi. Bugungi kunda ular 
ishbilarmon tadbirkor, malakali shifokor, tarbiyachi- o`qituvchi, xullas, har bir sohaning fidoyi 
vakilasi sifatida o`z burchlarini sidqidildan bajarib kelmoqdalar. Insoniyat tarixi shundan guvohlik 
beradiki, ming yillar davomida har qaysi jamiyatning madaniy darajasi va maônaviy barkamolligi 
ayollarga bo`lgan munosabat bilan belgilanadi. Ayniqsa, ayollarga sharqona ehtirom va eôzoz biz 
uchun ibratli merosdir. Bejiz emaski, Sharqda ayolni farishtaga qiyos qilishadi. Chunki farishtalar 
Alloh taolo yaratgan eng pok, eng begunoh zotlardir. Xalqimizning buyuk tarixida o`zining jasorati 
va matonati, aql-zakovati, nafosati va nazokati bilan o`chmas nom qoldirgan To`maris, Bibixonim, 
Gulbadanbegim, Zebunniso, Nodira, Uvaysiy, Anbar Otin va boshqa yuzlab ayollarimizni hamisha 
ehtirom bilan tilga olamiz [1]. 

Sharq azaldan ilmu maôrifat beshigi bo`lgan. Muqaddas zaminimizning har bir go`shasi 
o`zining olimu ulamolari bilan mashhur bo`lganki, bunday zakovat ahlining nechog`li bilimga ega 
bo`lishi albatta ularni dunyoga keltirgan volidai muhtaramalarining tafakkur darajasiga bog`liq 
bo`lgan. Yaôni ilmu irfon sohiblarining onalari ham teran bilim sohibalari bo`lishgan. Buni imom 
Buxoriy, Al -Hakim Termiziy, Xoja Bahouddin Naqshband, Mashrab kabi buyuk tafakkur 
darg`alarining onalari misolida ko`rish mumkin.  

Ayolning oiladagi, jamiyatdagi mavqeini olib qaraylik. Tariximizning qaysi davriga nazar 
solmaylik, ayol va ona mudom ezgulik timsoli,murabbiy va komil inson tarbiyachisi bo`lib 
kelganini ko`ramiz [2]. 

O`zlikni anglash tarixni bilishdan boshlanadi. O`z tarixi, anôanalari, osori atiqalari, buyuk 
siymolari, qadriyatlariga ega bo`lgan xalq buyukdir. Qalbi yaratish va ijodkorlik ishtiyoqi bilan 
limmo-lim to`lgan ziyoli shukronalik va minnatdorlik tuyg`usi bilan yashaydi. Tarixga nazar 
tashlasak, barcha davrlarda ham g`oyat murakkab va masôuliyatli vazifa ziyoli ayollar zimmasiga 
tushgan. Eski qolip va eski qarashlardan voz kechib, yangi dunyoqarash shakllanishi uchun yo`l 
ochgan fidoyi ziyoli ayollar xalqning maônaviy ehtiyoji, zamon talablarini qondirish uchun tinmay 
izlanib, o`z isteôdod va mahoratlarini ayamasdan, mashaqqatli yo`lni bosib o`tishganki, ularning 
mehnatini hech narsa bilan o`lchab ham, qiyoslab ham bo`lmaydi. Ziyoli ayollar o`zlarining bilim 
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va tajribasi, isteôdod va mahorati, ko`z nuri va qalb qo`riyu butun borlig`ini maôrifat uchun 
bag`ishlab, minglab qalblarga fayz va ziyo olib kirgan, ezgulikdan saboq bergan, Vatan uchun, xalq 
uchun xizmat qilish sharafli yumush ekanini anglatgan. Ziyoli ayollarning Vatanimiz, 
Prezidentimiz, xalqimiz oldidagi maônaviy burchi beqiyos: Hech kimga qaram bo`lmay, o`z milliy 
manfaatlarimizni, ezgu maqsadlarimizni ko`zlab, aholining farovonligiyu xalqaro maydonda 
Vatanimizning obro-̀eôtiborini munosib darajaga ko`tarish tom maônoda ziyoli ayollar zimmasida. 
Muhtaram Prezidentimiz taôkidlaganlaridek, IX-XV asrlarda maôrifatli dunyo buxoriylar, 
farg`oniylar, xorazmiylar, beruniylar, ibn sinolar, ulug`beklarni qanchalik izzat-ikrom qilgan bo`lsa, 
yigirma birinchi asrda biz xalqimiz, millatimizga nisbatan ana shunday ehtiromni qaytadan qo`lga 
kiritishimiz kerak. O`sha davrda ulug` ajdodlarimiz asos solgan va olamga dong taratgan ilmiy 
maktablarni zamonaviy shaklda qaytadan tiklashimiz lozim [3].  

Fan sohasidagi kadrlarni jadal ko`paytirish va yoshartirish uchun, O`zbekiston intellektual 
imkoniyatlarini keskin darajada oshirish uchun ziyoli ayollar oldida turgan vazifalar nimalardan 
iborat? 

Bizningcha, istiqlol tufayli boshlangan buyuk ishlarni davom ettirishga qurbi yetadigan, 
hech kimdan kam bo`lmasdan hayotga kirib kelayotgan etuk, mustaqil fikrlaydigan yangi avlodni 
kamol toptirish, o`z oldiga oliyjanob maqsadlar qo`ygan, ilmu fan cho`qqilarini egallashga bel 
bog`lagan, qiyinchilik va sinovlar oldida bosh egmaydigan, ertangi hayotimizning hal qiluvchi 
kuchi bo`lib maydonga chiqadigan sog`lom, barkamol, mard va shijoatli yoshlarning qanday taôlim-
tarbiya olishi murabbiy va ustozlarga bog`liqdir. Ularning ongi va qalbiga nima yozilsa, ularning 
kelajagi ham shunday bo`ladiki, jamiyatning qiyofasi ziyolilarning ruhiyatiga bog`liqdir.  

Istiqbolimiz, taraqqiyotimiz ko`p jihatdan fan dargohlarida ishlayotgan olim va olimalarning 
izlanishlariga, ularning jasoratiga, fidoyi ekaniga, yuksak ilmiy salohiyatlari va oqilona 
tavsiyalariga bog`liqdir [4].  

Fan ahliga, ziyolilarga samarali ishlash uchun barcha zarur shart-sharoit yaratilgani [5] 
eôtiborga olinsa, Vatanimizning ertangi nurli kuni, qanchadan qancha qurbonlaru mashaqqat 
evaziga qo`lga kiritgan mustaqillikning abadiy bo`lishi, farzandlarning baxtu iqboli hamda 
boshlangan ezgu ishlarning mevasini ko`rish uchun yosh avlodni milliy va umuminsoniy 
qadriyatlarga sodiqlik ruhida tarbiyalash, ularni zararli g`oyalar taôsiridan asrab-avaylash va saqlab 
qolish ular zimmasidagi yuksak masôuliyat ekanini his etish va bu borada sustkashlik hamda 
beparvolikka yo`l qo`yib bo`lmasligi anglashiladi. Zero, Vatan chegarasi mustahkam bo`lsayu, 
uning farzandlari irodasi sust, kuchsiz, ongsiz, maqsadsiz bo`lsa, o`sha yurt inqirozga uchrashi aniq. 
Yurt ravnaqi, Vatan obodligi porloq kelajak egalari bo`lgan uchqur tafakkurli, sobit iymonli, 
mustahkam irodali yoshlar zimmasidadir.  

Buyuk davlat,buyuk kelajagimizga erishish uchun oqil, maôrifatli, ayni paytda o`zining 
o`tmishi, ulug` qadriyatlari, millati bilan faxrlanadigan va kelajakka ishonadigan insonlarni 
tarbiyalashimiz kerak. Bunday insonni tarbiyalash esa ijtimoiy fanlarning muqaddas burchidir [6] 
ki, inson qanchalik bilimli bo`lmasin, avvalo inson bo`lib qolmog`i kerak. Ilg`or texnika va 
texnologiya asrida yashayotgan, axborotlar quyunida qolgan yosh avlod ajdodlar merosidan 
ozuqalanibgina maônaviy barkamollikka erishadi.  

Mustaqil fikr yuritadigan, to`g`ri va halol, jasur avlodni tarbiyalash davrimizning dolzarb 
muammolaridandir [7]. Yosh avlod qalbiga yo`l topib, ular bilan hamnafas bo`lish, ularning dardu 
tashvishlarini yaqindan his qilib, haqiqiy maslahatgo`yiga, malakdoshiga, ishongan tog`iga aylanish 
katta matonatni talab etadi. Bir so`z bilan aytganda, jamiyat va inson hayotini bir daqiqa ham ustoz 
va murabbiy ayollarsiz tasavvur etib bo`lmaydi.  

Shunday qilib, ziyoli ayollar qalbida buyuk Vatanga cheksiz g`urur va iftixor tuyg`ularini 
jamlagan holda, uning oldidagi farzandlik burchini sidqidildan ado etish, kindik qoni to`kilgan yurti 
shon-sharafi uchun mehnat qilish, qaddini tik tutib, ertangi kunga ishonch bilan yosh avlodni ñelim 
deb, yurtim deb yonib yashashò ruhida tarbiyalashni hayotiy eôtiqodlariga aylantirishlari maqsadga 
muvofiq. O`tmish sarchashmalarini tadqiq etish, o`rganish va kelajak avlod uchun taqdim etishdan 
ko`zlangan ezgu maqsad ham kelajagi buyuk xalqimiz maônaviyatini yuksaltirish, yoshlar ongi va 
shuuriga buyuk ajdodlar ruhiga hurmat va ehtirom tuyg`ularini singdirishdir.  

Xulosa qilib shu so`zlarni aytamanki: 
Mamlakatimizning buyuk kelajagi ham, ertangi kunimiz ham, erkin va farovon hayotimiz 

ham, vatanimizning jahon hamjamiyatidagi obro`-eôtibori avvalo ziyoli ayollarga, ular taôlim-
tarbiya berayotgan farzandlarning qanday inson bo`lib voyaga etishlariga bog`liqdir. 
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OôUK 9 
OôZBEKISTON TARIXIDA XORAZMLIKLAR 

T.S. Matyaqubov, talaba, Urganch davlat univesiteti, Urganch 
  

Annʦtʘtsiya. Mazkur maqolada qadim zamonlardan Markaziy Osiyo, jumladan Oôzbekiston 
hududida yashab, istiqomat qilib kelayotgan va oôz davlatiga asos solgan xorazmliklar haqida 
bayon qilinadi. Shuningdek, xorazmliklarning turmush tarzi, qolaversa ularning qaysi xalqlar bilan 
oôzaro aloqalarda yashaganliklari, Xorazm davlatchiligining Oôzbek davlatchiligidagi oôrni haqida 
maôlumot beriladi.   

Kalit soôzlari: Amudaryo, Sirdaryo, Margôiyon, sherxonlar, Baqtriya,  Avesto, Oltoy, 
massagetlar, saklar, daylar, issedonlar, astaklar, ruminlar, xorasmiylar  

ɸʥʥʦʪʘʮʠʷ. ɺ ʪɻʦʡ ʩʪʘʪʴʝ ʨʘʩʩʢʘʟʳʚʘʝʪʩʷ ʦ ʭʦʨʝʟʤʮʘʭ, ʞʠʚʰʠʭ ʥʘ ʪʝʨʨʠʪʦʨʠʠ 
ʎʝʥʪʨʘʣʴʥʦʡ ɸʟʠʠ, ʚ ʯʘʩʪʥʦʩʪʠ ʋʟʙʝʢʠʩʪʘʥʘ ʠ ʦʩʥʦʚʘʚʱʠʭ ʩʚʦʝ ʛʦʩʫʜʘʨʩʪʚʦ. ʊʘʢʞʝ 
ʧʨʝʜʦʩʪʘʚʣʝʥʘ ʠʥʬʦʨʤʘʮʠ ̫ʦ ʦʙʨʘʟʝ ʞʠʟʥʠ ʞʠʪʝʣʝʡ ʍʦʨʝʟʤʘ, ʦ ʩʚʷʟʷʭ ʩ ʜʨʫʛʠʤʠ ʥʘʨʦʜʘʤʠ, 
ʠ ʨʦʣʠ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʩʪʠ ʍʦʨʝʟʤʘ ʚ ʠʩʪʦʨʠʠ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʩʪʠ ʋʟʙʝʢʠʩʪʘʥʘ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ɸʤʫʜʘʨʴʷ, ʉʳʨʜʘʨʴʷ, ʄʘʨʛʠʘʥʘ, ʰʝʨʭʦʥʳ, ɹʘʢʪʨʠʷ, ɸʚʝʩʪʦ, ɸʣʪʘʡ, 
ʤʘʩʩʘʛʝʪʠ, ʩʘʢʳ, ʜʘʡʳ, ʠʩʩʝʜʦʨʳ, ʘʩʪʘʢʳ, ʨʦʤʘʥʳ, ʭʦʨʝʟʤʠʡʮʳ. 

Abstract. This article describes Khorezmans who have lived, lived, and founded their country 
in Central Asia, including Uzbekistan. It also provides information about the Khorezmian way of 
life, as well as the peoples they live in, and their role in the Uzbek state of Khorezm. 

Key words: Amu Darya, Syrdarya, Marghian, Bactria, Sherxani, Avesto, Altai, Massagets, 
Saxons, Daxs, Issues, Astaxs, Romanes, Khorezmans 
 

Kirish. Bugungi kunda qadimgi xalqlardan hisoblanmish xorazmliklar haqida olimlar, 
izlanuvchilar va tadqiqodchilar tomonidan koôplab izlanishlar olib borilmoqda. Xattoki ular 
oôrtasida baxs-munozaraga olib keladigan mavzu ham hisoblanadi. Chunki koôplab tadqiqodchilar 
tomonidan xorazmliklarning qadimdan yashagan hududlari, ularning davlatchilikka qoôshgan 
hissalari haqida mulohazalar yuritib kelinmoqda. Masalan V.V.Bartold, S.P. Tolstov, V.M.Masson, 
Ya. Gôulomov va boshqa bir qancha olimlar bu masalada oôz izlanishlarini olib borganlar. Bu ilmiy 
tadqiqodlarga boôlgan talab bugungi kunda ham oôzining ahamiyatini yoôqotgani yoôq. Xorazm 
zaminini, uning boy madaniyatini, mehnatkash aholisini, Xorazmning koôhna tarixini yoritish 
dolzarb masala hisoblanadi. Zero Prezidentimiz aytganlaridek ñJoôshqin Amudaryodan suv ichib, 
muqaddas va tabarruk Xorazm tuprogôida unib-oôsgan, xalqimiz tarixida oôchmas iz qoldirgan Abu 
Rayhon Beruniy, Muhammad Muso Xorazmiy, Mahmud Zamaxshariy, Najmiddin Kubro, Pahlavon 
Mahmud, Nosiriddin Rabgôuziy, Sulaymon Boqirgôoniy, Sakkokiy, Munis, Feruz, Ogahiy, Bayoniy 
va boshqa koôplab allomalar, shoir va mutafakkirlarning nomlari jahon sivilizatsiyasi tarixiga haqli 
ravishda oltin harflar bilan bitilganò [1].      

Asosiy qism. Jonajon Oôzbekistonimizning hududi va unda yashayotgan xalqlar jahon 
xalqlarining eng qadimiy oshiyonlaridan va xalqlaridan sanaladilar. Bu hududda qadim-qadimdan 
soôgôd, baxtar, xorazmiy, margôiyon va boshqa xalqlar yashaganligini juda yaxshi bilamiz. Ular oôz 
davlatchiligiga va yuksak madaniyatiga, oôz urf-odatlari va oôz tarixiga ega boôlgan xalqlardir [2]. 
Shular ichida xorazmiylar jahonning eng qadimiy xalqlaridan  biri sanaladi. Xorazmliklar juda keng 
hudduda Eron bilan Turon oôrtasidagi yerlarda, Kaspiy dengizining sharqiy va shimoliy 
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qirgôoqlarida, shuningdek Amu va Sirdaryoning quyi hamda oôrta qismlarida yashaganlar. Xorazm 
qabilalari haqidagi dastlabki yozma maôlumotlar qadimgi yunon tarixchilari miletlik Gekatey 
(mil.avv. VII asrning oxiri VI asrning boshlarida yashab oôtgan) va tarix otasi Gerodot (mil.avv. V 
asrlarda yashab oôtgan) asarlarida ilk bor uchraydi. Ularning guvohlik berishlaricha, oôrta va quyi 
Amudaryo va Sirdaryo mintaqasida bir nechta yirik qabilalar istiqomat qilganlar [3]. Bu qabilalar 
derbiklar, sakaravaklar, xorasmiylar, saka-xaumavaraga va apasiyak-obisak kabi yirik 
uyushmalarga birlashganlar. Ular urf-odat va til jihatdan yaqin turganlar. Uyushmaning markazida 
oôtroqlashgan, boshqalarga nisbatan yuqori madaniyatga ega boôlgan Xorasmiya qabilalari boôlgan. 
Yunon tarixchisi Gerodotning yozishicha, oôz davrida bu qabilalarni umumiy nom bilan massagetlar 
deb ataganlar. Gerodot oôzining ñTarixò kitobida xorasmiy qabilalariga taôrif berib, ularning ochiq 
koôngil, mehmondoôst, oôta mehnatsevar boôlishlari bilan birga oôta jasur va mard boôlganliklarini 
aytib oôtgan hamda xorazmiylarning tashqi koôrinishlariga ham toôxtalib, ularni baland boôyli, malla 
sochli, oq yuzli, koôk koôzli kishilar ekanligini yozadi. Tarixchi arxeologlar xorasmiy qabilalari 
qadimgi Xorazm hududiga, bundan 12-13 yil ilgari Oltoy tomondan koôchib kelganlar desalar, baôzi 
arxeologlar esa ular Hindiston tomondan kelganlar deya oôz tahminlarini bildirishgan. S.P. Tolstov, 
Ya. Gôulomovlar bu fikrga qarshi chiqib, xorazmliklar Oôrta Osiyoning janubidan koôchib 
kelmaganlar, Xorazm davlati Quyi Amudaryoda qadimgi zamonlardayoq vujudga kelgan va ular 
shu yerda yashab kelganlar deb xulosa qilganlar. Yunon tarixchisi bergan maôumotlarga asosan 
ularning nomlari quyidagicha boôlgan: massagetlar, saklar, daylar, issedonlar, astaklar, ruminlar, 
xorasmiylar, sherxonlar, kaspiylar, argôishlar, arimpaslar, derbiklar, barkoniylar, topurlar, eglar 
kabilar edi. Bu qabilalar ichida eng koôp sonlisi va qudratlisi, qabilalar uyushmasi deb atalgan 
massagetlar edi. Olib borilgan arxeologik topilmalar shuni koôrsatadiki, xorasmiylar jahonning eng 
qadimiy xalqlardan biridir.  

Qadimgi Xorazm qabilalariga oriylar ham kirgan boôlib, ular baland boôyli, sariq magôiz 
yuzli, koôk koôzli, jingalak qoôngôir sochli kishilar boôlganlar. Koôpgina qadimgi mualliflar va yangi 
davr sharqshunos  olimlarning ayrimlari eroniylar kabi xorazmiylar ham oriy qabilalari oilasiga 
mansub ekanliklarini bildiradilar. Xuddi shunday fikrni koôzga koôringan sharqshunos olimlar 
akademik V.V.Bartold va akademik S.P.Tolstov oôz asralarida ilgari surdilar. Xuddi shunday 
tahminni bildirgan yozuvchi Yevgeniy Berezikov ham oôz asarida oriy soôzini oliyjanob va eôzozli 
maônosida tarjima qiladi. Shu sababli ham u xorazmiylarni tuzulishi yuqoridagi xususiyatlarini 
oriylarga juda oôxshash ekanligini taôkidlagan. Taniqli faylasuf olim Tohir Karim ham oôzining 
ñMuqaddas Avesto izidanò kitobida xorasmiylarning oriylarga mansub ekanligini koôrsatib beradi. 
Xorasmiylarning oriylarga mansubligi haqida turli xil rivoyatlar ham mavjud [4]. 

Ilk davlatchilik muammosining oôrganilishi natijalarini umumlashtirish sovet 
tarixshunosligida XX asrning 30 yillarida boshlangan. S.P.Tolstovning 1938-yilda chop etilgan 
ñOrta Osiyo qadimgi tarixining asosiy savollariò degan maqolasida ilk davlatchilik muammosining 
oôrganilishi natijalari tahlil qilingan edi. Shu davrgacha mazkur masala sovet tarixshunosligida 
deyarli oôrganilmagan. 

V.M.Masson ñXorazmda yirik sugôorish inshootlari mil.avv. VI-V asrlarda barpo etilgan deb, 
mil.avv. IX-VIII asrlarda Xorazmda sodda dehqonchilik-chorvachilik madaniyati (Amirobod 
madaniyati) rivoj topgan va mahalliy bronza davri madaniyati xususiyatlarini saqlab, Xorazm 
tuprogôida oôsha davrga oid paxsa yoki xom gôishtdan qurilgan uy-joylar, mudofaa devorlari 
topilmagan, turar joylar yarim yertoôlalardan iborat boôlib, sopol idishlar qoôlda yasalganò, - deb 
taôkidlagan [5]. Bunday xulosalar Xorazm hududlarida davlatning juda erta vujudga kelganligini 
inkor etgan. 

Soôgdiyonada, Margôiyona, Parfiya va Ariyani qamrab olgan ñKatta Xorazmò davlati 
toôgôrisidagi nazariya ham rad etilgan boôlib, V.M.Massonning aytishicha, Soôgôdiyona va 
Margôiyona tarixiy-madaniy jihatdan qadimgi davrlardan boshlab, Baqtriya ancha yaqin boôlgan.  

Ushbu nazariyaga koôra, shu davr tarixshunosligida xorazmliklar dastlab Oôrta Osiyoning 
janubida istiqomat qilganlar, qadimgi forslarning harbiy yurishlari natijasida, xorazmliklar janubdan 
Quyi Amudaryo yerlariga siqib chiqarilgan deb, faraz qilingan. 

Keyingi yillarda M.G.Vorobeva mazkur nazariyani tahlil qilib, Xorazm davlati Quyi 
Amudaryo hududlarida qadimgi zamonlardayoq vujudga kelgan, deb xulosa chiqardi. 
A.S.Sagdullayev ushbu masalaga oôz eôtiborini qaratib, boshqacharoq xulosaga kelgan. Unga koôra, 
mil.avv. I ming yillikning boshlarida Margôiyona va Baqtriya aholisining vakillari Oôrta Amudaryo 
va Qashqadaryo vohasiga koôchib borgan. Mazkur janubiy elatlarning guruhlari Xorazmda ham 
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joylashgan. Ular bu yerlarda mahalliy aholiga qoôshilib, ushbu jarayon etnik jihatdan yozma 
manbalarda tilga olingan ñxorasmiylarò elatiga asos solgan. Demak, tadqiqotchining fikriga koôra, 
Ahamoniylar davriga qadar Oôrta Osiyoning janubida xorazmliklar istiqomat qilmaganlar, ular 
Margôiyona-Baqtriya va mahalliy aholining etnomadaniy sintezi asosida aynan Xorazmda paydo 
boôlganlar [4]. 

 ñAvestoò Oôrta Osiyo viloyatlarining qadimgi tarixi, ijtimoiy tuzumi, iqtisodiy hayoti va 
maônaviy madaniyatini oôrganishda muhim manbadir. ñAvestoò da keltirilgan qadimgi maôlumotlar 
Oôrta Osiyoda harbiy siyosiy birlashma tashkil topgan davrlarga (mil.avv. IX-VIII) mansubdir [4]. 
Bu birlashma Aryoshayyona yoki Aryonam Vayjo juda katta harbiy ahamiyatga ega boôlgan. Shu 
davr aholisining bir qismi oôtroq dehqonchilik va chorvachilik bilan shugôullangan, boshqa bir 
guruhi esa koôchib yuradigan chorvachilik shakliga oôtgan. Ular oôrtasidagi siyosiy qarama ï 
qarshiliklar, kurash va tinimsiz bosqinlar ñxonadonlarga, qishloq, viloyat va mamlakatga 
qashshoqlik va vayronalik keltirdilarò. ñAvestoò da shu davr hukm surgan podsholar sulolasi ï 
kaviylar roôyxati quyidagicha: Xaoshôyonx, Yima, Syovarshon, Kavi Usan, Kavi Pishin, Kavi 
Arshan [3]. 

Kavi Xaosrav ariylar mamlakatlarini birlashtiruvchi podsho boôlib, ñturò ï chorvador 
qabilalarning yoôlboshchisi Frgangrasyon bilan jang qilgan. ñAvestoò da yoritilgan qadimgi 
qabilalarning tillari bir-biriga yaqin edi, ularning etnik qiyofasida ham ancha oôxshashliklar mavjud 
boôlgan. Oôtroq va koôchmanchi qabilalar oôrtasidagi asosiy farqlar eôtiqod, maônaviy va moddiy 
madaniyati hamda xoôjaliklarida boôlib, ularni bir-biridan ajratib turgan. ñAvestoòning Mouru, 
Soôgôda, Baxdi, Xorazm aholisi dehqonchilik va chorvachilik bilan shugôullangan, ñturò 
qabilalarining (va keyin sak-massaget qabilalarining) iqtisodiy hayotida chorvachilik ustunlik 
qilgan. Oôrta Osiyoning dashtlari va togôlari chorvachilik rivojlanishiga qulay sharoit yaratib 
bergan. 

XULOSA. Ushbu maqolada qadimiy xorazmliklarning ijtimoiy hayoti, madaniy, ijtimoiy-
iqtisodiy aloqalari haqida ilmiy va tarixiy maôlumotlar berilgan. Xorazm xalqining  davlatchilikka 
asos solganligi haqidagi maôlumotlarni yanada chuqurroq tadqiq etsh bugungi kunning dolzarb 
masalasi boôlib qolmoqda. Bu masalani tarixiy manbalar va arxeologik tadqiqodlar orqali yechish 
muhum hisoblanadi. 
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BUYUK XORAZMSHOHLAR DAVLATI VA ARAB XALIFALIGI OôRTASIDAGI 
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Annotatsiya. Maqolada Buyuk Xorazmshohlar davlati va shu davrda musulmon olamida 
katta obroô- eôtiborga ega boôlgan Arab xalifaligi bilan boôlgan munosabatlardagi chigalliklar 
bayoniga toôxtalib oôtilgan.  

Kalit soôzlar: anushteginiylar, xalifa, Xorazmshoh, saljuqiylar.  
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ʛʦʩʫʜʘʨʩʪʚʦʤ ɹʦʣʴʰʦʛʦ ʍʦʨʝʟʤʘ ʠ ɸʨʘʙʩʢʠʤ ʍʘʣʠʬʘʪʦʤ, ʢʦʪʦʨʳʝ ʚ ʪʦ ʚʨʝʤʷ ʰʠʨʦʢʦ 
ʫʚʘʞʘʣʠʩʴ ʚ ʤʫʩʫʣʴʤʘʥʩʢʦʤ ʤʠʨʝ.  
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Abstract. The article highlights the complexities of the relationship between the Greater 

Khorezmian state and the Arab Caliphate, which was widely respected in the Muslim world at that 
time. This process uses historical sources for historical coverage. 

Key words: Anushteginis, Khalifa, Khorezmian, Saljuqs. 
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Arab xalifaligi vujudga kelganidan boshlab, to parchalanib ketguniga qadar boôlgan davrda 
har bir musulmon davlatiga taôsir oôtkazish va shu davlatni oôz taôsir doirasiga kiritish hamda saqlab 
turishga harakat qilgan. Zero, bu jarayondan Xorazmshoh-Anushteginiylar davlati ham chetda 
qolmagan. Bu narsa din bilan bogôliq holda amalga oshirib borilgan. Xorazm Saljuqiylar davlati 
tarkibida ekanligida Arab xalifaligi va Xorazm oôrtasida yaxshi diplomatik aloqalar oôrnatilgan. 
Lekin, dastlabki Xorazmshohlar davrida Arab xalifaligi bilan oôzaro aloqalar sezilarli darajada 
boôlmagan, bu jarayon esa davlatning Saljuqiylarga toôla tobe boôlganligi bilan 
izohlanadi.Saljuqiylar davlati hukmdorlari va Arab xalifalari oôrtasida yaxshi diplomatik 
munosabatlar oôrnatilmaganligi, oôz navbatida, Saljuqiylarga qaram Xorazmni ham Arab xalifaligi 
bilan diplomatik aloqalarini cheklab qoôygan. Saljuqiylar va Arab xalifaligi oôrtasidagi aloqalarning 
yomonlashuviga ikki  davlat hukmdorlarining bir-birining ichki va tashqi ishlariga aralashishga 
intilishlari sabab boôlgan. Saljuqiylar davlati tuzilgan davrdan (1038) boshlab Bagôdod xalifasiga 
tazyiq oôtkazishga harakat qilgan. Sulton Toôgôrulbek davrida Saljuqiylarning kuch qudrati shu 
darajada ortib ketadiki, Abbosiylar xalifasi al-Koim (1031-1075) hokimiyatni Toôgôrulbekka 
topshirib, uni sulton hamda Sharq va Gôarb podshohi deb tan olishga majbur boôlgan va oôz qizini 
Toôgôrulbekka xotinlikka bergan [1]. Saljuqiylarning buyuk hukmdori Sulton Sanjar davrida 
xalifalik bilan aloqalar nihoyatda keskinlashgan. Hatto, bu davrga kelib, xalifalikda xalifalar al-
Mustarshid (1118-1135) va ar-Rashid (1135-1136) larning oôlimida bevosita Sulton Sanjarning 
qoôli bor degan gaplar tarqaladi [2]. Aynan bu voqealar Saljuqiylar sultoni Sulton Sanjar va shu 
davrdagi arab xalifasi al-Muqtafiy oôrtasidagi munosabatlar yanada keskinlashishiga sabab boôladi. 
Endilikda xalifa al-Muqtafiy yuqorida qayd etilgan marhum xalifalarning oôlimi uchun oôch olish 
maqsadida oôz davri uchun Saljuqiylar davlati bilan raqobat qila oladigan qudratli bir ittifoqchi 
izlashga kirishadi. Ayni damda, Xorazmshoh Otsiz har qanday yoôl bilan boôlsa ham Saljuqiylar 
qaramligidan ozod boôlishga intilayotgan edi. Uddaburon va mohir siyosatchi sifatida Otsiz xalifa 
uning ittifoqchisi boôlishi mumkinligini anglab,u bilan yaqinlashishga qaror qiladi. Bu yaqinlashish 
har ikki tomon uchun ham birdek zarur edi. 1141-yilda Xorazmshoh Otsiz Bogôdodga xalifa al-
Muqtafiy huzuriga elchi yuboradi va undan yordam soôraydi. Xalifa al-Muqtafiy Sulton Sanjarga 
qarshi Otsizdek qudratli hukmdor bilan ittifoq tuzishga tayyorligini bildirdi. Oradan biroz vaqt 
oôtgach, Bagôdoddan Xorazmshoh Otsiz nomiga faxriy liboslar, sovgôa-salomlar bilan u soôragan 
yerlarda toôla huquqli hukmdorligini eôtirof etib, sulton oliy martabasi berilganligi haqida farmon 
yetib keladi [3]. Xalifalik uzoq davrlardan buyon Saljuqiylar taôzyiqiga uchrab kelayotgan edi, 
voqealarning bunday tus olishi xalifalik uchun juda katta yutuq edi. Koôp yillar davomida xalifalik 
Saljuqiylar davlatiga oôz taôsirini oôtkazish maqsadida har qanday yoôllardan foydalanib kelgan 
lekin, bu koôp hollarda aks taôsir koôrsatgan va xalifalik obroôsini tushirib yuborgan edi. Voqealar 
tizginini oôzgartirish maqsadida xalifa al-Muqtafiy yuzaga kelgan imkoniyatdan foydalanib 
qolishga intildi va Xorazmshoh Alouddin Otsizning iltimosini yerda qoldirmadi hamda Otsizning 
ishonchini qozonishga harakat qildi. Endilikda ikki davlat Xorazmshohlar va Arab xalifaligi oôrtasi 
yaqinlashish boshlandi. Otsiz koôp yillik hukmronligi davomida Bagôdod bilan aloqalarni 
yaxshilashga, xalifa bilan ittifoq tuzishga harakat qilgan, va bu borada xalifa bilan bir necha marta 
maktub almashgan. ñKotib al-inshoò unvoniga ega boôlgan Rashididin Vatvot bitgan beshta maktub 
aynan shu masalada boôlgan. Yaôni,bu maktublar Bagôdod xalifasiga bitilgan va unda ikki hukmdor 
oôrtasidagi aloqalar bayon etilgan.  

Anushtegin-Xorazmshohlar sulolasining vakili Alouddin Otsiz mustaqil siyosat yuritishga 
harakat qildi va shu sababdan Saljuqiylar davlatining hukmdori Sulton Sanjar bilan uzoq muddat 
urush-talashlar olib bordi. Xorazmshoh Otsiz dastlabki paytlarda oón yil davomida (1138 yilgacha) 
Sulton Sanjarga sodiq qolib, xizmat qildi, soóngra saljuqiylarga qarashli Mangóishloqni va 
Sirdaryoning quyi havzasidagi Jand shahrini 1138-yilda bosib oldi. Sulton Sanjar Otsizning bu 
harakatdan góazablanib Xorazmga qoóshin tortmoqchi boólganida, Otsiz saljuqiylar qoôshiniga 
qarshilik koôrsatishiga koózi yetmay, qilgan gunohi uchun uzr soórashga majbur boóldi. Lekin, koóp 
oótmay Otsiz xalifa al-Muqtafiy bilan ittifoqda ekanligidan foydalanib, yangi urushlarni boshladi va 
vaôdasini buzib, Sulton Sanjarga qarshi harakatlarni kuchaytirdi. U 1139-yili Buxoroni egalladi, 
biroq Sulton Sanjar bunga qarshi chora koóra olmadi, chunki Movarounnahrni qoraxitoylar asta-
sekin egallab, uning góarbiy qismiga yaqinlashmoqda edi. Manbalarda qayd etilishicha, xalifa al-
Muqtafiy saljuqiylarga qarshi kurashda qoraxitoylar bilan ham ittifoq tuzgan va qoraxitoylar 
hukmdoriga maktub yoôllab, uni saljuqiylarga qarshi jangga daôvat etgan [4]. Otsizdan keyingi 
Xorazmshohlar davrida ham xalifalik bilan munosabatlar Otsiz davridagidek boôlmasa ham 
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yaxshigina rivojlangan edi. Xorazmshohlar El Arslon, Takashlar davrida xalifalik bilan yaxshi 
munosabatlar oôrnatildi va ikki davlat ham yaxshi qoôshnichilik shiori ostida faoliyat olib bordilar. 
Biroq keyingi hukmdorlar davriga kelganda xususan, Alouddin Muhammad davrida esa vaziyat 
oôzgardi. Bu davrda ikki davlat oôrtasidagi munosabatlarga sovuqchilik tusha boshladi. Bunga sabab 
siyosiy masalalarda ikki davlat rahbarlarining fikri bir joydan chiqmayotganligi edi. Bu 
kelishmovchilikning yana bir sababi Arab xalifaligi hech bir davlatni oôzidan kuchayib ketishini 
istamas edi, zero, Xorazmshohlar davlati Alouddin Muhammad davrida kuch qudrat borasida 
xalifalikdan ancha oôzib ketgan edi. Alouddin Muhammad Xorazmshohning bu davrda qudrati va 
obroô-eôtibori shu darajada oshib ketadiki, ,,Bagôdod xalifasi men bilan hisoblashishi kerakôô deb 
hisoblay boshlaydi. Natijada bu borada Xorazmshoh bir necha bor xalifa an-Nosir saroyiga elchilar 
yuboradi va xalifadan uning hokimiyatini tan olishini talab qiladi. Xorazmshoh Bagôdodga 
yuborgan elchilari toôgôrisida an-Nasaviy oôz asarida quyidagicha fikrlarni bayon etadi: ñSultonning 
obroôsi oshib uning ishlari buyuklasha boshladié.. sulton Bagôdoddan Saljuq sulolasidagidek katta 
hokimiyatni qattiqroq talab qila boshlaydi. Sulton ana shunday vazifa bilan bir necha bor elchilar 
yubordi, ammo rozilik ololmadi. Shunga qaramay, Xorazmshoh niyatidan voz kechmadi. U 
ñshunday vaqt keladiki, uzoqdan beri kutilgan maqsad va orzuni amalga oshirish uchun qulay 
sharoit tugôiladiò [5] kabi fikrlarni bayon qilgan. Keyinchalik ikki oôrtadagi adovat yanada 
kuchayib, hatto dushmanlik holatigacha yetib boradi va bu jarayonlarda ikki oôrtada urush kelib 
chiqishiga yaôni, Alouddin Muhammadning 1217-yilda Bagôdodga katta qoôshin bilan yurish 
qilishiga olib keladi. Alouddin Muhammadning maqsadi xalifa an-Nosirni taxtdan agôdarish edi, 
ammo, xorazmshoh oôz niyatini amalga oshira olmay qoôshini muvafaqiyatsizlikka uchraydi. Bu 
voqeadan keyin Xorazmshoh Alouddin Muhammad elchilar orqali xalifaga qilgan ishidan 
afsuslanib, tavba qilganini bildirgan. Voqealarning bu borishi xalifani gôalabasini bildirib, uning 
ustunligini taôminlayotgandek va ikki oôrtadagi munosabatlar ham yaxshilanayotgandek edi ammo, 
bu uzoq davom etmaydi. Manbalarda qayd etilishicha, xalifa an-Nosir Chingizxonga maktub 
yoôllab uni xorazmshohga qarshi jangga chorlagan, bu xabarning xorazmshoh qulogôiga yetib 
borishi ikki oôrtadagi aloqalarning yanada yomonlashishiga olib keladi. Alouddin Muhammad vafot 
etadi va taxtni oôgôli Jaloliddin Manguberdiga meros qoldiradi. Jaloliddinning taxtga chiqishi xalifa 
bilan munosabatlarni yaxshilamaydi, aksincha, endi xalifa an-Nosir sulton Jaloliddinga qarshi 
ittifoqchilar qidira boshlaydi. Keyinchalik xalifa Jaloliddinga qarshi ittifoqchilar topishga muvaffaq 
boôladi va sulton Jaloliddinga qarshi bir necha janglarni uyushtiradi. Yuqoridagi maôlumotlardan 
koôrinib turibdiki, xalifalik Xorazmshohlar davlati parchalanib ketguniga qadar u bilan raqobat 
qilgan. Bu bilan Arab xalifaligi Xorazmshohlar davlatiga azaliy dushman boôlgan degan fikrdan 
yiroqmiz, albatta, chunki, bu davrda xalifalikning tashqi siyosatdagi asosiy tamoyillaridan biri hech 
qaysi davlatning oôzidan oôzib ketishiga yoôl qoôymaslik boôlgan.  
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ɸʥʥʦʪʘʮʠʷ. ʋʰʙʫ ʤʘϨʦʣʘʜʘ ˄ʟʙʝʢ ʤʠʣʣʠʡ ʤʘʜʘʥʠʷʪʠ ʚʘ ʟʘʤʦʥʘʚʠʡ ʭ˄ʞʘʣʠʢ 

ʶʨʠʪʠʰʥʠʥʛ ˄ʟʠʛʘ ʭʦʩ ʭʫʩʫʩʠʷʪʣʘʨʠ, ʞʘʤʠʷʪ ʪʘʨʘϨϨʠʡ ʵʪʠʰʠʜʘʛʠ ʘϲʘʤʠʷʪʠ ʸʨʠʪʠʙ 
ʙʝʨʠʣʛʘʥ. 

ʂʘʣʠʪ ʩ˄ʟʣʘʨ: ʤʘʜʘʥʠʷʪ, ʭ˄ʞʘʣʠʢ ʶʨʠʪʠʰ, ɶʟʙʝʢʠʩʪʦʥ, ʞʘʤʠʷʪ ʪʘʨʘϨϨʠʸʪʠ, 
ʟʘʤʦʥʘʚʠʡ ʦʤʠʣʣʘʨ. 

ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʝʥʦ ʦʩʦʙʝʥʥʦʩʪʠ ʩʦʚʨʝʤʝʥʥʦʡ ʭʦʟʷʡʩʪʚʝʥʥʦʡ 
ʜʝʷʪʝʣʴʥʦʩʪʠ ʠ ʫʟʙʝʢʩʢʦʡ ʥʘʮʠʦʥʘʣʴʥʦʡ ʢʫʣʴʪʫʨʳ, ʨʦʣʴ ʚ ʨʘʟʚʠʪʠʠ ʦʙʱʝʩʪʚʘ. 
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ʦʙʱʝʩʪʚʘ, ʩʦʚʨʝʤʝʥʥʳʝ ʬʘʢʪʦʨʳ. 

Abstract. This article highlights the peculiarities of the Uzbek national culture and modern 
economic conduct, its importance in the development of society. 
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Travel makes a person happy, and this statement will agree with many people who have been 

abroad and met other countries. Despite the popularization and availability of recreation in Europe, 
more and more tourists are eager to visit Asia, and, in particular, Uzbekistan. This is due to the fact 
that Asia is a rich, diverse, colorful territory, with distinctive traditions and culture. A huge number 
of historical and architectural monuments in Uzbekistan deserve attention, but it is the cultural 
heritage of the country that creates the most unforgettable, sincere atmosphere, thanks to which trips 
to this country will not leave anyone indifferent, and the desire to return to Uzbekistan will certainly 
arise. 

Especially influenced the culture of the great silk Road. For many centuries Uzbekistan has 
been traversed by a road of traders who exchanged experiences, technologies, ideas, and under the 
influence of different peoples and ethnic groups, traditions and culture of Uzbekistan were formed. 
Careful attitude to them is laid to each local resident from early childhood, and the same attitude 
residents require from guests and tourists. 

Features of national culture of Uzbekistan. You can talk about the identity of the culture of 
Uzbekistan for hours on end, study it in all its manifestations and facets. But in order to fully enjoy 
it, you should definitely visit this country, and see everything with your own eyes. It contains 
elements characteristic of the culture of Iran and Greece, China and Russia, characteristic of Turkic 
tribes and Arabs. All these peoples used the great silk Road for the development of trade relations, 
and therefore, it is not surprising that the culture of Uzbekistan is so diverse and bright. 

By culture we mean dance and song, literature and painting, cuisine and clothing, arts and 
crafts and language. Of course, they should be considered only together, since all these elements are 
closely intertwined and form a single whole. In modern cities you can find a combination of ancient 
traditions and new fashion trends, and only in remote villages and settlements everything, at first 
glance, remains untouched by time. 

It is almost impossible to explain in words all the luxury and dignity of fine art and painting. 
It is worth seeing with your own eyes, to appreciate the talents of local artists, their creativity and 
efforts. At the markets and fairs, every tourist will find a lot of works, and will be able to purchase 
for a nominal price. Rites of Uzbekistan 

Every stage of human life, every holiday and important event in the family is accompanied by 
a huge number of rituals. At the birth of a baby, during an engagement, at a wedding, ancient rituals 
are necessarily carried out. They can take a long time to study, because they are diverse and may 
differ, depending on the region. To visit Uzbekistan, during the trip, as close as possible to learn the 
culture of the people, it is recommended to carefully make a route. This will help the travel Agency, 
and your trip and acquaintance with the state will be unforgettable and bright. In Uzbekistan 
developed the culture of economic conduct. 

Cultural economics is the branch of economics that studies the relation of culture to economic 
outcomes. Here, 'culture' is defined by shared beliefs and preferences of respective groups. 
Programmatic issues include whether and how much culture matters as to economic outcomes and 
what its relation is to institutions. As a growing field in behavioral economics, the role of culture in 
economic behavior is increasingly being demonstrate to cause significant differentials in decision-
making and the management and valuation of assets[1]. 

Applications include the study of religion, social norms, social identity, fertility , beliefs 
in justice, ideology, hatred, terrorism, trust, family ties, long-term orientation, and the culture of 
economics. A general analytical theme is how ideas and behaviors are spread among individuals 
through the formation of social capital, social networks and processes such as social learning, as in 
the theory of social evolution and information cascades. Methods include case studies and 
theoretical and empirical modeling of cultural transmission within and across social groups. 

Beginning in 1992, Uzbekistanis have been able to buy their apartments or houses, which had 
been state property, for the equivalent of three months' salary. Thus most homes have become 
private property. 

Agricultural land had been mainly owned by state or collective farms during the Soviet 
period. In many cases the same families or communities that farmed the land have assumed 



XORAZM MAôMUN AKADEMIYASI AXBOROTNOMASI ï3(2)/2020                       13 

ownership, though they are still subject to government quotas and government guidelines, usually 
aimed at cotton-growing. 

About two-thirds of small businesses and services are in private hands. Many that had been 
state-owned were auctioned off. While the former nomenclatura (government and Communist Party 
officials) often won the bidding, many businesses also have been bought by entrepreneurs. Large 
factories, however, largely remain state-owned[2]. 

Cultural economics develops from how wants and tastes are formed in society. This is partly 
due to nurture aspects, or what type of environment one is raised in, as it is the internalization of 
one's upbringing that shapes their future wants and tastes. Acquired tastes can be thought of as an 
example of this, as they demonstrate how preferences can be shaped socially. 

A key thought area that separates the development of cultural economics from traditional 
economics is a difference in how individuals arrive at their decisions. While a traditional economist 
will view decision making as having both implicit and explicit consequences, a cultural economist 
would argue that an individual will not only arrive at their decision based on these implicit and 
explicit decisions but based on trajectories. These trajectories consist of regularities, which have 
been built up throughout the years and guide individuals in their decision-making process[3]. 

In the follows highlights of features the culture of economical conduct: 
1. Advancement of material and non-material well-being: implies balance amongst economic, 

social, and cultural forces; 
2. Intergenerational equity and the maintenance of cultural capital: current generation must 

recognize their responsibility to future generations; 
3. Equity within the present generation: distribution of cultural resources must be fair; 
4. Recognition of interdependence: policy must understand the connections between 

economic, cultural and other variables within an overall system. 
In the conclusion it can be said that uzbek economic conduct culture is ancient importance. 

So, modern world Uzbekistan it has a unique culture in this regard. The development of society is 
evidenced by the fact that specific achievements are being made in this area. 
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ɶɿɹɽʂʃɸʈʅʀʅɻ ɼɸʌʅ ʄɸʈʆʉʀʄʃɸʈʀɼɸ ɿɸʈɼʋʐʊʀʁʃʀʂ ʀɿʃɸʈʀ 

(ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʤʘʪʝʨʠʘʣʣʘʨʠ ʤʠʩʦʣʠʜʘ) 
ʋ.ʄ. ɸʙʜʘʣʦʚ, ʢʘʪʪʘ ˄Ϩʠʪʫʚʯʠ, ʋʨʛʘʥʯ ʜʘʚʣʘʪ ʫʥʠʚʝʨʩʠʪʝʪʠ, ʋʨʛʘʥʯ 

 
ɸʥʥʦʪʘʮʠʷ. ʋʰʙʫ ʤʘϨʦʣʘʜʘ ˄ʟʙʝʢʣʘʨʥʠʥʛ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠʜʘʛʠ ʟʘʨʜʫʰʪʠʡʣʠʢ 

ʠʟʣʘʨʠ ʍʦʨʘʟʤ ʚʦϲʘʩʠ ʤʠʩʦʣʠʜʘ ʦʯʠʙ ʙʝʨʠʣʛʘʥ. ɼʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠʥʠʥʛ ˄ʟʠʛʘ ʭʦʩ ʙʝʣʛʠʣʘʨʠ 
ʚʘ ʫʥʜʘ Ϥʘʩʩʦʣʣʘʨʥʠʥʛ ʪʫʪʛʘʥ ˄ʨʥʠ ʠʣʤʠʡ ʞʠϲʘʪʜʘʥ ˄ʨʛʘʥʠʣʠʙ, ʤʘʚʟʫ ʪʘʨʠʭʠʡʣʠʢ ʥʫϨʪʘʠ-
ʥʘʟʘʨʜʘʥ ʪʘϲʣʠʣ ʵʪʠʣʛʘʥ.  

ʂʘʣʠʪ ʩ˄ʟʣʘʨ: ʍʦʨʘʟʤ ʚʦϲʘʩʠ, ʟʘʨʜʫʰʪʠʡʣʠʢ ʜʠʥʠ, ʪʫʨʤʫʰ ʪʘʨʟʠ, ʘʥʲʘʥʘ, ʤʘʨʦʩʠʤ, 
ʤʦʪʘʤ, ʜʘʬʥ ʤʘʨʦʩʠʤʠ, Ϥʘʩʩʦʣ, ʤʘʨϲʫʤʥʥʠʛ ʨʫϲʠ, ʞʦʥ, ʘʟʘ ʤʘʨʦʩʠʤʠ, ʞʘʥʦʟʘ, Ϩʘʙʨʠʩʪʦʥ, 
ʟʠʸʨʘʪ. 

ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʷʱʝʥʳ ʩʣʝʜʳ ʟʘʨʦʘʩʪʨʠʟʤʘ ʚ ʫʟʙʝʢʩʢʠʭ ʧʦʛʨʝʙʘʣʴʥʳʭ 
ʦʙʨʷʜʘʭ ʥʘ ʧʨʠʤʝʨʝ ʍʦʨʝʟʤʩʢʦʛʦ ʦʘʟʠʩʘ. ʉ ʥʘʫʯʥʦʡ ʩʪʦʨʦʥʳ ʠʟʫʯʝʥʘ ʠ ʘʥʘʣʠʟʠʨʦʚʘʥʘ ʩ 
ʠʩʪʦʨʠʯʝʩʢʦʡ ʪʦʯʢʠ ʟʨʝʥʠʷ ʩʚʦʝʦʙʨʘʟʥʳʝ ʩʚʦʡʩʪʚʘ ʧʦʛʨʝʙʘʣʴʥʳʭ ʦʙʨʷʜʦʚ ʠ ʨʦʣʴ ʯʝʣʦʚʝʢʘ, 
ʤʦʶʱʝʛʦ ʧʦʢʦʡʥʠʢʘ (ˇʘʩʩʦʣ). 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʍʦʨʝʟʤʩʢʠʡ ʦʘʟʠʩ, ʨʝʣʠʛʠʷ ʟʦʨʦʘʩʪʨʠʟʤ, ʦʙʨʘʟ ʞʠʟʥʠ, ʪʨʘʜʠʮʠʷ, 
ʦʙʨʷʜ, ʪʨʘʫʨ, ʧʦʛʨʝʙʘʣʴʥʳʡ ʦʙʨʷʜ, ˇʘʩʩʦʣ, ʜʫʭ ʧʦʢʦʡʥʠʢʘ, ʜʫʰʘ, ʪʨʘʫʨʥʳʡ ʦʙʨʷʜ, 
ʟʘʫʧʦʢʦʡʥʘʷ ʤʦʣʠʪʚʘ, ʢʣʘʜʙʠʱʝ, ʧʘʣʦʤʥʠʯʝʩʪʚʦ. 

Abstract. This article explains the traces of Zoroastrianism in Uzbek funerals as an example 
of the Khorezm oasis. The specific features of the funerals and the role of a mortician (the 
person who handles the body in preparation for a funeral) in this study have been scientifically 
studied and the subject historically analyzed. 
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Keywords: Khorezm oasis, Zoroastrianism, lifestyle, tradition, ritual, mourning, funeral, 
ghost, spirit of the deceased, soul, funeral, funeral, cemetery, pilgrimage. 

 
ɶʨʪʘ ʆʩʠʸʥʠʥʛ ʡʠʨʠʢ ʤʘʛʠʩʪʨʘʣ ʩʫʚ ʤʘʥʙʘʠ ʙ˄ʣʛʘʥ ɸʤʫʜʘʨʸʥʠʥʛ ץʫʡʠ ʦץʠʤʠʜʘ 

ʞʦʡʣʘʰʛʘʥ ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʄʘʨʢʘʟʠʡ ʆʩʠʸ ʪʘʨʠʭʠʜʘ ʤʫ״ʠʤ ʨʦʣʴ ˄ʡʥʘʡʜʠ. ʍʦʨʘʟʤ ˄ʪʨʦץ 
ʩʫסʦʨʤʘ ʜʝץ״ʦʥʯʠʣʠʢ ʤʘʜʘʥʠʷʪʠʥʠʥʛ ץʘʜʠʤʛʠ ˄ʯʦץʣʘʨʠʜʘʥ ʙʠʨʠʜʠʨ. ɹʨʦʥʟʘ ʜʘʚʨʠʜʘʸץ 
ʤʫʨʘʢʢʘʙ ʩʫסʦʨʤʘ ʠʥʰʦʘʪʣʘʨʠʥʠ ʙʘʨʧʦ ʵʪʘ ʙʦʰʣʘʛʘʥʣʘʨ. 

 ʦʥʯʠʣʠʢ, ʬʘʨʦʚʦʥץ״ʦʨʠ ʜʘʨʘʞʘʜʘʛʠ ʤʘʜʘʥʠʷʪʠ ʨʠʚʦʞʣʘʥʛʘʥ ʜʝץʘʜʠʤʛʠ ʍʦʨʘʟʤ ʶפ
ʰʘ״ʘʨʩʦʟʣʠʢ, ʛʫʣʣʘʛʘʥ ״ʫʥʘʨʤʘʥʜʯʠʣʠʢ, ʩʘʥʲʘʪ ʚʘ ˄ʟʠʛʘ ʭʦʩ ʪʫʨʤʫʰ ʪʘʨʟʠ ʙʠʣʘʥ ʘʞʨʘʣʠʙ 
ʪʫʨʘʜʠ. 

ʕʲʪʠʨʦʬ ʵʪʠʰ ʢʝʨʘʢʢʠ, ʚʦ״ʘʜʘ ʦʣʠʙ ʙʦʨʠʣʛʘʥ ʘʨʭʝʦʣʦʛʠʢ ʠʟʣʘʥʠʰʣʘʨ ʥʘʪʠʞʘʩʠʜʘ 
ʪʦʧʠʣʛʘʥ ʘʰʸʣʘʨ ʚʘ ˄ʨʛʘʥʠʣʛʘʥ ʤʘʪʝʨʠʘʣʣʘʨ ʜʘʬʥ ʤʘʨʦʩʠʤʠ ʙʠʣʘʥ ʘʣʦץʘʜʦʨ ʫʨʬ-ʦʜʘʪʣʘʨʛʘ 
ʘʥʠץʣʠʢ ʢʠʨʠʪʜʠ [1]. 

ɸʨʭʝʦʣʦʛʠʢ ץʘʟʠʰʤʘʣʘʨ ʍʦʨʘʟʤ ʟʘʨʜʫʰʪʠʡʣʠʢʥʠʥʛ ץʘʜʠʤʠʡ ˄ʯʦץʣʘʨʠʜʘʥ ʙʠʨʠ, ʜʝʛʘʥ 
ʬʘʨʘʟʥʠʥʛ ʪ˄סʨʠʣʠʛʠʥʠ ʠʩʙʦʪ ץʠʣʠʙ ʙʝʨʜʠ. ɹʫʥʜʘʥ ʪʘʰץʘʨʠ ʦʣʠʙ ʙʦʨʠʣʛʘʥ ʜʘʣʘ ʵʪʥʦʛʨʘʬʠʢ 
ʸʟʫʚʣʘʨʠ ʦʣʠʰ ʜʘʚʦʤʠʜʘ ʪ˄ʧʣʘʥʛʘʥ ʤʘʪʝʨʠʘʣʣʘʨ ״ʘʤ ʙʫʥʠ ʪʘʩʜʠץʣʘʡʜʠ. ɸʡʥʘʥ ץʘʜʠʤʛʠ 
ʟʘʨʜʫʰʪʠʡʣʠʢ ʤʘʨʦʩʠʤʣʘʨʠ ʙʠʣʘʥ ʙʦסʣʠץ ʢ˄ʨʠʥʠʰʣʘʨ, ʭʫʩʫʩʘʥ, ʦʠʣʘʚʠʡ ʤʘʨʦʩʠʤʣʘʨ 
ʪʫʨʢʫʤʠʛʘ ʢʠʨʠʚʯʠ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠʥʠʥʛ ʘʡʨʠʤ ʭʫʩʫʩʠʷʪʣʘʨʠ  ʪʘʜץʠץʦʪʯʠ ʦʣʠʤʣʘʨ 
ʪʦʤʦʥʠʜʘʥ ʪʘʜץʠץ ץʠʣʠʥʛʘʥ [2]. ɹʠʟ ʪʘʜץʠץ ʵʪʘʸʪʛʘʥ ʤʘʚʟʫ ʙʠʣʘʥ ʙʦסʣʠ״ ץʦʣʜʘ ʟʘʨʜʫʰʪʠʡʣʠʢ 
ʜʠʥʠ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠʛʘ ʦʠʜ ʪʘʜץʠץʦʪʣʘʨ ״ʘʤ ʵʲʣʦʥ ץʠʣʠʥʛʘʥ [3].  

ʃʝʢʠʥ ʘʡʥʘʥ ʤʘʟʢʫʨ ʪʘʜץʠץʦʪʣʘʨʜʘ ʪʫʨʣʠ ʜʠʥʠʡ ʵʲʪʠץʦʜʠʡ ץʘʨʘʰʣʘʨʥʠʥʛ ʍʦʨʘʟʤ 
ʚʦ״ʘʩʠ ˄ʟʙʝʢʣʘʨʠ ʘʥʲʘʥʘʚʠʡ ʪʫʨʤʫʰ ʪʘʨʟʠ ʙʠʣʘʥ ʙʦסʣʠץʣʠʛʠ ʤʫʘʤʤʦʩʠʛʘ ʙʠʨʤʫʥʯʘ ʢʘʤ 
ʵʲʪʠʙʦʨ ץʘʨʘʪʠʣʛʘʥ. ɸʡʥʘʥ ʰʫ ʙʦʠʩ ʙʠʟ ʤʘʟʢʫʨ ʤʘץʦʣʘʜʘ ʫʰʙʫ ʤʫʘʤʤʦʥʠ ʤʘʥʙʘʣʘʨ ʚʘ ʜʘʣʘ 
ʸʟʫʚʣʘʨʠ ʤʘʲʣʫʤʦʪʣʘʨʠ ʘʩʦʩʠʜʘ ʸʨʠʪʠʙ ʙʝʨʠʰʛʘ ״ʘʨʘʢʘʪ ץʠʣʜʠʢ. 

ʀʥʩʦʥ ʚʘʬʦʪʠ ʙʠʣʘʥ ʚʫʞʫʜʛʘ ʢʝʣʛʘʥ ʤʦʪʘʤ ʦʠʣʘ ʘʲʟʦʣʘʨʠ ʫʯʫʥ ץʘʡסʫʣʠ, ʙʝʣʛʠʣʘʙ 
 ʘʡʥʠʣʘʨ ʪʦʤʦʥʠʜʘʥסʰʥʠ, ʦʰʥʘ-ʦ˄ץ-ʥʠ˄פ .ʠʩʦʙʣʘʥʘʜʠ״ ʡʠʣʠʙ, ˄ʪʢʘʟʠʣʘʜʠʛʘʥ ʤʘʨʦʩʠʤ˄ץ
ñʩʘʙʨʣʠ ʙ˄ʣò ʜʝʙ ʢ˄ʥʛʠʣʛʘ ʜʘʣʜʘ ʙʝʨʠʰ ʦʜʘʪʠ ʙʦʨ. ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʪʫʤʘʥʣʘʨʠ ʙ˄ʡʣʘʙ ʤʦʪʘʤ 
ʤʘʨʦʩʠʤʣʘʨʠʜʘ ץʘʜʠʤʠʡ ʵʲʪʠץʦʜʣʘʨ ʪ˄סʨʠʩʠʜʘ ʤʘʲʣʫʤʦʪʣʘʨ ʪ˄ʧʣʘʰ ʞʘʨʘʸʥʠʜʘ 
ʘʭʙʦʨʦʪʯʠʣʘʨʜʘʥ ʦʣʠʥʛʘʥ ʤʘʲʣʫʤʦʪʣʘʨʥʠʥʛ ʤʘʨʢʘʟʠʜʘ ʠʥʩʦʥ ʦʨʛʘʥʠʟʤʠʜʘ ״ʘʨʘʢʘʪʥʠʥʛ 
ʪ˄ʭʪʘʰʠ ï ʙʫ ʨʫ״ʥʠʥʛ ʠʥʩʦʥ ʞʠʩʤʠʥʠ ʪʘʨʢ ʵʪʠʰ ʜʝʛʘʥ ʬʠʢʨ-ʤʫʣʦ״ʘʟʘ ʪʫʨʘʜʠ. ʍʦʨʘʟʤ 
ʚʦ״ʘʩʠʜʘ ʠʥʩʦʥ ʚʘʬʦʪ ʵʪʛʘʥʜʘʥ ʩ˄ʥʛ ʫʥʠ ʞʦʥʠ ʪʘʥʘʩʠʜʘʥ  ץʫʰ ʢʘʙʠ ʫʯʠʙ ʢʝʪʘʜʠ ʜʝʛʘʥ 
ʪʘʩʘʚʚʫʨ ʙ˄ʣʛʘʥ [4].  

ɼʘʨ״ʘץʠץʘʪ, ñʞʦʥòʥʠʥʛ ʯʠץʠʰʠ ʭʫʩʫʩʠʜʘ, ʫ ʠʥʩʦʥʥʠʥʛ ץʘʝʨʠʜʘ ˄ʨʥʘʰʛʘʥ ʙ˄ʣʠʰʠ ʢʘʙʠ 
ʠʙʦʨʘʣʘʨ ʘ״ʦʣʠ ˄ʨʪʘʩʠʜʘ ʢʝʥʛ ʪʘʨץʘʣʛʘʥ, ʙʘʲʟʠ ʭʦʣʣʘʨʜʘ ñץʦʥ ʯʠץʜʠ-ʞʦʥ ʯʠץʜʠò ʠʙʦʨʘʩʠ 
 ʦʥפ .ʤʘʡʜʠץʦʥ ʯʠץ ʠ ʙ˄ʣʘʤʠʟ. ɸʩʣʠʜʘ ʠʥʩʦʥ ʦʨʛʘʥʠʟʤʠʜʘʥ״ʘʤ ʠʰʣʘʪʠʣʠʰʠʥʠʥʛ ʛʫʚʦ״
ʦʜʘʤʜʘʥ ץʘʥʜʘʡ ʭʦʣʘʪʜʘ ʯʠץʘʜʠ? ʀʥʩʦʥ ץʦʥ ʙʦʩʠʤʠ ʶץʦʨʠ ʜʘʨʘʞʘʜʘ ʙ˄ʣʛʘʥ ʪʘץʜʠʨʜʘ 
ʙʫʨʫʥʜʘʥ, ʦסʠʟʜʘʥ ʯʠץʠʰʠ ʩʦʜʠʨ ʙ˄ʣʘʜʠ. ʀʢʢʠ ʢ˄ʟʠ ʵʩʘ ץʠʟʘʨʠʙ ʢʝʪʠʰ ʭʦʣʘʪʠ ʶʟ ʙʝʨʘʜʠ.  

ʀʥʩʦʥʜʘ ʬʘʦʣʠʷʪʥʠʥʛ ʪ˄ʭʪʘʰʠ ʜʘʩʪʣʘʙ ʠʥʩʦʥ ʦʸץʣʘʨʠʜʘʥ ʙʦʰʣʘʥʠʙ, ʘʩʪʘ-ʩʝʢʠʥ ʘʩʦʩʠʡ 
ʞʠʛʘʨ, ʙʫʡʨʘʢʥʠ ץʘʤʨʘʙ ˄ʟ ʬʘʦʣʠʷʪʠʥʠ ʪ˄ʭʪʘʪʘʨ ʵʢʘʥ. ʍʦʨʘʟʤʥʠʥʛ ʜʝʷʨʣʠ ʙʘʨʯʘ ʭʫʜʫʜʣʘʨʠ 
ʘ״ʦʣʠʩʠ ˄ʨʪʘʩʠʜʘ ʠʥʩʦʥ ʚʘʬʦʪʠ ʪ˄סʨʠʩʠʜʘ  ñʞʦʥʠ ʫʟʠʣʜʠò ʸʢʠ ñʞʦʥ ʙʝʨʜʠò ʪʘʨʟʜʘ ʦʤʤʘʛʘ 
ʤʘʲʣʫʤ ץʠʣʠʥʘʜʠ. ʐʫʥʠʥʛʜʝʢ, ʚʦ״ʘʜʘ ʠʥʩʦʥ ʚʘʬʦʪ ʵʪʛʘʥʜʘ ñץʘʡʪʠʰ ץʠʣʜʠò ʜʝʙ ״ʘʤ 
ʘʡʪʠʣʘʜʠ [5].  

ɺʦ״ʘʜʘ ʦסʠʨ ʢʘʩʘʣ ʙʠʣʘʥ ʸʪʠʙ ץʦʣʛʘʥ ʠʥʩʦʥʥʠ ʘʣʦ״ʠʜʘ ʫʡʜʘ ʩʘץʣʘʛʘʥʣʘʨ, ʦʠʣʘ 
ʘʲʟʦʣʘʨʠʜʘʥ ʙʠʨʠ ץʘʨʘʙ ʪʫʨʛʘʥ. ʋʥʠʥʛ ʩʦסʣʠʛʠʥʠ ʙʠʣʠʰʛʘ, ʨʫʭʘʥ ʢ˄ʪʘʨʠʰ ʫʯʫʥ ʢʝʣʛʘʥʣʘʨ 
ʙʝʤʦʨ ʸʥʠʜʘ ʫʟʦץ ˄ʪʠʨʠʙ ץʦʣʤʘʛʘʥ [6]. ɹʝʤʦʨ ʢʠʰʠ ʚʘʬʦʪ ʵʪʛʘʥ ʫʡʛʘ  ʢʠʯʠʢ ʸʰʜʘʛʠ ʙʦʣʘʣʘʨ, 
  .ʦʤʠʣʘʜʦʨ ʦʥʘʣʘʨ ʢʠʨʠʪʠʣʤʘʡʜʠ״

ɾʦʥ ʪʘʥʘʥʠ ʵʨʢʠʥ ʪʘʨʢ ʵʪʠʰʠʛʘ ʢ˄ʤʘʢʣʘʰʠʙ ʶʙʦʨʠʰ ʤʘץʩʘʜʠʜʘ ʘʪʨʦʬʜʘʛʠʣʘʨ ʦʚʦʟ 
ʯʠץʘʨʤʘʡ, ʞʠʤ ˄ʪʠʨʛʘʥʣʘʨ. ʆסʠʨ ʸʪʛʘʥ ʙʝʤʦʨ ʞʦʥ ʫʟʠʣʠʰ ʦʣʜʠʜʘʥ ״ʫʰʠʜʘʥ ʢʝʪʠʰʠ ״ʘʤ 
ʤʫʤʢʠʥ. ʋʥʠʥʛ ʠʩʩʠץʜʘʥ ʦסʟʠ ץʫʨʠʙ ץʦʣʤʘʩʣʠʛʠ, ʦסʠʟʛʘ ʥʘʤ ʙʝʨʫʚʯʠ ʠʯʢʠ ʙʝʟʣʘʨ (ʩ˄ʣʘʢ 
ʙʝʟʣʘʨʠ) ʬʘʦʣʠʷʪʠ ʪ˄ʭʪʘʙ ץʦʣʤʘʩʣʠʛʠ ʫʯʫʥ ʧʘʭʪʘʥʠ ʩʫʚʜʘ ״˄ʣʣʘʙ ʦʣʠʙ ʙʝʤʦʨʥʠʥʛ ʦסʟʠ 
ʥʘʤʣʘʙ ʪʫʨʠʣʘʜʠ [7]. ʐʫ ˄ʨʠʥʜʘ ʙʫ ʦʜʘʪ ʘʩʣʠʜʘ ʞʦʥ ʙʝʨʘʸʪʛʘʥ ʢʠʰʠʥʠʥʛ ʯʘʥץʦסʠʥʠ 
 ʠʣʘʜʠ. ʕʣʰʫʥʦʩסʤʠ, ʜʝʛʘʥ ʩʘʚʦʣ ʪʫץʣʠסʘ ʩʘʙʘʙ ʙʠʣʘʥ ʙʦץʘʥʜʘʡʜʠʨ ʙʦʰץ ʦʥʜʠʨʘʜʠʤʠ ʸʢʠץ
ɻ.ʇ. ʉʥʝʩʘʨʝʚ ʙʫ ʭʘʪʪʠ-״ʘʨʘʢʘʪʥʠ ץʘʜʠʤʠʡ ʟʘʨʜʫʰʪʠʡʣʠʢ ʜʠʥʠʥʠʥʛ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠ 
ʙʠʣʘʥ ʙʦסʣʘʛʘʥ. ʆʣʠʤʥʠʥʛ ʪʘʲʢʠʜʣʘʰʠʯʘ, ʟʘʨʜʫʰʪʠʡʣʠʢʜʘ ʞʦʥ ʙʝʨʘʸʪʛʘʥ ʢʠʰʠ ʜʦʠʤʠʡ 
ʨʘʚʠʰʜʘ ʸʚʫʟ ʢʫʯʣʘʨ ʪʠʤʩʦʣʠ  ɸʭʨʠʤʘʥ ʪʘ״ʜʠʜʠ ʦʩʪʠʜʘ ʙ˄ʣʛʘʥ. ʐʫ ʙʦʠʩʜʘʥ ʞʦʥ ʙʝʨʘʸʪʛʘʥ 
ʟʘʨʜʫʰʪʠʡʥʠʥʛ ʦʣʜʠʜʘ ʸʚʫʟ ʢʫʯʣʘʨʥʠ ״ʘʡʜʘʰ ʫʯʫʥ ʠʢʢʠʪʘ ʤʫʙʘʜ ʰʘʡ ʪʫʨʠʰʠ ʣʦʟʠʤ ʙ˄ʣʛʘʥ. 
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ʋʣʘʨʜʘʥ ʙʠʨʠ ʦʣʦʚ ʦʣʜʠʜʘ ʜʫʦ ˄ץʠʙ ʪʫʨʛʘʥ ʙ˄ʣʩʘ, ʠʢʢʠʥʯʠʩʠ ʦסʠʨ ʸʪʛʘʥ ʦʜʘʤ ʦסʟʠʛʘ 
ʪʝʪʠʢʣʠʢ ʙʘסʠʰʣʘʰ ʤʘץʩʘʜʠʜʘ ʦʙʠ ״ʘʸʪ (ʤʫץʘʜʜʘʩ ʭʘʦʤʘ) ʰʘʨʙʘʪʠ ʸʢʠ ʘʥʦʨ ʩʫʚʠʜʘʥ ʪʦʤʠʟʠʙ 
ʪʫʨʛʘʥ [8]. ɶʟ ˄ʨʥʠʜʘ  ʪʘʲʢʠʜʣʘʰ ʞʦʠʟʢʠ, ʶץʦʨʠʜʘʛʠʛʘ ˄ʭʰʘʰ ʦʜʘʪ ʟʘʤʦʥʘʚʠʡ 
ʟʘʨʜʫʰʪʠʡʣʘʨʜʘ ״ʘʤ ʤʘʚʞʫʜʣʠʛʠ ʭʫʩʫʩʠʜʘ ʪʘʜץʠץʦʪʯʠʣʘʨ ʪʦʤʦʥʠʜʘʥ ʤʘʲʣʫʤʦʪʣʘʨ ʙʝʨʠʣʛʘʥ 
[9]. ɼʝʤʘʢ, ʶץʦʨʠʜʘ ʪʘʲʢʠʜʣʘʥʛʘʥ ʬʠʢʨʣʘʨʜʘʥ ʰʫʥʜʘʡ ʭʫʣʦʩʘ ʢʝʣʠʙ ʯʠץʘʜʠʢʠ, ʞʦʥ 
ʙʝʨʘʸʪʛʘʥ ʢʠʰʠʥʠʥʛ ʦסʟʠʛʘ ʧʘʭʪʘ ʙʠʣʘʥ ʩʫʚ ʪʦʤʠʟʠʙ ʪʫʨʠʰ ʚʘ ʫʥʠʥʛ ʸʥʠʜʘ ʘʣʙʘʪʪʘ ʢʝʢʩʘ 
ʸʰʣʠ ʠʢʢʠ ʢʠʰʠʥʠʥʛ ʙ˄ʣʠʰʠ ץʘʜʠʤʠʡ ʟʘʨʜʫʰʪʠʡʣʠʢ ʜʠʥʠʥʠʥʛ ץʦʣʜʠסʠʜʠʨ. 

ʆʣʘʤʜʘʥ ˄ʪʛʘʥ ʠʥʩʦʥʥʠ ץʘʨʠʥʜʦʰ-ʫʨʫסʣʘʨʜʘʥ ʵʥʛ ʷץʠʥʣʘʨʠ ʶʚʠʰ ʞʘʨʘʸʥʠʥʠ ʪʘʰʢʠʣ 
 .ʘʪ ʐʠʤʦʣʠʡ ʍʦʨʘʟʤ ˄ʟʙʝʢʣʘʨʠ ʪʫʨʤʫʰʠʜʘ ʫʯʨʘʪʜʠʢץʠʣʘʜʠʣʘʨ. ɹʫ ʭʦʣʘʪʥʠ ʙʠʟ ʬʘץ
ɾʘʥʫʙʠʡ ʍʦʨʘʟʤ ˄ʟʙʝʢʣʘʨʠ ʪʫʨʤʫʰʠʜʘ ʤʫʨʜʘʥʠ ʪʦʟʘʣʘʰ ʠʰʣʘʨʠʥʠ ʤʘʭʩʫʩ ñʶʚסʫʯʠʣʘʨò 
ʙʘʞʘʨʘʜʠ.  

ɶʟʙʝʢʠʩʪʦʥʥʠʥʛ ʢ˄ʧʛʠʥʘ ״ʫʜʫʜʣʘʨʠʜʘ ʙ˄ʣʛʘʥʠ ʢʘʙʠ ʍʦʨʘʟʤ ʚʦ״ʘʩʠʜʘ ״ʘʤ סʘʩʩʦʣʣʘʨʛʘ 
(˄ʣʠʢ ʶʚסʫʯʠʣʘʨʛʘ) ʤʫʥʦʩʘʙʘʪ ʤʘʩʘʣʘʩʠ ״ʦʟʠʨʛʘʯʘ ʥʦʟʠʢ ʤʘʩʘʣʘ ʙ˄ʣʠʙ, ʙʫ ʪʦʠʬʘʥʠʥʛ 
ʠʞʪʠʤʦʠʡ ״ʘʸʪʜʘʛʠ ˄ʨʥʠ, ʫʣʘʨʥʠʥʛ ʢʝʣʠʙ ʯʠץʠʰʠ, ʤʘʟʢʫʨ ʠʰ ʙʠʣʘʥ ʰʫסʫʣʣʘʥʠʰʣʘʨʠʥʠʥʛ 
ʩʘʙʘʙʣʘʨʠ ״ʦʟʠʨʛʘʯʘ ʪ˄ʣʠץ ʘʥʠץʣʘʥʤʘʛʘʥ ʤʘʚ״ʫʤ ʤʘʚʟʫʣʘʨʜʘʥ ʙʠʨʠʜʠʨ. ʏʫʥʢʠ, ʵʪʥʦʛʨʘʬʠʢ 
ʚʘ ʪʘʨʠʭʠʡ ʤʘʪʝʨʠʘʣʣʘʨʛʘ ץʘʨʘʛʘʥʜʘ ʤʘʨ״ʫʤʛʘ ʤʫʥʦʩʘʙʘʪ ʤʘʩʘʣʘʩʠʥʠʥʛ ˄ʟʠ ʞʫʜʘ 
ʤʫʨʘʢʢʘʙʜʠʨ. ʊʘ״ʣʠʣʣʘʨ ʰʫʥʠ ʢ˄ʨʩʘʪʘʜʠʢʠ, ʤʫʨʜʘʥʠʥʛ ʥʦʧʦʢʣʠʛʠ ʫʜʫʤ ʰʘʢʣʠʜʘ ʢ˄ʧʣʘʙ, 
ʜʠʥʠʡ ʤʘʨʦʩʠʤʣʘʨ ʙʠʣʘʥ ʙʦסʣʘʥʠʙ ʢʝʪʘʜʠ. ʍʦʨʘʟʤʜʘ ʠʩʣʦʤ ʜʠʥʠʜʘʥ ʙʫʨʫʥʛʠ ʟʘʨʜʫʰʪʠʡʣʠʢ 
ʜʠʥʠ ץʦʠʜʘʣʘʨʠʜʘʥ ʢʝʣʠʙ ʯʠץʠʙ, ʷʲʥʠ, ñɸʚʝʩʪʘòʥʠʥʛ ñɺʝʥʜʠʜʦʜò ץʠʩʤʠʜʘ ʙʫ ʙʦʨʘʜʘ ʢ˄ʧʣʘʙ 
ʜʘʣʠʣʣʘʨʥʠ ʫʯʨʘʪʘʤʠʟ. ɹʫ ʙʦʨʘʜʘ ˄ʣʠʤ ʙʠʣʘʥ ʘʣʦץʘʜʦʨ ʪʘʩʘʚʚʫʨʣʘʨ ʘʥʯʘ ץʠʟʠץʠʰ ʫʡסʦʪʘʜʠ.  

 ʘʤʜʘ ʫʣʘʨʥʠʥʛ ˄ʟ ʚʘʟʠʬʘʩʠʥʠ ʙʘʞʘʨʠʰʠ ʸʢʠ״ ʙʘʪʣʘʰʠʰ ʘʩʦʩʠʜʘ״ʘʩʩʦʣʣʘʨ ʙʠʣʘʥ ʩʫנ
ʙʫ ʢʘʩʙʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ ״ʦʣʘʪʠʥʠ ˄ʨʛʘʥʠʰ ʞʘʨʘʸʥʠʜʘ ʰʫ ʥʘʨʩʘ ʘʥʠץ ʙ˄ʣʜʠʢʠ, ʪʘʨʠʭʘʥ ʫʣʘʨ 
ʠʢʢʠ ʛʫʨʫ״ʛʘ ʙ˄ʣʠʥʛʘʥ. ɹʠʨʠʥʯʠʩʠ, ʠʞʪʠʤʦʠʡ ʢʝʣʠʙ ʯʠץʠʰʠ ʚʘ ˄ʨʥʠ ʞʠ״ʘʪʠʜʘʥ, ʷʲʥʠ, ʙʫ 
ʢʘʩʙ, ʦʪʘʜʘʥ ʙʦʣʘʛʘ, ʦʥʘʜʘʥ ץʠʟʠʛʘ ˄ʪʠʙ ʢʝʣʛʘʥ ˄ʣʠʢ ʶʚסʠʯʠʣʘʨ ʪʦʠʬʘʩʠ ʤʘʚʞʫʜ ʙ˄ʣʛʘʥ. ɹʫ 
ʢʘʩʙ ʵʛʘʣʘʨʠʥʠʥʛ ʠʢʢʠʥʯʠ ʛʫʨʫ״ʠ ʠץʪʠʩʦʜʠʡ ʞʠ״ʘʪʜʘʥ, ʷʲʥʠ, ʧʫʣʛʘ ʤʫ״ʪʦʞ ʢʠʰʠʣʘʨʥʠʥʛ ʙʫ 
ʠʰʥʠ ץʠʣʠʰʛʘ ʤʘʞʙʫʨʣʠʢʣʘʨʠʜʘʥ ʢʝʣʠʙ ʯʠץץʘʥ.  

ɼʘʣʘ ʪʘʜץʠץʦʪʣʘʨʠ ʜʘʚʦʤʠʜʘ ˄ʣʠʢ ʶʚסʠʯʠʣʘʨʥʠʥʛ ʫʯʠʥʯʠ ʙʠʨ ʪʦʠʬʘʩʠ ʙʦʨʣʠʛʠ ʤʘʲʣʫʤ 
ʙ˄ʣʜʠʢʠ, ʙʫ ʛʫʨʫס ״ʘʩʩʦʣʣʘʨʠ ʥʘ ʠʞʪʠʤʦʠʡ ʤʘʚץʝʠ ʞʠ״ʘʪʠʜʘʥ (ʷʲʥʠ, ʫʣʘʨʥʠʥʛ ʘʡʥʘʥ ʰʫ 
ʪʦʠʬʘʛʘ ʤʘʥʩʫʙ ʙ˄ʣʠʰʠ), ʥʘ ʠץʪʠʩʦʜʠʡ ʩʘʙʘʙʣʘʨʛʘ ʢ˄ʨʘ (ʷʲʥʠ, ʧʫʣʛʘ ʤʫ״ʪʦʞ ʢʠʰʠʣʘʨʥʠʥʛ 
ʙʫ ʠʰʥʠ ʧʫʣ ʠʰʣʘʰ ʫʯʫʥ ץʠʣʠʰʠ) ʙʫ ʠʰʥʠ ʘʤʘʣʛʘ ʦʰʠʨʘʜʠʣʘʨ. ɸʭʙʦʨʦʪʯʠʣʘʨʥʠʥʛ 
ʤʘʲʣʫʤʦʪʣʘʨʠʛʘ ʢ˄ʨʘ ʙʫ ʛʫʨʫ״ ˄ʣʠʢ ʶʚסʠʯʠʣʘʨ ʨʫ״ʠʡ-ʧʩʠʭʦʣʦʛʠʢ ʦʤʠʣʣʘʨ ʩʘʙʘʙʣʠ ʰʫ ʠʰʥʠ 
ʤʘʞʙʫʨʠʡ ʙʘʞʘʨʘʜʠʣʘʨ. ʗʲʥʠ, ʫʣʘʨ ʤʫʘʷʡʷʥ ʙʠʨ ʢʘʩʘʣʣʠʢʢʘ ʯʘʣʠʥʘʜʠʣʘʨʢʠ, ʫʣʘʨʥʠ ʥʘ 
ʤʝʜʠʮʠʥʘ ʥʫץʪʘʠ-ʥʘʟʘʨʠʜʘʥ ʜʘʚʦʣʘʙ ʙ˄ʣʘʜʠ, ʥʘ ʭʘʣץ ʪʘʙʦʙʘʪʠ ʙʠʣʠʤʜʦʥʣʘʨʠʜʘʥ ʜʘʚʦ 
ʪʦʧʘʜʠʣʘʨ. ʋʣʘʨ ˄ʟ ʜʘʨʜʠʥʠʥʛ ʰʠʬʦʩʠʥʠ ʬʘץʘʪ ˄ʣʠʢ ʶʚסʠʯʠʣʠʢ ʙʠʣʘʥʛʠʥʘ  ʪʦʧʘ ʦʣʘʜʠʣʘʨ. 
 ,ʝʥʠ ʵʛʘʣʣʘʙץʠʯʠʣʘʨʥʠʥʛ ʢ˄ʧʯʠʣʠʛʠ ʞʘʤʠʷʪʜʘ ʶʢʩʘʢ ʤʘʚסʘʪʪʦ, ʙʫʥʜʘʡ ʪʦʠʬʘʜʘʛʠ ˄ʣʠʢ ʶʚ׳
˄ʟ ʤʘ״ʘʣʣʘʩʠ, ʚʠʣʦʷʪʠ ʚʘ ״ʘʪʪʦ ʭʘʣץ ʠʯʠʜʘ ʢʘʪʪʘ ʦʙʨ˄-ʵʲʪʠʙʦʨʛʘ ʵʛʘ ʰʘʭʩʣʘʨ ״ʠʩʦʙʣʘʥʘʜʠ. 
ɾʫʤʣʘʜʘʥ, ʜʘʣʘ ʪʘʜץʠץʦʪʣʘʨʠʜʘʥ ʰʫ ʥʘʨʩʘ ʘʥʠץʣʘʥʜʠʢʠ, ʤʘʰ״ʫʨ ״ʦʬʠʟ (ʘʭʙʦʨʦʪʯʠ ʫʥʠʥʛ 
ʠʩʤʠ-ʰʘʨʠʬʠʥʠ ʩʠʨ ʪʫʪʠʰʠʤʠʟʥʠ ʠʣʪʠʤʦʩ ץʠʣʜʠ) ״ʘʤ ʯʝʢʢʘ-ʯʝʢʢʘ ץʠʰʣʦץʣʘʨʛʘ ʙʦʨʠʙ, 
 ʠʣʠʰʣʘʨʠʥʠץ ʠʣʘʜʠ [10]. ʃʝʢʠʥ, ʢ˄ʨʠʥʠʙ ʪʫʨʠʙʜʠʢʠ, ʙʫʥʜʘʡ ʰʘʭʩʣʘʨ ʙʫ ʠʰʥʠץ ʘʩʩʦʣʣʠʢס
ʠʣʦʞʠ ʙʦʨʠʯʘ ʙʠʣʜʠʨʤʘʩʣʠʢʢʘ ʚʘ ʩʠʨ ʪʫʪʠʰʛʘ ״ʘʨʘʢʘʪ ץʠʣʘʜʠʣʘʨ.   

ʐʫ ʙʠʣʘʥ ʙʠʨʛʘ ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʘ״ʦʣʠʩʠ ʠʯʠʜʘ ״ʦʟʠʨʛʘʯʘ סʘʩʩʦʣʣʘʨʥʠʥʛ ʙ˄ʣʠʰʠ 
ʣʦʟʠʤʣʠʛʠʥʠ ʪʘʲʢʠʜʣʦʚʯʠʣʘʨ ʢ˄ʧʯʠʣʠʢʥʠ ʪʘʰʢʠʣ ץʠʣʘʜʠ. ɾʫʤʣʘʜʘʥ, ʍʠʚʘ ʰʘ״ʨʠʜʘʛʠ 
ʘʭʙʦʨʦʪʯʠ ʋʣʣʠʙʠʙʠ ʦʥʘ ʀʙʨʘʛʠʤʦʚʘʥʠʥʛ ʬʠʢʨʠʯʘ ñʶʚסʠʯʠ, ʷʲʥʠ סʘʩʩʦʣ, ʢʫʥʜʘʣʠʢ 
ʪʫʨʤʫʰʠʤʠʟʜʘ ʞʫʜʘ ʟʘʨʫʨ ʯʫʥʢʠ, ˄ʣʠʢ ״ʦʣʘʪʜʘ ʸʪʛʘʥ ʦʥʘʤ ʸʢʠ ʷץʠʥʠʤʛʘ ץʘʥʜʘʡ ץʘʨʘʡʤʘʥ, 
ʙʘʨʜʦʰʠʤ ʝʪʤʘʡʜʠ. ʄʝʥ ʢʘʙʠ ʢʘʪʪʘ ʢ˄ʧʯʠʣʠʢ ״ʘʤ ʰʫ ״ʦʣʘʪʜʘ ʙ˄ʣʛʘʥʠ ʫʯʫʥ, ʫʣʘʨʥʠʥʛ ״ʘʤ 
ʬʠʢʨʠ ʤʝʥʠʢʠ ʢʘʙʠ ʙ˄ʣʩʘ ʘʞʘʙʤʘʩò [11], ʜʝʷ סʘʩʩʦʣʣʘʨʥʠʥʛ ʙ˄ʣʠʰʠ ʢʝʨʘʢʣʠʛʠʥʠ ʤʘʲʣʫʤ 
 .ʠʣʜʠʣʘʨץ

ɹʫ ״ʦʣʘʪ ʬʘץʘʪ ɾʘʥʫʙʠʡ ʍʦʨʘʟʤ ˄ʟʙʝʢʣʘʨʠʛʘ ʭʦʩ ʙ˄ʣʠʙ, ʐʠʤʦʣʠʡ ʍʦʨʘʟʤ ˄ʟʙʝʢʣʘʨʠʜʘ 
ʤʘʨ״ʫʤʥʠ ʷץʠʥ ץʘʨʠʥʜʦʰʣʘʨʠ, ץʠʟʠ, ʦʧʘʩʠ, ʩʠʥʛʣʠʩʠ ʸʢʠ ʘʢʘ-ʫʢʘʣʘʨʠ ʪʦʟʘʣʘʡʜʠʣʘʨ.  ʋʣʘʨ 
ñʩʫʷʛʠʤʠʟʥʠ ʙʝʛʦʥʘʛʘ ʫʰʣʘʪʤʘʡʤʠʟò ʜʝʛʘʥ ʤʘʲʥʦʜʘ ʤʘʨ״ʫʤʥʠ ʶʚʠʰ ʙʠʣʘʥ ʙʠʨʛʘ, ʫʥʠ 
ʢʘʬʘʥʣʘʰ, ʣʘ״ʘʜʛʘ ץ˄ʡʠʰ ʢʘʙʠ ʘʤʘʣʣʘʨʥʠ ״ʘʤ ʩʫʷʢ ʵʛʘʣʘʨʠ ʙʘʞʘʨʘʜʠʣʘʨ. ɹʫʥʜʘʥ ʭʦʣʘʪ 
ʚʦʜʠʡ ץʠʧʯʦץʣʘʨʠʜʘ ״ʘʤ ʙʦʨʣʠʛʠ ʤʘʲʣʫʤ [12].  

Fʘʩʩʦʣʣʘʨ ץʘʜʠʤʛʠ ʟʘʨʜʫʰʪʠʡʣʠʢʜʘʛʠ ˄ʣʠʢ ʭʠʟʤʘʪʯʠʣʘʨʠ ï ʥʘʩʘʩʘʣʘʨʥʠʥʛ ʨʘʤʟʠʡ 
ʘʚʣʦʜʣʘʨʠʜʠʨ. ɹʠʟ ץʘʜʠʤʛʠ ʟʘʨʜʫʰʪʠʡʣʠʢ ʜʠʥʠʛʘ ʵʲʪʠץʦʜ ץʠʣʫʚʯʠʣʘʨ ˄ʟʣʘʨʠʥʠ ˄ʣʠʢ 
ʭʠʟʤʘʪʯʠʣʘʨʠ ï ʥʘʩʘʩʘʣʘʨʜʘʥ  ʜʦʠʤʦ ʯʝʪʛʘ  ʦʣʛʘʥʣʠʢʣʘʨʠ ״ʘץʠʜʘʛʠ ʤʘʲʣʫʤʦʪʣʘʨʛʘ ʵʛʘʤʠʟ. 
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ɶʪʤʠʰʜʘ ʫʣʘʨ ʤʝ״ʤʦʥʛʘ, ʪ˄ʡʣʘʨʛʘ ʪʘʢʣʠʬ ץʠʣʠʥʤʘʛʘʥ. ɶʟʙʝʢʠʩʪʦʥʥʠʥʛ ʙʦʰץʘ ʭʫʜʫʜʣʘʨʠʜʘʥ 
ʬʘʨץʣʠ ʨʘʚʠʰʜʘ סʘʩʩʦʣʣʘʨ ʍʦʨʘʟʤʜʘ ʘʣʦ״ʠʜʘ ʤʘ״ʘʣʣʘʣʘʨʜʘ ʠʩʪʠץʦʤʘʜ ץʠʣʛʘʥʣʘʨ [10].  

ʆʠʣʘ  ʘʲʟʦʩʠʥʥʠʛ ʚʘʬʦʪ ʵʪʠʰʠ ʤʫʥʦʩʘʙʘʪʠ ʙʠʣʘʥ, ʵʨʢʘʢʣʘʨʜʘʥ ʫʥʠʥʛ ʘʢʘʩʠ ʸʢʠ ʫʢʘʩʠ, 
ʥʝʚʘʨʘʩʠ ʚʘ ʵʥʛ ʷץʠʥ ץʘʨʠʥʜʦʰʠ ñʡʠסʠʩʠò ʘʤʘʣʛʘ ʦʰʠʨʘʜʠ. ʍʦʪʠʥ ץʠʟʣʘʨ ʡʠסʠʩʠ ʫʟʦץ ʜʘʚʦʤ 
ʵʪʘʜʠ. ʕʣʰʫʥʦʩ ɻ.ʇ.ʉʥʝʩʘʨʝʚ ʤʘʨ״ʫʤ ʫʯʫʥ ʵʨʢʘʢʣʘʨʥʠʥʛ ץʠʯץʠʨʠʙ, ʘʸʣʣʘʨʥʠʥʛ ʩʦʯ ʸʟʠʙ 
ʡʠסʣʘʰʣʘʨʠ ʠʩʣʦʤ ʜʠʥʠʛʘʯʘ ʙ˄ʣʛʘʥ ʭʦʜʠʩʘʣʘʨ ʵʢʘʥʣʠʛʠʥʠ ʘʡʪʘʜʠ [8]. ʍʦʨʘʟʤʜʘʛʠ ʊ˄ץ ץʘʣʴʘ 
ʚʘ ɻʘʚʨ ץʘʣʴʘʜʘʥ ʪʦʧʠʣʛʘʥ ʜʝʚʦʨʣʘʨʜʘʛʠ ʥʘץʰʣʘʨ ״ʘʤ ʠʩʣʦʤʜʘʥ ʦʣʜʠʥ ʙ˄ʣʛʘʥʣʠʛʠʥʠ 
ʠʩʙʦʪʣʘʡʜʠ [13].  ʗʲʥʠ, ʙʫ ʪʘʩʚʠʨʜʘ ʙʠʨ ʪʘʨʘʬʜʘʥ ʙʠʨ ʛʫʨʫ״ ʘʸʣʣʘʨʥʠʥʛ ʦʩʪʘʜʦʥ ʘʪʨʦʬʠʜʘ 
ʩʦʯʣʘʨʠʥʠ ʶʣʠʙ ʡʠסʣʘʙ ʪʫʨʛʘʥʣʠʢʣʘʨʠ ʘʥʠץ ʢ˄ʨʠʥʠʙ ʪʫʨʠʙʜʠ.   

ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʘ״ʦʣʠʩʠ ˄ʨʪʘʩʠʜʘ ʵʩʘ ʞʘʥʦʟʘ ʢʫʥʠ ʦʠʣʘ ʘʲʟʦʩʠʥʠʥʛ ʢʘʪʪʘʩʠ, ʸʢʠ 
ʢʘʩʘʣʣʠʛʠ ʪʫʬʘʡʣʠ ʸʰ ʘʲʟʦʩʠ ˄ʪʩʘ ʫʥʠʥʛ ʘʸʣʠ ʸʢʠ ʦʥʘʩʠ ץ˄ʣʣʘʨʠʥʠ ʢ˄ʢʨʘʢʣʘʨʠʛʘ ʫʨʠʙ, 
ʩʦʯʣʘʨʠʥʠ ʪʫʨʣʠ ʪʦʤʦʥʛʘ ʪʘʨץʘʪʠʙ ñʜʦʜò ʩʦʣʠʙ [12] ʡʠסʣʘʰʣʘʨʠʥʠ ʢ˄ʨʘʤʠʟ.  

 ʘʥʠʜʘʥ ʢʝʡʠʥ ʞʘʥʦʟʘ ʬʦʪʠʭʘʩʠץץʦʟʠʨʛʠ ʢʫʥʜʘ ʦʣʘʤʜʘʥ ˄ʪʛʘʥ ʠʥʩʦʥʥʠ ʫʡʠʜʘʥ ʦʣʠʙ ʯʠ׳
 ʠʣʠʥʘʜʠ. ʍʘʪʪʦץ ʘʨʤʘʩʣʠʢʢʘ ʭʘʨʘʢʘʪץʠʣʘʸʪʛʘʥ ʧʘʡʪʠʜʘ ʘʸʣʣʘʨʥʠʥʛ ʙʘʣʘʥʜʣʠ ʦʚʦʟʠʥʠ ʯʠץ˄
 ʣʘʰסʠʣʠʥʛʘʥ ʜʦʜ-ʬʘʨʸʜ ʡʠץ ʘʡʜץ ʦʨʠʜʘץʠʩʦʙʛʘ ʦʣʩʘʢ ʶ״ ʡʠʣʠʰʠʥʠ˄ץ ʦʚʣʠ ʵʰʠʛʠ ʸʧʠʙ״
ʫʜʫʤʠ ʠʩʣʦʤʛʘʯʘ ʜʘʚʦʤ ʵʪʛʘʥʣʠʛʠ ʢ˄ʟʛʘ ʪʘʰʣʘʥʘʜʠ. ɸʡʨʠʤ ʪʘʜץʠץʦʪʯʠʣʘʨ ʬʠʢʨʠʯʘ ʩʦʯ ʚʘ 
 ʩʘʜʠʜʘץʠʪʠʰ ʤʘסʠʥʠ ʯʘʣ״ʫʤ ʨʫ״ʣʘʨʠ ʤʘʨץʦʥ ʭʘʣ״ʘʸʪʥʠʥʛ ʙʝʣʛʠʩʠ. ʐʫʥʠʥʛʜʝʢ ʞʘ״ ʦʥץ
ʩʦʯʥʠ ʪʘʨץʘʪʠʙ ʡʠסʣʘʰ ʦʜʘʪʠʥʠ ʦʣʠʙ ʙʦʨʛʘʥʣʘʨ [14].  

ɾʘʩʘʜʥʠ ʶʚʠʙ ʙ˄ʣʠʰʛʘʥʠʜʘʥ ʢʝʡʠʥ, ʤʘʨ״ʫʤ ʦʣʠʙ ʯʠץʠʣʛʘʥʠʜʘ ʭʦʥʘ ʠʯʠʜʘ ʠʩʠʨʠץ 
ʪʫʪʠʥʠ ʙʠʣʘʥ ʘʡʣʘʥʪʠʨʠʙ ʯʠץʠʣʠʰʠʥʠ ʢʫʟʘʪʠʰ ʤʫʤʢʠʥ. ʄʘʨ״ʫʤʥʠ ʶʚʠʰʜʘʥ ʦʣʜʠʥ, ʫʥʛʘ 
ʢʘʬʘʥ ʪʘʡʸʨʣʘʥʛʘʥ. ʂʘʬʘʥʣʘʨ ʦץ ʤʘʪʦʜʘʥ ʪʘʡʸʨʣʘʥʛʘʥ ʙ˄ʣʠʙ, ״ʦʟʠʨʛʠ ʟʘʤʦʥ ʍʦʨʘʟʤ ʘ״ʦʣʠʩʠ 
ʤʘʨ״ʫʤ ʚʘ ʤʘʡʠʪ ˄ʨʘʤʠ ʫʯʫʥ 20-30 ʤʝʪʨ ʦץ ʤʘʪʦ ʦʣʠʥʛʘʥ. ɸʭʙʦʨʦʪʯʠʣʘʨ ʤʘʲʣʫʤʦʪʣʘʨʠʛʘ 
ʢ˄ʨʘ, ʤʘʨ״ʫʤ ʵʥʛ ʘʚʚʘʣʦ ʸʪʛʘʥ ʭʦʥʘʩʠ ʚʘ ʪʘʰץʠ ʵʰʠʢʜʘʥ ʦʸץ ʪʦʤʦʥʠʜʘʥ ʦʣʠʙ ʯʠץʠʣʛʘʥ, 
ʢʝʡʠʥ ʤʘʭʩʫʩ ʞʘʥʦʟʘ ˄ץʠʣʘʜʠʛʘʥ ʞʦʡʛʘ ʙʦʰʠ ʪʦʤʦʥʠ ʙʠʣʘʥ ʦʣʠʥʠʙ ʢʝʣʠʥʛʘʥ. ʍʦʨʘʟʤ 
ʘ״ʦʣʠʩʠʥʠʥʛ ʙʫ ʦʜʘʪʠʛʘ ˄ʟ ʚʘץʪʠʜʘ ɻ.ʇ.ʉʥʝʩʘʨʝʚ ʵʲʪʠʙʦʨʥʠ ץʘʨʘʪʛʘʥ ʵʜʠ [8].  

ʄʘʨ״ʫʤʥʠ ʦʩʪʦʥʘʜʘ ʫʯ ʤʘʨʪʘ ʢ˄ʪʘʨʠʙ ʪʫʰʠʨʠʰ ʦʜʘʪʠ ɶʟʙʝʢʠʩʪʦʥʥʠʥʛ ʙʦʰץʘ 
ʚʠʣʦʷʪʣʘʨʠʜʘ ʙ˄ʣʛʘʥʠ ʢʘʙʠ ʍʦʨʘʟʤʜʘ ״ʘʤ ʤʘʚʞʫʜ. ɹʫ ʘʤʘʣʜʘʥ ʢ˄ʟʣʘʥʛʘʥ ʤʘץʩʘʜ, ʙʫ 
ʭʦʥʘʜʦʥʜʘ ץʘʡʪʘ ˄ʣʠʤ ʙ˄ʣʤʘʩʠʥ ʜʝʛʘʥ ʥʠʷʪʜʘ ץʠʣʠʥʛʘʥ. ʍʦʥץʘ ʪʫʤʘʥʠʜʘʛʠ ʘʭʙʦʨʦʪʯʠʥʠʥʛ 
ʤʘʲʣʫʤʦʪʠʛʘ ʢ˄ʨʘ ʵʩʘ,  ʤʘʨ״ʫʤ ʪʦʙʫʪʠʥʠʥʛ ʭʦʥʘʜʦʥ ʙ˄ʩʘסʘʩʠʜʘ ʫʯ ʤʘʨʪʘ ץ˄ʡʠʙ ʦʣʠʥʠʰʠʥʠʥʛ 
ʘʩʦʩʠʡ ʤʘʟʤʫʥʠ ʤʘʨ״ʫʤʥʠʥʛ ʷʰʘʙ ʢʝʣʛʘʥ ʭʦʥʘʜʦʥʠ ʙʠʣʘʥ ʦʭʠʨʛʠ ʤʘʨʪʘ ʭʘʡʨʣʘʰʠʰʠ ʜʝʙ 
ʪʫʰʫʥʠʣʛʘʥ [15].   

ʄʘʨ״ʫʤ ʯʠץʠʙ ʢʝʪʛʘʥ ʫʡʜʘ ʫʯ ʢʫʥʛʘʯʘ ʦʚץʘʪ ʪʘʡʸʨʣʘʥʤʘʡʜʠ ʚʘ ʦʚץʘʪʥʠ ץ˄ʥʠ-
 ,ʣʘʨʠ ʦʣʠʙ ʢʝʣʠʰʘʜʠ. ʋʨʛʘʥʯ ʚʘ ʍʠʚʘ ʪʫʤʘʥʣʘʨʠʜʘ 3 ʢʫʥʛʘʯʘסʘʨʠʥʜʦʰ-ʫʨʫץ ,ʰʥʠʣʘʨʠ˄ץ
ʍʦʥץʘʜʘ ʵʩʘ 7 ʢʫʥʛʘʯʘ ʦʚץʘʪ ʧʠʰʠʨʠʣʤʘʡʜʠ. ʂʫʟʘʪʠʰʠʤʠʟ ʥʘʪʠʞʘʩʠʜʘ ʰʫʥʠʩʠ ʤʘʲʣʫʤ 
ʙ˄ʣʜʠʢʠ, ʍʠʚʘ ʪʫʤʘʥʠ ץʠʰʣʦץʣʘʨʠʜʘ ʤʘʨ״ʫʤʥʠʥʛ ʫʯʠ ʢʫʥʠ ʦʰ ʪʘʡʸʨʣʘʥʠʙ, ʫʥʠ ʪʦʤʛʘ 
ʩʝʧʠʰʛʘʥ. פʫʰʣʘʨ ʫʯʫʥ ʪʘʡʸʨʣʘʥʛʘʥ ʙʫ ʪʘʦʤ ñץ˄פʠʥ ʦʰʠò ʜʝʙ ʥʦʤʣʘʥʘʜʠ. 
ɸʭʙʦʨʦʪʯʠʣʘʨʥʠʥʛ ʙʝʨʛʘʥ ʤʘʲʣʫʤʦʪʠʛʘ ץ˄ʨʘ ʦʜʘʤ ˄ʣʛʘʥʜʘʥ ʢʝʡʠʥ ʫʥʠʥʛ ʨʫ״ʠ ץʫʰʛʘ ʘʡʣʘʥʘʨ 
ʵʤʠʰ ʚʘ ʰʫʥʠʥʛ ʫʯʫʥ ʩʝʧʠʣʛʘʥ ñץ˄פʠʥ ʦʰòʥʠ ʤʘʨ״ʫʤʥʠʥʛ ˄ʰʘ ʨʫ״ʠ ʠʩʪʝʲʤʦʣ ץʠʣʘʜʠ ʜʝʙ 
ʪʫʰʫʥʛʘʥʣʘʨ [11]. 

ɿʘʨʜʫʰʪʠʡʣʘʨʜʘ ʤʘʨ״ʫʤ ʫʡʜʘʥ ʯʠץʘʨʠʣʛʘʥʠʜʘʥ ʢʝʡʠʥ ʫʥʠʥʛ ʨʫ״ʠ ʫʯ ʢʫʥʛʘʯʘ 
ʭʦʥʘʜʦʥʜʘ ʘʡʣʘʥʠʙ ʶʨʘʜʠ ʜʝʛʘʥ ץʘʨʘʰ ʙ˄ʣʛʘʥ. ʐʫʥʠʥʛ ʫʯʫʥ ״ʘʤ ʫʥʠʥʛ ʷץʠʥ ץʘʨʠʥʜʦʰʣʘʨʠ 
ʪʦʤʦʥʠʜʘʥ ʤʘʨ״ʫʤ ʯʠץץʘʥ ʫʡʜʘ ʫʯ ʢʝʯʘ-ʢʫʥʜʫʟ ʤʫץʘʜʜʘʩ ʦʣʦʚ ˄ʯʠʨʠʣʤʘʛʘʥ [16].  

ʍʦʨʘʟʤ ʚʠʣʦʷʪʠ ʪʫʤʘʥʣʘʨʠʜʘ ״ʘʤ ʤʘʨ״ʫʤ ʭʦʥʘʜʦʥʠʜʘ ʤʘʲʣʫʤ ʙʠʨ ʢʫʥ ʭʦʥʘʜʘ ʯʠʨʦץ 
ʸץʠʙ ץ˄ʡʠʰ ʦʜʘʪʠ ʤʘʚʞʫʜ. ʍʦʥץʘ ʚʘ ʍʦʨʘʟʤʥʠʥʛ ʙʦʰץʘ ʞʦʡʣʘʨʠʜʘ ʯʠʨʦץ ʤʘʨ״ʫʤʥʠʥʛ ʫʡʠʜʘ 
 ʦʣʜʘ״ ʠʣʛʘʥץʢʫʥ ʜʘʚʦʤʠʜʘ, ɻʫʨʣʘʥʜʘ ʝʪʪʠ ʢʫʥ, ʍʠʚʘʜʘ ʵʩʘ ˄ʣʠʢ ʶʚʠʣʛʘʥ ʞʦʡʜʘ ʫʯ ʢʫʥ ʸ ץʠʨץ
ʪʫʨʘʜʠ. 

ʕʣʰʫʥʦʩ ɻ.ʇ.ʉʥʝʩʘʨʝʚʥʠʥʛ ʤʘʲʣʫʤʦʪʠʛʘ ץʘʨʘʛʘʥʜʘ ʍʦʥץʘ ʪʫʤʘʥʠʜʘ ʯʠʨʦץ ʸʥʠʜʘ ʙʠʨ 
ʧʠʸʣʘ ʩʫʚ ״ʘʤ ץ˄ʡʠʣʛʘʥ [8]. ʊʘʜץʠץʦʪʣʘʨ ʜʘʚʦʤʠʜʘ ʙʫ ʦʜʘʪ ʙʦʰץʘ ʪʫʤʘʥʣʘʨʜʘ ״ʘʤ ʙʦʨʣʠʛʠ 
ʢʫʟʘʪʠʣʜʠ [10].  

ɼʘʬʥ ʤʘʨʦʩʠʤʠ ʙʠʣʘʥ ʙʦסʣʠץ ʪʘʨʟʜʘ ʍʦʨʘʟʤ ʫʨʬ-ʦʜʘʪʣʘʨʠʜʘ ʤʫʨʜʘʥʠʥʛ ʘʡʨʠʤ 
ʘʰʸʣʘʨʠʛʘ ʪʘʙʫ ʵʲʣʦʥ ץʠʣʠʥʛʘʥʣʠʛʠ ʢ˄ʨʘʤʠʟ. ʆʜʘʪʜʘ, ʢʘʬʘʥʛʘ ʞʦʡʣʘʥʛʘʥ ˄ʣʠʢʥʠʥʛ ʫʩʪʠʜʘʥ 
ʷʥʘ ʙʠʨ ʢ˄ʨʧʘ ˄ʨʘʣʘʜʠ. ɹʫʥʜʘʡ ʢ˄ʨʧʘʣʘʨ ʦʠʣʘ ʫʯʫʥ ʤʘʭʩʫʩ ʪʠʢʠʙ ʪʘʡʸʨʣʘʙ ץ˄ʡʠʣʘʜʠ ʚʘ 
ʠʰʣʘʪʠʣʠʙ ʙ˄ʣʛʘʥʜʘʥ ʢʝʡʠʥ ʙʦʣʘʣʘʨʥʠʥʛ ʢ˄ʣʠ ʝʪʤʘʡʜʠʛʘʥ ʙʘʣʘʥʜ ʞʦʡʛʘ ʠʣʠʙ ץ˄ʡʠʣʛʘʥ [8].  

ɹʫ ʢ˄ʨʧʘ ʤʫʨʜʘ ץʘʙʨʠʩʪʦʥʛʘ ץ˄ʡʠʣʛʘʥʜʘʥ ʩ˄ʥʛ ʫʡʛʘ ʦʣʠʙ ʢʝʣʠʥʠʙ, ʙʠʨ ʢʝʯʘ ʪʦʤʜʘ ʸʡʠʙ 
 ʩʘʜ ʢ˄ʨʧʘʥʠ ʶʣʜʫʟʣʘʨץʡʠʣʘʜʠ ʚʘ ˄ʟʠʛʘ ʭʦʩ ʪʦʟʘʣʘʰʥʠ ʙʦʰʜʘʥ ʢʝʯʠʨʘʜʠ. ɸʩʦʩʠʡ ʤʘ˄ץ
ʢ˄ʨʠʰʠ ʢʝʨʘʢ. ɹʫ ʦʜʘʪ ʭʘʣץ ʦʨʘʩʠʜʘ ñʶʣʜʫʟ ʢ˄ʨʩʠʥò ʜʝʙ ʘʪʘʣʘʜʠ [10]. ɹʫ ʝʨʜʘ ʙʠʟ ʦʩʤʦʥ 
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ʞʠʩʤʣʘʨʠʥʠʥʛ ʪʦʟʘʣʘʰ ʭʫʩʫʩʠʷʪʠʛʘ ʵʛʘ, ʜʝʛʘʥ ʵʥʛ ʠʙʪʠʜʦʠʡ ʪʘʩʘʚʚʫʨʛʘ ʜʫʯ ʢʝʣʘʤʠʟ. ɹʫ 
ʭʦʜʠʩʘʛʘ ɸʚʝʩʪʦʜʘ ʜʫʯ ʢʝʣʠʰ ʤʫʤʢʠʥ. ʋʥʜʘ ʪʘʲʢʠʜʣʘʥʠʰʠʯʘ, ʤʫʨʜʘʛʘ ʪʝʢʢʘʥ ʙʠʨʦʨ 
ʢʠʡʠʤʥʠ ʪʦʟʘʣʘʰ ʫʯʫʥ ʘʣʙʘʪʪʘ ʜʝʨʘʟʘʜʘ ʦʩʠʙ ץʫʸʰʛʘ ץʘʨʘʪʠʙ ץ˄ʡʠʰ ʟʘʨʫʨ [17].  

ʅʦʧʦʢ ʚʘ ״ʘʨʦʤ ʘʰʸʣʘʨʛʘ ʬʘץʘʪʛʠʥʘ ʢ˄ʨʧʘ ʵʤʘʩ, ʙʘʣʢʠ ʪʦʙʫʪʥʠʥʛ ʙʦʰʠʛʘ ץ˄ʡʠʣʘʜʠʛʘʥ 
ʸʩʪʠץʯʘ ״ʘʤ ʢʠʨʘʜʠ. ʋʰʙʫ ʭʦʜʠʩʘʛʘ ʘʣʦץʘʜʦʨ ʫʜʫʤʣʘʨʜʘʥ ʷʥʘ ʙʠʨʠ ɸʥʙʘʨ ʄʘʥʦץʜʘ 
ʞʦʡʣʘʰʛʘʥ ˄ʨʪʘ ʘʩʨ ץʘʣʲʘʩʠ ɺʘʸʥʛʦʥ ץʘʙʨʠʩʪʦʥʠʜʘ ʢ˄ʟʛʘ ʪʘʰʣʘʥʘʜʠ. ʄʫʨʜʘ ץʘʙʨʛʘ 
ʞʦʡʣʘʰʪʠʨʠʣʛʘʥʠʜʘʥ ʢʝʡʠʥ ʸʩʪʠץʯʘʣʘʨ ʢʫʥ ʢ˄ʨʩʠʥ ʜʝʙ ʪʘʰʣʘʙ ʢʝʪʠʣʛʘʥ. ʄʘʟʢʫʨ ʦʜʘʪ ״ʘʤ 
ʟʘʨʜʫʰʪʠʡʣʠʢ ʜʠʥʠʥʠʥʛ ʘʢʩ-ʩʘʜʦʣʘʨʠʜʘʥ ʙʠʨʠʜʠʨ. ɺʝʥʜʠʜʘʪʜʘ ʪʘʚʩʠʷ ץʠʣʠʥʠʰʠʯʘ, ʙʫʥʜʘʡ 
ʸʩʪʠץʯʘʣʘʨʛʘ ʩʫʷʢʣʘʨ ʪʝʨʠʙ ץ˄ʡʠʣʛʘʥ ʚʘ ʢʝʡʠʥ ʫʣʘʨ ʸʨʫסʣʠʢʢʘ, ץʫʸʰ ʥʫʨʠʛʘ ʪʘʰʣʘʙ 
 ʘʤ ˄ʰʘ״ ʦʣʜʠʨʠʣʠʰʠץ ʘʙʨʠʩʪʦʥʜʘץ ʪʠʤʦʣ, ˄ʣʠʢʥʠ ʵʣʪʫʚʯʠ ʪʦʙʫʪʥʠʥʛ״ʡʠʣʛʘʥ [18]. ʕ˄ץ
ʦʜʘʪʣʘʨʥʠʥʛ ʜʘʚʦʤʠʡʣʠʛʠʜʠʨ. ɶʨʪʘ ʆʩʠʸ ʭʘʣץʣʘʨʠ ʦʨʘʩʠʜʘʛʠ ʞʘʩʘʜʥʠ ʞʦʡʣʘʰʪʠʨʠʰ 
ʦʜʘʪʠʥʠʥʛ ʷʢʫʥʠ ʤʘʨ״ʫʤʛʘ ʪʝʛʠʰʣʠ ʘʰʸʣʘʨʥʠ ʙʦʰץʘʣʘʨʛʘ ʪʘʨץʘʪʠʰ ʞʘʨʘʸʥʠ ʙʠʣʘʥ ˄ʟ 
ʥʠ״ʦʷʩʠʛʘ ʝʪʘʜʠ.  

ʖץʦʨʠʜʘ ץʘʡʜ ץʠʣʠʥʛʘʥ ʪʘʨʠʭʠʡ ʜʘʣʠʣʣʘʨʜʘʥ ʢʝʣʠʙ ʯʠץʠʙ ʭʫʣʦʩʘ ץʠʣʘʜʠʛʘʥ ʙ˄ʣʩʘʢ 
ʍʦʨʘʟʤ ʚʦ״ʘʩʠ ʘ״ʦʣʠʩʠʥʠʥʛ ʦʣʘʤʜʘʥ ˄ʪʛʘʥ ʦʜʘʤʥʠ ʜʘʬʥ ץʠʣʠʰ ʨʘʩʤ-ʨʫʩʫʤʣʘʨʠ ץʘʜʠʤʠʡ 
ʘʞʜʦʜʣʘʨʠʤʠʟ ʫʨʬ-ʦʜʘʪʣʘʨʠ ʠʣʜʠʟʣʘʨʠʜʘʥ ʢʝʣʠʙ ʯʠץץʘʥʣʠʛʠʥʠ ʢʫʟʘʪʠʰ ʤʫʤʢʠʥ. פʘʜʠʤʜʘʥ 
ʙʦʰʣʘʙ ʥʠʢʦ״ ʤʘʩʘʣʘʩʠ ʢʝʣʘʞʘʢ ʟʘʤʦʥʜʘ ʘʞʜʦʜʣʘʨ ʜʘʚʦʤʠʡʣʠʛʠʥʠ ʙʠʣʜʠʨʩʘ, ʦʣʘʤʜʘʥ ˄ʪʠʰ 
ʵʩʘ ʠʥʩʦʥ ʬʘʦʣʠʷʪʠʥʠʥʛ ʷʢʫʥʠʡ ʙʦʩץʠʯʠ ʵʢʘʥʣʠʛʠ ʚʘ ʫʥʠ ʙʘʞʘʨʠʣʠʰʠʥʠʥʛ ʨʘʩʤ-
ʨʫʩʫʤʣʘʨʠʜʘ ʫʤʫʤʠʡʣʠʢ ʙ˄ʣʩʘ ״ʘʤ, ʛʝʦʛʨʘʬʠʢ ʭʫʜʫʜʥʠʥʛ ˄ʟʠʛʘ ʭʦʩ ʭʫʩʫʩʠʷʪʣʘʨʠ ʥʘʤʦʸʥ 
ʙ˄ʣʛʘʥʣʠʛʠʛʘ ʛʫʚʦ״ ʙ˄ʣʜʠʢ. ɼʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠʜʘ ʟʘʨʜʫʰʪʠʡʣʠʢ ʵʲʪʠץʦʜʠʥʠʥʛ ״ʘʥʫʟʛʘʯʘ 
ʩʘץʣʘʥʠʙ ץʦʣʠʰʠ, ʫʥʠʥʛ ʪʘʨʠʭʠʡ ʠʣʜʠʟʣʘʨʠ ʥʘץʘʜʘʨ ʪʝʨʘʥ ʵʢʘʥʣʠʛʠʜʘʥ ʜʘʣʦʣʘʪ ʙʝʨʘʜʠ.  

ɺʦ״ʘ ʭʫʜʫʜʠʜʘ ʦʣʠʙ ʙʦʨʛʘʥ ʪʘʜץʠץʦʪʠʤʠʟ, ʘʭʙʦʨʦʪʯʠʣʘʨ ʤʘʲʣʫʤʦʪʣʘʨʠʜʘʥ ʤʘʲʣʫʤ 
ʙ˄ʣʜʠ-ʢʠ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠ ˄ʪʨʦץ ʸʢʠ ʯʦʨʚʘʜʦʨ ʘ״ʦʣʠ ʫʯʫʥ ʙʠʦʣʦʛʠʢ ״ʘʤʜʘ ʞʠʩʤʦʥʠʡ 
ʞʠʭʘʪʠʜʘʥ ʦסʠʨ ʤʫʩʠʙʘʪ, ʞʫʜʦʣʠʢ ʤʘʨʦʩʠʤʣʘʨʠʜʘʥ ʙʠʨʠʜʠʨ.  

ʆʣʘʤʜʘʥ ˄ʪʛʘʥ ʦʠʣʘ ʘʲʟʦʩʠʥʠ ʜʘʬʥ ץʠʣʠʰʜʘ ʫ ʙʠʣʘʥ ʙʦסʣʠץ ʙ˄ʣʛʘʥ ʫʜʫʤʣʘʨ ʬʘץʘʪ 
ʫʥʠʥʛ ʨʫ״ʠʥʠ ʵʩʛʘ ʦʣʠʰ ʵʤʘʩ, ʙʘʣʢʠ ʩʦץ סʦʣʛʘʥ סʘʤʛʘ ʪ˄ʣʛʘʥ ʦʠʣʘ ʘʲʟʦʣʘʨʠ, ץʘʨʠʥʜʦʰ-
ʫʨʫסʣʘʨʠ ʫʯʫʥ ʭʦʪʠʨʘʚʠʡ ʚʘ ʟʫʨʫʨʠʡ ʤʘʨʦʩʠʤʣʘʨ ʙ˄ʣʠʙ ״ʠʩʦʙʣʘʥʘʜʠ. ʐʫ ʙʠʣʘʥ ʙʠʨʛʘ ʘ״ʦʣʠ 
ʪʦʤʦʥʠʜʘʥ ˄ʪʢʘʟʠʣʘʜʠʛʘʥ ʜʘʬʥ ʤʘʨʦʩʠʤʣʘʨʠ ʚʘ ʫ ʙʠʣʘʥ ʙʦסʣʘʥʠʙ ʢʝʪʛʘʥ ʨʘʩʤ-ʨʫʩʫʤʣʘʨ 
ʟʘʤʦʥ ʚʘ ʤʘʢʦʥ, ʪʘʙʠʘʪ ʚʘ ʠʥʩʦʥ ˄ʨʪʘʩʠʜʘʛʠ ˄ʟʘʨʦ ʙʦסʣʠץʣʠʢʥʠ ״ʘʤ ʠʟʦ״ʣʘʡʜʠ, ʯʫʥʢʠ ʠʥʩʦʥ 
ʪʫסʠʣʠʰʠʜʘʥ ʪʦʨʪʠʙ, ʪʦ ״ʘʸʪʠ ʦʭʠʨʠʛʘʯʘ ʙ˄ʣʛʘʥ ʞʘʨʘʸʥʜʘ ʪʘʙʠʘʪ ʚʘ ʤʘʢʦʥʣʘʨʥʠ ʙʠʨ-ʙʠʨʠʛʘ 
ʙʦסʣʘʙ ʪʫʨʛʘʥ ʙʠʦʣʦʛʠʢ ʤʘʚʞʫʜʦʪ ״ʠʩʦʙʣʘʥʘʜʠ. 
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ɶʋʂ: 906 
ɶɿɹɽʂʀʉʊʆʅ ʊɸʈʀʍʀʅʀ ɼɸɺʈʃɸʐʊʀʈʀʐ ʄʋɸʄʄʆʉʀ ɺɸ ʎʀɺʀʃʀɿɸʎʀʆʅ 

 ɸʈɸʐʃɸʈפ
ɸ.ɸ. ɹʦϨʠʝʚ, ʜʦʮʝʥʪ, ʊʝʨʤʠʟ ʜʘʚʣʘʪ ʫʥʠʚʝʨʩʠʪʝʪʠ, ʊʝʨʤʠʟ  

ɿ.ʍ. ʁ˄ʣʜʦʰʝʚʘ, ʢʘʪʪʘ ˄Ϩʠʪʫʚʯʠ, ʊʝʨʤʠʟ ʜʘʚʣʘʪ ʫʥʠʚʝʨʩʠʪʝʪʠ, ʊʝʨʤʠʟ  
 
ɸʥʥʦʪʘʮʠʷ. ʋʰʙʫ ʤʘϨʦʣʘ ɶʨʪʘ ʆʩʠʸ ʚʘ ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰ 

ʤʫʘʤʤʦʩʠʛʘ ʙʘϤʠʰʣʘʥʘʜʠ. ʄʘʟʢʫʨ ʪʘʜϨʠϨʦʪʜʘ ʠʥʩʦʥʠʷʪ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʥʠʥʛ  
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ʘʨʭʝʦʣʦʛʠʢ, ʭʨʦʥʦʣʦʛʠʢ, ʩʫʣʦʣʘʚʠʡ, ʬʦʨʤʘʮʠʦʥ, ʵʪʥʦʛʨʘʬʠʢ ʚʘ ʮʠʚʠʣʠʟʘʮʠʦʥ 
ʸʥʜʘʰʠʰʣʘʨʥʠʥʛ ʶʪʫϨʣʘʨʠ ʚʘ ʢʘʤʯʠʣʠʢʣʘʨʠ ϲʘϨʠʜʘ ʩ˄ʟ ʶʨʠʪʠʣʛʘʥ. 

ʂʘʣʠʪ ʩ˄ʟʣʘʨʠ: ɼʘʚʨʣʘʰʪʠʨʠʰ, ʘʨʭʝʦʣʦʛʠʷ, ʩʫʣʦʣʘ, ʬʦʨʤʘʮʠʷ, ʮʠʚʠʣʠʟʘʮʠʷ, ʧʣʝʥʫʤ, 
ʫʨʙʘʥʠʟʘʮʠʷ, ʧʠʢʪʦʛʨʘʬʠʢ ʙʝʣʛʠʣʘʨ, ʨʝʥʝʩʩʘʥʩ. 

ɸʥʥʦʪʘʮʠʷ. ʉʪʘʪʴʷ ʧʦʩʚʷʱʝʥʘ ʧʨʦʙʣʝʤʝ ʧʝʨʠʦʜʠʟʘʮʠʠ ʠʩʪʦʨʠʠ ʎʝʥʪʨʘʣʴʥʦʡ ɸʟʠʠ ʠ 
ʋʟʙʝʢʠʩʪʘʥʘ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʥʝʢʦʪʦʨʳʝ ʩʪʦʨʦʥʳ ʫʩʧʝʭʦʚ ʠ 
ʥʝʜʦʩʪʘʪʢʦʚ ʘʨʭʝʦʣʦʛʠʯʝʩʢʦʛʦ, ʭʨʦʥʦʣʦʛʠʯʝʩʢʦʛʦ, ʜʠʥʘʩʪʠʯʝʩʢʦʛʦ, ʬʦʨʤʘʮʠʦʥʥʦʛʦ, 
ʵʪʥʦʛʨʘʬʠʯʝʩʢʦʛʦ ʠ ʮʠʚʠʣʠʟʘʮʠʦʥʥʦʛʦ ʧʦʜʭʦʜʦʚ ʢ ʧʝʨʠʦʜʠʟʘʮʠʠ ʠʩʪʦʨʠʠ ʯʝʣʦʚʝʯʝʩʪʚʘ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʇʝʨʠʦʜʠʟʘʮʠʷ, ʘʨʭʝʦʣʦʛʠʷ, ʜʠʥʘʩʪʠʷ, ʬʦʨʤʘʮʠʷ, ʮʠʚʠʣʠʟʘʮʠʷ, 
ʧʣʝʥʫʤ, ʫʨʙʘʥʠʟʘʮʠʷ, ʧʠʢʪʦʛʨʘʬʠʯʝʩʢʠʝ ʟʥʘʢʠ, ʨʝʥʝʩʩʘʥʩ. 

Abstract. The article is devoted to problem the history of Uzbekistan`s timing.  In the present 
case, the history of failure is about the achievement and defect of archeological, chronological, 
dynastic, formational ethnographic and civiliza- tional approaches. 

Key words: Periodization, archaeology, dynasty, formation, civilization, Plenum, 
urbanization, pictographic signs, Renaissance. 

 
ʀʥʩʦʥʠʷʪ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʥʠʥʛ ʪʫʨʣʠ ʭʠʣ ʫʩʫʣʣʘʨʠ ʤʘʚʞʫʜ ʙ˄ʣʠʙ, ʙʫʣʘʨ 

ʘʨʭʝʦʣʦʛʠʢ, ʭʨʦʥʦʣʦʛʠʢ, ʩʫʣʦʣʘʚʠʡ, ʵʪʥʦʛʨʘʬʠʢ, ʬʦʨʤʘʮʠʦʥ ʚʘ ʘʣʙʘʪʪʘ, ʮʠʚʠʣʠʟʘʮʠʦʥ 
ʸʥʜʘʰʠʰʣʘʨʜʠʨ. ʊʘʨʠʭʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʜʘ ʙʫ ʫʩʫʣʣʘʨʥʠʥʛ ˄ʟʠʛʘ ʭʦʩ ʢʘʤʯʠʣʠʢʣʘʨʠ ״ʘʤ ʙʦʨ. 
ɶʨʪʘ ʆʩʠʸ ʭʘʣץʣʘʨʠ ʪʘʨʠʭʠ ʙʠʨʠʥʯʠ ʤʘʨʪʘ ʘʢʘʜʝʤʠʢ ɺ.ɺ. ɹʘʨʪʦʣʴʜ ʪʦʤʦʥʠʜʘʥ 
ʜʘʚʨʣʘʰʪʠʨʠʣʛʘʥ [1: 3 ʙ]. ɺ.ɺ. ɹʘʨʪʦʣʴʜʥʠʥʛ ʫʰʙʫ ץʘʨʘʰʣʘʨʠ ʤʘʚʞʫʜ ʸʟʤʘ ʤʘʥʙʘʣʘʨʛʘ 
ʘʩʦʩʣʘʥʛʘʥ ʵʜʠ, ʫʥʜʘʥ ʢʝʡʠʥʛʠ ʡʠʣʣʘʨʜʘ ʦʣʠʙ ʙʦʨʠʣʛʘʥ ʪʘʜץʠץʦʪʣʘʨ ʥʘʪʠʞʘʩʠʜʘ ʙʫ 
ʜʘʚʨʣʘʰʪʠʨʠʰ ʤʘץʙʫʣ ʵʤʘʩʣʠʛʠ ʘʥʠץʣʘʥʛʘʥ [2: 15-24 ʙ]. ɹʫ ʙʦʨʘʜʘ ɺ.ɺ. ʉʪʨʫʚʝ פʘʜʠʤʛʠ 
ʐʘʨץ ʤʘʥʙʘʣʘʨʠʛʘ ʘʩʦʩʣʘʥʛʘʥ ״ʦʣʜʘ ɶʨʪʘ ʆʩʠʸʜʘ ʤʫʩʫʣʤʦʥ ʜʘʚʨʠʛʘʯʘ ״ʘʤ ñץʫʣʜʦʨʣʠʢ 
ʙ˄ʣʛʘʥʣʠʛʠʥʠ ʘʩʦʩʣʘʙ ʙʝʨʛʘʥò [3: 23-34 ʙ].  

ɶʨʪʘ ʆʩʠʸ ʭʘʣץʣʘʨʠʥʠʥʛ ץʘʜʠʤʛʠ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʜʘ ʉ.ʇ. ʊʦʣʩʪʦʚʥʠʥʛ 
ʭʠʟʤʘʪʣʘʨʠʥʠ ״ʘʤ ʵʩʣʘʙ ˄ʪʠʰ ʢʝʨʘʢ. ʋ ״ʘʤ ʤʫʩʫʣʤʦʥʯʠʣʠʢʢʘʯʘ ʙ˄ʣʛʘʥ ʜʘʚʨʣʘʨʜʘ ʙʫ ˄ʣʢʘʜʘ 
ñץʫʣʜʦʨʣʠʢ ʙ˄ʣʛʘʥʣʠʛʠʥʠ ʵʲʪʠʨʦʬ ʵʪʘʜʠò [4: 3-21 ʙ]. ɼʘʚʨʣʘʰʪʠʨʠʰ ʤʘʩʘʣʘʩʠ 1948 ʡʠʣʜʘ 
ʃʝʥʠʥʛʨʘʜʜʘ ˄ʪʢʘʟʠʣʛʘʥ ʧʣʝʥʫʤ [5: 8-28 ʙ] ʚʘ 1954 ʡʠʣʜʘ ʊʦʰʢʝʥʪʜʘ ʙ˄ʣʠʙ ˄ʪʛʘʥ ʩʝʩʩʠʷʜʘ 
ʘʪʨʦʬʣʠʯʘ ʤʫ״ʦʢʘʤʘ ʵʪʠʣʛʘʥ [6]. ʐ˄ʨʦʣʘʨ ʜʘʚʨʠ ʪʘʨʠʭ ʬʘʥʠʜʘ ʢʠʰʠʣʠʢ ʞʘʤʠʷʪʠ ʪʘʨʠʭʠʥʠ 
ʙʝʰʪʘ ʠʞʪʠʤʦʠʡ-ʠץʪʠʩʦʜʠʡ ʬʦʨʤʘʮʠʷʛʘ ʙ˄ʣʠʙ ˄ʨʛʘʥʠʰ ʘʥʲʘʥʘʛʘ ʘʡʣʘʥʛʘʥ [7: 15 ʙ]. 
ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠ ʬʘʥʠ ״ʘʤ ʘʩʦʩʘʥ ʬʦʨʤʘʮʠʦʥ ʸʥʜʘʰʫʚ ʘʩʦʩʠʜʘ ʜʘʚʨʣʘʰʪʠʨʠʣʠʙ ʢʝʣʠʥʛʘʥ. 
ʄʘʲʣʫʤʢʠ, ʪʘʨʠʭʥʠ ʙʝʰ ʙʦʩץʠʯʣʠ ʬʦʨʤʘʮʠʷ ʘʩʦʩʠʜʘ ʜʘʚʨʣʘʰʪʠʨʠʰʥʠʥʛ ʠʞʦʜʢʦʨʣʘʨʠ 
ʠʰʣʘʙ ʯʠץץʘʥ ʫʩʫʣ ɽʚʨʦʧʘ ʭʘʣץʣʘʨʠ ʪʘʨʠʭʠ ʫʯʫʥ ʸʟʠʣʛʘʥʣʠʛʠʥʠ, ʆʩʠʸ ʭʘʣץʣʘʨʠ ʪʘʨʠʭʠ ʫʯʫʥ 
ʤʦʩ ʢʝʣʤʘʩʣʠʛʠʥʠ סʦʷ ʤʫʘʣʣʠʬʣʘʨʠʥʠʥʛ ˄ʟʣʘʨʠ ״ʘʤ ʪʘʲʢʠʜʣʘʰʛʘʥ [8]. ʈʠʚʦʞʣʘʥʠʰʥʠʥʛ ʙʠʨ 
ʪʝʢʠʩʜʘ ʢʝʯʤʘʩʣʠʛʠ ʥʘʪʠʞʘʩʠʜʘ ʆʩʠʸʜʘ ʢʘʧʠʪʘʣʠʟʤʥʠʥʛ ʙ˄ʣʤʘʛʘʥʣʠʛʠ ʤʘʨʢʩʠʩʪʣʘʨʛʘ 
ñʆʩʠʸʯʘ ʠʰʣʘʙ ʯʠץʘʨʠʰ ʫʩʫʣʠòʥʠ, ʣʝʥʠʥʠʟʤʯʠʣʘʨʛʘ ñʢʘʧʠʪʘʣʠʟʤʥʠ ʯʝʪʣʘʙ, ʩʘʢʨʘʙ ˄ʪʠʰò 
ʥʘʟʘʨʠʷʩʠʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠʛʘ ʦʣʠʙ ʢʝʣʛʘʥ [8: 26-36 ʙ]. ɼʝʤʘʢ, ʪʘʨʠʭʥʠ ʬʦʨʤʘʮʠʦʥ 
ʜʘʚʨʣʘʰʪʠʨʠʰ ʆʩʠʸ, ʞʫʤʣʘʜʘʥ ɶʨʪʘ ʆʩʠʸ ʭʘʣץʣʘʨʠ ʪʘʨʠʭʠ ʫʯʫʥ ʤʦʩ ʢʝʣʤʘʩʣʠʛʠ סʦʷʥʠʥʛ 
ʪʫסʠʣʛʘʥ ʜʘʚʨʠʜʘʥ ʙʦʰʣʘʙ ʤʘʲʣʫʤ ʙ˄ʣʛʘʥ. 

ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʩʫʣʦʣʘʣʘʨ ʘʩʦʩʠʜʘ ʜʘʚʨʣʘʰʪʠʨʠʰ ״ʘʤ ʪʘʨʠʭʠʤʠʟʥʠ ʸʨץʠʥʨʦץ 
˄ʨʛʘʥʠʰ ʫʯʫʥ ʘʩʦʩ ʙ˄ʣʠʰʠ ʤʫʤʢʠʥ [9]. ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠ ʭʨʦʥʦʣʦʛʠʷʩʠʛʘ, ʜʘʚʣʘʪ 
ʙʦʰץʘʨʫʚʠ ʪʠʟʠʤʠʛʘ ʵʲʪʠʙʦʨ ʙʝʨʩʘʢ, ʞʫʜʘ ʢʘʪʪʘ ʜʘʚʨʣʘʨʜʘ ʩʫʣʦʣʘʣʘʨ ʚʘ ʫʣʘʨʥʠʥʛ 
ʘʣʤʘʰʠʥʫʚʠ ʞʘʨʘʸʥʠʥʠ ʢʫʟʘʪʠʰ ʤʫʤʢʠʥ. ɸʤʤʦ, ɸ״ʘʤʦʥʠʡʣʘʨ ʜʘʚʨʠʛʘʯʘ ʸʢʠ ʷʥʛʠ ʚʘ ʵʥʛ 
ʷʥʛʠ ʜʘʚʨʣʘʨ ʪʘʨʠʭʠʥʠ ˄ʨʛʘʥʠʰʜʘ ʤʘʟʢʫʨ ʸʥʜʘʰʠʰ ʫʩʣʫʙʠʡ ʞʠ״ʘʪʜʘʥ ʪ˄סʨʠ ʢʝʣʤʘʩʣʠʛʠ 
ʤʫʤʢʠʥ, ʰʫ ʤʘʲʥʦʜʘ ʩʫʣʦʣʘʚʠʡ ʜʘʚʨʣʘʰʪʠʨʠʰ ʫʩʫʣʠ ʪʘʨʠʭʥʠʥʛ ʙʘʨʯʘ ʭʨʦʥʦʣʦʛʠʢ 
ʜʘʚʨʣʘʨʠʥʠ ץʘʤʨʘʙ ʦʣʦʣʤʘʡʜʠ ʜʝʛʘʥ ʬʠʢʨʜʘʤʠʟ. 

ʌʠʢʨʠʤʠʟʯʘ, ʪʘʨʠʭʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʥʠʥʛ ʵʥʛ ʤʘץʙʫʣ ʚʘʨʠʘʥʪʣʘʨʠʜʘʥ ʙʠʨʠ ʫʥʛʘ 
ʮʠʚʠʣʠʟʘʮʠʦʥ ʸʥʜʘʰʠʰʜʠʨ. ʎʠʚʠʣʠʟʘʮʠʦʥ ʸʥʜʘʰʠʰ, ʷʲʥʠ ʫʨʙʘʥʠʟʘʮʠʷ ʡ˄ʥʘʣʠʰʠ ʙ˄ʡʠʯʘ 
ʞʘ״ʦʥ ʪʘʨʠʭʠʜʘ ʥʠ״ʦʷʪʜʘ ʢʘʪʪʘ ʠʰʣʘʨ ץʠʣʠʥʤʦץʜʘ. ʊʘʥʠץʣʠ ʘʨʭʝʦʣʦʛ ʚʘ ʫʨʙʘʥʠʩʪ ʦʣʠʤ 
ʂ.ʈʝʥʬʨʶ ʮʠʚʠʣʠʟʘʮʠʷʛʘ ʠʣʤʠʡ ʪʘʲʨʠʬ ʙʝʨʠʙ, ʞʘʤʠʷʪʥʠʥʛ ʤʘʜʘʥʠʡ ʨʠʚʦʞʣʘʥʛʘʥ ʙʦʩץʠʯʠ 
ʙ˄ʣʠʙ, ʞʘʤʠʷʪ ʩʠʥʬʠʡ ʪʘʙʘץʘʣʘʰʛʘʥ ʚʘ ʜʘʚʣʘʪʯʠʣʠʢ ʰʘʢʣʣʘʥʛʘʥ ʙ˄ʣʠʰʠ ʢʝʨʘʢ ʜʝʙ 
  .ʠʩʦʙʣʘʡʜʠ [10: 213 ʙ]״

ɶʪʛʘʥ ʘʩʨʥʠʥʛ 50-ʡʠʣʣʘʨʠʜʘ ɻ.ʏʘʡʣʜ פʘʜʠʤʛʠ ʐʘʨץ ʚʘ ɽʚʨʦʧʘ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨʠʥʠʥʛ 
ʭʫʩʫʩʠʷʪʣʘʨʠʥʠ ʦʯʠʙ ʙʝʨʜʠ [11; 12; 13: 9-16 ʙ]. 
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ɹʠʨ ץʘʪʦʨ ʫʨʙʘʥʠʩʪ ʦʣʠʤʣʘʨ, ʞʫʤʣʘʜʘʥ ʈ.ʄʘʢ ɸʜʘʤʩ [14:345-357 ʙ], ɺ.ʌʝʡʨʩʝʨʚʠʩ 
[15:68-73 ʙ], ʂ.ʌʣʘʥʥʝʨʣʘʨ [16:21-34 ʙ] פʘʜʠʤʛʠ ʐʘʨץ ʮʠʚʠʣʠʟʘʮʠʷʩʠʥʠʥʛ ʭʫʩʫʩʠʷʪʣʘʨʠʥʠ, 
ʠʥʩʦʥʠʷʪ ʪʘʨʠʭʠʥʠʥʛ ʤʘʜʘʥʠʡ ʨʠʚʦʞʣʘʥʠʰʠʜʘʛʠ ˄ʨʥʠʥʠ, ʙʦʰץʘ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨʥʠʥʛ 
ʪʘʨʘץץʠʸʪʠʜʘʛʠ ʨʦʣʣʘʨʠʥʠ ˄ʨʛʘʥʜʠʣʘʨ. 

ɾʘʤʠʷʪ ʪʘʨʘץץʠʸʪʠʜʘ ʮʠʚʠʣʠʟʘʮʠʦʥ ץʘʨʘʰʣʘʨʥʠʥʛ ʰʘʢʣʣʘʥʠʰʠ ʚʘ ʪʘʢʦʤʠʣʣʘʰʫʚʠ 
ʞʘʨʘʸʥʠʥʠ ˄ʨʛʘʥʠʰʜʘ ʠʥʛʣʠʟ ʦʣʠʤʠ ɸ.ʊʦʡʥʙʠʥʠʥʛ ״ʠʩʩʘʩʠ ʢʘʪʪʘ ʵʢʘʥʣʠʛʠʥʠ ʵʲʪʠʨʦʬ ʵʪʠʰ 
ʢʝʨʘʢ (ɸʨʥʦʣʴʜ ɾʦʟʝʬ ʊʦʡʥʙʠ - ɹʨʠʪʘʥʠʷ ʬʘʥʣʘʨ ʘʢʘʜʝʤʠʷʩʠʥʠʥʛ ʘʲʟʦʩʠ, ʆʢʩʬʦʨʜ, ʃʦʥʜʦʥ, 
ɹʠʨʤʠʥʛʝʤ, ʇʨʠʥʩʪʦʥ ʫʥʠʚʝʨʩʠʪʝʪʣʘʨʠʥʠʥʛ ʧʨʦʬʝʩʩʦʨʠ, ʂʦʨʦʣʝʚʘ ʭʘʣץʘʨʦ ʤʫʥʦʩʘʙʘʪʣʘʨ 
ʠʥʩʪʠʪʫʪʠʥʠʥʛ ʜʠʨʝʢʪʦʨʠ. ɶʥ ʪʦʤʣʠʢ ñʊʘʨʠʭʠʡ ʪʘʜץʠץʦʪʣʘʨò, ñA Stady of Historyò ʘʩʘʨʠʥʠʥʛ 
ʤʫʘʣʣʠʬʠ). ʋ ʝʨ ʶʟʠʜʘ ʠʥʩʦʥʠʷʪ 26 ʪʘ ʮʠʚʠʣʠʟʘʮʠʷʥʠ ʙʦʰʠʜʘʥ ˄ʪʢʘʟʛʘʥʣʠʛʠʥʠ ʪʘʲʢʠʜʣʘʡʜʠ 
 ʫʡʠʜʘ ɸʨʥʦʣʴʜ ʊʦʡʥʙʠʥʠʥʛ ʠʥʩʦʥʠʷʪ ʨʠʚʦʞʣʘʥʠʰʠʜʘʛʠ ʮʠʚʠʣʠʟʘʮʠʦʥפ .[18;17]
 .ʘʨʘʰʣʘʨʠʥʠ ʢʝʣʪʠʨʘʤʠʟץ
ɻ. ʏʘʡʣʜʥʠʥʛ ץʘʨʘʰʣʘʨʠ ʙ˄ʡʠʯʘ ʉʦʧʦʣʣʠ ʤʘʜʘʥʠʷʪʠʜʘ ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷ ʙʝʣʛʠʣʘʨʠʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ 
ʆʣʠʤʥʠʥʛ 1958 ʡʠʣʛʘʯʘ 
ʙ˄ʣʛʘʥ ץʘʨʘʰʣʘʨʠ 

ʙ˄ʡʠʯʘ ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷ 
ʙʝʣʛʠʣʘʨʠ 

ɾʘʨץ˄ʪʦʥ ʸʜʛʦʨʣʠʛʠʜʘ ʠʣʢ 
ʮʠʚʠʣʠʟʘʮʠʷ ʙʝʣʛʠʣʘʨʠʥʠʥʛ 

ʢʫʟʘʪʠʣʠʰʠ 

1958 ʡʠʣʜʘʥ 
ʢʝʡʠʥʛʠ 
 ʘʨʘʰʣʘʨʠץ
ʙ˄ʡʠʯʘ 

ɾʘʨץ˄ʪʦʥ 
ʸʜʛʦʨʣʠʛʠʜʘ ʠʣʢ 
ʮʠʚʠʣʠʟʘʮʠʷ 
ʙʝʣʛʠʣʘʨʠʥʠʥʛ 
ʢʫʟʘʪʠʣʠʰʠ 

ɼʘʚʣʘʪʣʘʨʥʠʥʛ 
ʰʘʢʣʣʘʥʠʰʠ 

ʉʘʨʦʡ ʚʘ ʠʙʦʜʘʪʭʦʥʘʥʠʥʛ, 
ʙʦʰץʘʨʫʚʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ 

 
 
 

ʀʣʢ ʰʘ״ʘʨʣʘʨ 

 
 

 
ɾʘʨץ˄ʪʦʥ ʰʘ״ʘʨ-

ʜʘʚʣʘʪʠ 

ʉʠʥʬʠʡ ʤʫʥʦʩʘʙʘʪʣʘʨ ʄʦʥʫʤʝʥʪʘʣ ʚʘ ʦʜʜʠʡ ʤʝʲʤʦʨʯʠʣʠʢ 
ʙʠʥʦʣʘʨʠʥʠʥʛ, ʙʦʡ ʚʘ ʢʘʤʙʘסʘʣ 
   ʘʙʨʣʘʨʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠץ

ʀʣʢ ʰʘ״ʘʨʣʘʨʥʠʥʛ ʧʘʡʜʦ 
ʙ˄ʣʠʰʠ 

ʈʠʚʦʞʣʘʥʛʘʥ ʭʫʥʘʨʤʘʥʜʯʠʣʠʢ, 
ʩʘʚʜʦ, ʠʜʝʦʣʦʛʠʢ ʤʘʨʢʘʟʛʘ ʘʡʣʘʥʠʰʠ 

ʉʦʣʠץ ʪʠʟʠʤʠ ?  
 

 
 
 
      ɪʟʫʚ 

 
 
 
 

ʇʠʢʪʦʛʨʘʬʠʢ 
ʙʝʣʛʠʣʘʨ, ʘʰʸʚʠʡ 
ʸʟʫʚ ʪʠʟʠʤʠ 

ʈʠʚʦʞʣʘʥʛʘʥ ʩʘʚʜʦ ɾʘʨץ˄ʪʦʥʜʘʥ ʍʘʨʘʧʧʘ, ʕʣʘʤ, ʉʫʨʠʷ, 
ʍʝʪʠʪ, ɸʥʜʨʦʥʦʚʘ ʤʘʜʘʥʠʷʪʣʘʨʠʛʘ 

ʭʦʩ ʤʦʜʜʠʡ ʤʘʜʘʥʠʷʪ 
ʥʘʤʫʥʘʣʘʨʠʥʠʥʛ ʪʦʧʠʣʠʰʠ 

ʈʠʚʦʞʣʘʥʛʘʥ 
ʭʫʥʘʨʤʘʥʜʯʠʣʠʢ 

ʄʝʲʤʦʨʯʠʣʠʢ, ʢʫʣʦʣʯʠʣʠʢ, 
ʤʝʪʘʣʣʩʦʟʣʠʢ, ʟʘʨʛʘʨʣʠʢ 

ɪʟʫʚ ʇʠʢʪʦʛʨʘʬʠʢ ʙʝʣʛʠʣʘʨ, ʘʰʸʚʠʡ ʸʟʫʚ 
ɽʨʛʘ  ʵʛʘʣʠʢ ץʠʣʠʰʥʠʥʛ 
ʘʚʣʦʜʣʘʨʜʘʥ ʘʞʜʦʜʣʘʨʛʘ 

˄ʪʠʰ ʰʘʢʣʠ 

ʉʫʥʲʠʡ ʩʫסʦʨʠʰ ʘʩʦʩʠʜʘʛʠ 
ʜʝץ״ʦʥʯʠʣʠʢ 

 
 

ʄʦʥʫʤʝʥʪʘʣ 
ʤʝʲʤʦʨʯʠʣʠʢ 

 
 

ɾʘʨץ˄ʪʦʥ ʦʣʦʚ 
ʠʙʦʜʘʪʭʦʥʘʩʠ, 
ʩʘʨʦʡʠ, ʤʫʜʦʬʘʘ 
ʠʥʰʦʦʪʣʘʨʠ 

ʄʦʥʫʤʝʥʪʘʣ ʙʠʥʦ ʀʙʦʜʘʪʭʦʥʘ, ʩʘʨʦʡ, ʤʫʜʦʬʘʘ 
ʠʥʰʦʦʪʣʘʨʠ 

ʌʘʥ ʚʘ ʩʘʥʲʘʪ 
ʙʝʣʛʠʣʘʨʠʥʠʥʛ 
ʰʘʢʣʣʘʥʠʰʠ 

ɻʝʦʤʝʪʨʠʢ ˄ʣʯʦʚ ʙʠʨʣʠʢʣʘʨʠ, 
ʩʠʤʤʝʪʨʠʷ, ʣʘʙʠʨʠʥʪ, 
 ʘʡʢʘʣʪʘʨʦʰʣʠʢ״

ʏʠʢʘʛʦ ʢʦʥʬʝʨʝʥʮʠʷʩʠ ʭʫʣʦʩʘʩʠʛʘ ʢ˄ʨʘ (1958 ʡʠʣ) ʉʦʧʦʣʣʠ ʤʘʜʘʥʠʷʪʠʜʘ ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷ 
ʙʝʣʛʠʣʘʨʠʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ 

ˉ ʏʠʢʘʛʦ ʢʦʥʬʝʨʝʥʮʠʷʩʠʜʘ ץʘʙʫʣ ץʠʣʠʥʛʘʥ ʠʣʢ 
ʮʠʚʠʣʠʟʘʮʠʷ ʙʝʣʛʠʣʘʨʠ 

ʀʣʢ ʮʠʚʠʣʠʟʘʮʠʷ ʙʝʣʛʠʣʘʨʠʥʠʥʛ ɾʘʨץ˄ʪʦʥʜʘ 
ʠʬʦʜʘʣʘʥʠʰʠ 

1. ɼʘʚʣʘʪʣʘʨʥʠʥʛ ʰʘʢʣʣʘʥʠʰʠ ɾʘʨץ˄ʪʦʥ ʰʘ״ʘʨ-ʜʘʚʣʘʪʠ 
2. ɪʟʫʚʥʠʥʛ ʰʘʢʣʣʘʥʠʰʠ ʇʠʢʪʦʛʨʘʬʠʢ ʙʝʣʛʠʣʘʨ ʚʘ ʘʰʸʚʠʡ ʸʟʫʚ ʪʠʟʠʤʠ 
3. ɼʝץ״ʦʥʯʠʣʠʢʥʠʥʛ ʭʫʥʘʨʤʘʥʜʯʠʣʠʢʜʘʥ ʘʞʨʘʣʠʰʠ ɾʘʨץ˄ʪʦʥʜʘ ʭʫʥʘʨʤʘʥʜʣʘʨ ʢʚʘʨʪʘʣʣʘʨʠʥʠʥʛ 

ʰʘʢʣʣʘʥʠʰʠ 
4. ʉʠʥʬʠʡ ʞʘʤʠʷʪʥʠʥʛ ʰʘʢʣʣʘʥʠʰʠ ʄʦʥʫʤʝʥʪʘʣ ʚʘ ʦʜʜʠʡ ʤʝʲʤʦʨʯʠʣʠʢ ʙʠʥʦʣʘʨʠʥʠʥʛ, 

ʙʦʡ ʚʘ ʢʘʤʙʘסʘʣ ץʘʙʨʣʘʨʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ 
5. ʐʘ״ʘʨʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ɾʘʨץ˄ʪʦʥʥʠʥʛ ʨʠʚʦʞʣʘʥʛʘʥ ʭʫʥʘʨʤʘʥʜʯʠʣʠʢ, ʩʘʚʜʦ, 

ʠʜʝʦʣʦʛʠʢ ʤʘʨʢʘʟʛʘ ʘʡʣʘʥʠʰʠ 

 
 ɸ.ʊʦʡʥʙʠ ʥʠ״ʦʷʪʜʘ ʢʫʯʣʠ ʞʘʤʠʷʪʰʫʥʦʩ ʙ˄ʣʛʘʥʣʠʛʠ ʙʦʠʩ, 1967 ʡʠʣʜʘ ʥʘʰʨ ʵʪʠʣʛʘʥ 

ʤʦʥʦʛʨʘʬʠʷʩʠʜʘ ʩʦʮʠʘʣʠʩʪʠʢ ʪʫʟʫʤʥʠʥʛ ʠʥץʠʨʦʟʛʘ ʫʯʨʘʰʠ  ״ʘץʠʜʘ ʬʠʢʨ ʙʠʣʜʠʨʠʙ ˄ʪʛʘʥ ʵʜʠ 
[19: 26 ʙ].   

ɸ.ʊʦʡʥʙʠʥʠʥʛ ʮʠʚʠʣʠʟʘʮʠʦʥ ʜʘʚʨʣʘʰʪʠʨʠʰʠʛʘ ʵʲʪʠʙʦʨ ʙʝʨʩʘʥʛʠʟ ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷ 
ʙʦʩץʠʯʠʜʘ ʢʝʣʪʠʨʠʣʛʘʥ פʘʜʠʤʛʠ ʐʘʨץʥʠʥʛ ʙʝʰʪʘ ˄ʯʦסʠʥʠ ʪʫʛʘʣʣʘʥʛʘʥ ʜʝʙ ״ʠʩʦʙʣʘʤʘʡʜʠ 
ñʚʘ ʙʦʰץʘʣʘʨò ʠʙʦʨʘʩʠ ʙʠʣʘʥ ʷʢʫʥʣʘʛʘʥ. ñɺʘ ʙʦʰץʘʣʘʨò ʠʙʦʨʘʩʠʜʘ ʫ ʘʨʭʝʦʣʦʛʣʘʨ 
ʪʦʤʦʥʠʜʘʥ ʷʥʛʠ ʢʘʰʬ ʵʪʠʣʘʸʪʛʘʥ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨʥʠ ʠʥʦʙʘʪʛʘ ʦʣʛʘʥ, ʘʣʙʘʪʪʘ.    
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ɹʠʟ ɸ.ʊʦʡʥʙʠʥʠʥʛ ʫʰʙʫ ʭʫʣʦʩʘʩʠ ʵʥʛ ʪ˄סʨʠ, ʰʫ ʜʘʚʨʣʘʰʪʠʨʠʰʥʠ ץʘʙʫʣ ץʠʣʠʰ ʢʝʨʘʢ 
ʜʝʛʘʥ ʬʠʢʨʜʘʥ ʡʠʨʦץʤʠʟ. ʌʘץʘʪ ʪʘʨʠʭʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʜʘ ʰʫ ʡ˄ʥʘʣʠʰʜʘ ץʠʣʠʥʛʘʥ ʤʘץʙʫʣ 
ʠʰʣʘʨʜʘʥ ʙʠʨʠ ʜʝʙ ʢ˄ʨʩʘʪʜʠʢ, ʭʦʣʦʩ.   

ʊʘʲʢʠʜʣʘʰ ʞʦʠʟʢʠ, ʪʘʨʠʭʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʜʘ ʮʠʚʠʣʠʟʘʮʠʦʥ ʸʥʜʘʰʠʰ ʤʘʩʘʣʘʩʠ 
ʙ˄ʡʠʯʘ ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʜʘ ״ʘʤ ʤʘʲʣʫʤ ʙʠʨ ʠʰʣʘʨ ץʠʣʠʥʛʘʥ. ɹʘʞʘʨʠʣʛʘʥ ʠʰʣʘʨ ʦʣʠʥʛʘʥ 
ʙʠʨ ʜʘʚʨ ʸʢʠ ʪʘʨʠʭʠʡ ״ʫʜʫʜʣʘʨ ʙ˄ʡʠʯʘ ʘʤʘʣʛʘ ʦʰʠʨʠʣʛʘʥ. ɶʪʛʘʥ ʘʩʨʥʠʥʛ 30-ʡʠʣʣʘʨʠʜʘʥ 
ʙʦʰʣʘʙ ʉ.ʇ.ʊʦʣʩʪʦʚ ʙʦʰʯʠʣʠʛʠʜʘʛʠ ʍʦʨʘʟʤ ʘʨʭʝʦʣʦʛʠʢ ʵʢʩʧʝʜʠʮʠʷʩʠ ñפʘʜʠʤʛʠ ʍʦʨʘʟʤ 
ʮʠʚʠʣʠʟʘʮʠʷʩʠò סʦʷʩʠʥʠ ʢ˄ʪʘʨʠʙ ʯʠץʜʠ. פʘʜʠʤʛʠ ʍʦʨʘʟʤ ʭʘʣץʠʥʠʥʛ ʷʨʘʪʛʘʥ ʙʦʡ ʤʦʜʜʠʡ 
ʤʘʜʘʥʠʷʪʠ ʚʘ ʄʘʨʢʘʟʠʡ ʆʩʠʸ ʭʘʣץʣʘʨʠ ʪʘʨʠʭʠʜʘ ʪʫʪʛʘʥ ˄ʨʥʠʥʠ ʢ˄ʨʩʘʪʠʙ ʙʝʨʜʠ [20: 341 ʙ;  
21: 149-168 ʙ].  

 
ˉ ɾʘʤʠʷʪ ʨʠʚʦʞʣʘʥʠʰʠʥʠʥʛ 

ʮʠʚʠʣʠʟʘʮʠʦʥ ʙʦʩץʠʯʣʘʨʠ 
                          ʎʠʚʠʣʠʟʘʮʠʷʣʘʨ 

I. ʀʙʪʠʜʦʠʡ ʞʘʤʠʷʪ  
 
 
 
II. 

 
 
ʀʣʢ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ 
(ɹʠʨʣʘʤʯʠ ʮʠʚʠʣʠʟʘʮʠʷ) 

ʄʠʩʨ 
ʐʫʤʝʨ 
ʍʘʨʘʧʧʘ 
ʄʠʥʦʡ 
 ʘʣʘʨץʘʜʠʤʛʠ ʍʠʪʦʡ (ʐʘʥ) ʚʘ ʙʦʰפ

 
 
III.  

 
 
ʀʢʢʠʣʘʤʯʠ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ 

ʀʣʜʠʟʠ ʐʫʤʝʨ ʙ˄ʣʛʘʥ ɹʦʙʠʣ 
ʀʣʜʠʟʠ ʍʘʨʘʧʧʘ ʙ˄ʣʛʘʥ ׳ʠʥʜ 
ʀʣʜʠʟʠ ʄʠʥʦʡ ʙ˄ʣʛʘʥ ʉʫʨʠʷ 
ʀʣʜʠʟʠ ʄʠʥʦʡ ʙ˄ʣʛʘʥ ʕʣʣʠʥ 
ʀʣʜʠʟʠ ʐʘʥ ʙ˄ʣʛʘʥ ʍʠʪʦʡ  

 
 
IV. 

 
 
ʆʣʠʡ ʜʠʥʣʘʨ 

ʀʣʜʠʟʠ ɹʦʙʠʣ ʙ˄ʣʛʘʥ ʀʫʜʘʠʟʤ ʚʘ ɿʘʨʜʫʰʪʠʡʣʠʢ 
ʀʣʜʠʟʠ ׳ʠʥʜʠʩʪʦʥ ʙ˄ʣʛʘʥ ʀʥʜʫʠʟʤ 
ʀʣʜʠʟʠ ʉʫʨʠʷ ʙ˄ʣʛʘʥ ʀʩʣʦʤ 
ʀʣʜʠʟʠ ʕʣʣʠʥ ʙ˄ʣʛʘʥ ʍʨʠʩʪʠʘʥʣʠʢ 
ʀʣʜʠʟʠ ׳ʠʥʜʠʩʪʦʥ ʙ˄ʣʛʘʥ ɹʫʜʜʠʟʤ 

 
 
 
 
 
V. 

 
 
 
 
 
ʋʯʣʘʤʯʠ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ 

ʀʣʜʠʟʠ פʘʜʠʤʛʠ ׳ʠʥʜ ʙ˄ʣʛʘʥ, ʙʫʜʜʠʟʤ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ 
 ʠʥʜ׳
ʀʣʜʠʟʠ ʉʫʨʠʷ ʙ˄ʣʛʘʥ, ʠʩʣʦʤ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ ʕʨʦʥ 

ʀʣʜʠʟʠ ʉʫʨʠʷ ʙ˄ʣʛʘʥ, ʠʩʣʦʤ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ ɸʨʘʙ 
ʀʣʜʠʟʠ ʕʣʣʠʥ ʙ˄ʣʛʘʥ ʍʨʠʩʪʠʘʥʣʠʢ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ נʘʨʙʠʡ 
ɽʚʨʦʧʘ 
ʀʣʜʠʟʠ ʕʣʣʠʥ ʙ˄ʣʛʘʥ ʍʨʠʩʪʠʘʥʣʠʢ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ 
ʐʘʨץʠʡ ɽʚʨʦʧʘ 

ʀʣʜʠʟʠ ʍʠʪʦʡ ʙ˄ʣʛʘʥ, ʙʫʜʜʠʟʤ ʪʘʲʩʠʨʠʜʘ ʰʘʢʣʣʘʥʛʘʥ ʋʟʦץ ʐʘʨץ 

 
ʀʢʢʠʥʯʠ ʞʘ״ʦʥ ʫʨʫʰʠʜʘʥ ʢʝʡʠʥʛʠ ʡʠʣʣʘʨʜʘ ˄ʨʪʘ ʘʩʨʣʘʨ ʜʘʚʨʠʜʘ ɶʨʪʘ ʆʩʠʸ 

ʤʫʪʘʬʘʢʢʠʨʣʘʨʠʥʠʥʛ ʞʘ״ʦʥ ʭʘʣץʣʘʨʠʥʠʥʛ ʤʘʜʘʥʠʡ, ʠʣʤʠʡ ״ʘʸʪʠʜʘ ʪʫʪʛʘʥ ˄ʨʥʠʥʠ ʠʥʦʙʘʪʛʘ 
ʦʣʠʙ, ʞʘ״ʦʥ ʪʘʨʠʭʠʜʘ ñʤʫʩʫʣʤʦʥ ʨʝʥʝʩʩʘʥʩʠ ʜʘʚʨʠò סʦʷʩʠ ʧʘʡʜʦ ʙ˄ʣʜʠ [22; 23]. ɹʫʥʜʘ 
ʄʫ״ʘʤʤʘʜ ʍʦʨʘʟʤʠʡ, ɸ״ʤʘʜ ʌʘʨסʦʥʠʡ, ɸʙʫ ʅʘʩʨ ʌʦʨʦʙʠʡ, ɸʙʫ ɸʣʠ ʠʙʥ ʉʠʥʦ, ɸʙʫ ʈʘʡ״ʦʥ 
ɹʝʨʫʥʠʡ, ɸʙʫ ɸʙʜʫʣʣʦ״ ʈʫʜʘʢʠʡ, ʖʩʫʬ ʍʦʩ ʍʦʞʠʙ, ʄʘ״ʤʫʜ פʦʰסʘʨʠʡ, ɸ״ʤʘʜ ʖʛʥʘʢʠʡ, 
ʀʤʦʤ ʘʣ-ɹʫʭʦʨʠʡ, ɸʙʫ ʀʩʦ ʄʫ״ʘʤʤʘʜ ʊʝʨʤʠʟʠʡ, ʄʘ״ʤʫʜ ʘʟ-ɿʘʤʘʭʰʘʨʠʡ ״ʘʤʜʘ ɸ״ʤʘʜ 
ʗʩʩʘʚʠʡ ʢʘʙʠ ˄ʥʣʘʙ ʘʣʣʦʤʘʣʘʨʥʠʥʛ ʫʤʫʤʠʥʩʦʥʠʷʪ ʪʘʨʘץץʠʸʪʠʛʘ ץ˄ʰʛʘʥ ʪʘʨʠʭʠʡ ״ʠʩʩʘʣʘʨʠ 
ʸʨʠʪʠʣʜʠ, ʞʘ״ʦʥ ʭʘʣץʠ ʚʘ ʦʣʠʤʣʘʨʠ ʪʦʤʦʥʠʜʘʥ ʵʲʪʠʨʦʬ ʵʪʠʣʜʠ.  

ʄʫʩʪʘץʠʣʣʠʢ ʪʫʬʘʡʣʠ ɸ.ʊʝʤʫʨ ʚʘ ʪʝʤʫʨʠʡʣʘʨ ʜʘʚʨʠ ʪʘʨʠʭʠʛʘ ʤʫʥʦʩʘʙʘʪ ˄ʟʛʘʨʜʠ. ʋʣʘʨ 
ʜʘʚʨʠʜʘ ʷʨʘʪʠʣʛʘʥ ʪʝʭʥʠʢ ʪʘʨʘץץʠʸʪ ʚʘ ʤʦʜʜʠʡ ʤʘʜʘʥʠʷʪʛʘ, ʜʘʚʣʘʪʯʠʣʠʢ ʙʦʰץʘʨʫʚʠ 
ʪʘʨʠʭʠʜʘ, ʘʡʥʠץʩʘ ʤʝʲʤʦʨʯʠʣʠʢʜʘ ץʠʣʠʥʛʘʥ ʷʥʛʠʣʠʢʣʘʨʛʘ ʥʠʩʙʘʪʘʥ ñʊʝʤʫʨʠʡʣʘʨ ʜʘʚʨʠ 
ʮʠʚʠʣʠʟʘʮʠʷʩʠò ʸʢʠ ñʉʘʤʘʨץʘʥʜ ʮʠʚʠʣʠʟʘʮʠʷʩʠò ʠʙʦʨʘʩʠ ץ˄ʣʣʘʥʠʣʘ ʙʦʰʣʘʥʜʠ.  

 ʦʪʣʘʨ ʘʤʘʣʛʘץʠץʘʪʦʨ ʠʣʤʠʡ ʪʘʜץ ʘʜʠʤʛʠ ʪʘʨʠʭ, ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ ʙʦʨʘʩʠʜʘ ʙʠʨפ
ʦʰʠʨʠʣʜʠ. ɸʢʘʜʝʤʠʢ ɸ.ɸ.ɸʩץʘʨʦʚ 2007 ʚʘ 2015 ʡʠʣʣʘʨʜʘ ʥʘʰʨ ʵʪʠʣʛʘʥ ʠʣʤʠʡ 
ʪʘʜץʠץʦʪʣʘʨʠʜʘ ʢʠʰʠʣʠʢ ʪʘʨʠʭʠ ˄ʟ ʪʘʨʘץץʠʸʪ ʡ˄ʣʠʜʘ 5 ʤʘʨʪʘ ʡʠʨʠʢ ʮʠʚʠʣʠʟʘʮʠʷʥʠ ʙʦʰʠʜʘʥ 
ʢʝʯʠʨʛʘʥ ʜʝʙ ״ʠʩʦʙʣʘʡʜʠ [2: 18-19 ʙ; 24: 69-90 ʙ]. ʄʠʣ. ʘʚʚ. II ʤʠʥʛ ʡʠʣʣʠʢʜʘʛʠ ץʘʜʠʤʛʠ 
ɹʘץʪʨʠʷ ʚʘ ʄʘʨסʠʸʥʘ ʤʠʥʪʘץʘʣʘʨʠʥʠʥʛ ʙʨʦʥʟʘ ʜʘʚʨʠ ʤʘʜʘʥʠʷʪʣʘʨʠʥʠ, ʙʘʲʟʠ ʘʨʭʝʦʣʦʛ ʚʘ 
ʪʘʨʠʭʯʠ ʦʣʠʤʣʘʨ ʪʦʤʦʥʠʜʘʥ ʙʠʨʣʘʤʯʠ ʮʠʚʠʣʠʟʘʮʠʷʥʠʥʛ ʆʢʩ ʮʠʚʠʣʠʟʘʮʠʷʩʠ ʥʦʤʠ ʙʠʣʘʥ 
ʙʝʰʠʥʯʠ ˄ʯʦסʠ ʩʠʬʘʪʠʜʘ ʵʲʪʠʨʦʬ ʵʪʘʸʪʛʘʥʣʘʨʠʥʠ ״ʘʤ ץʘʡʜ ʵʪʠʙ ˄ʪʘʜʠ [24: 69-90 ʙ]. 
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ʀʣʢ ʰʘ״ʘʨʣʘʨʥʠʥʛ ʰʘʢʣʣʘʥʠʰʠ ʤʘʚʟʫʩʠʜʘ ʊ.ʐ.ʐʠʨʠʥʦʚʥʠʥʛ ʭʠʟʤʘʪʣʘʨʠʥʠ 
ʪʘʲʢʠʜʣʘʙ ˄ʪʛʘʥ ״ʦʣʜʘ, ɸ.ʉ.ʉʘʛʜʫʣʣʘʝʚʥʠʥʛ ɶʨʪʘ ʆʩʠʸʥʠʥʛ ʞʘʥʫʙʠʡ ״ʫʜʫʜʣʘʨʠʜʘ ʠʣʢ 
ʮʠʚʠʣʠʟʘʮʠʷ ʚʘ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ ʨʠʚʦʞʣʘʥʠʰʠ ʙʦʨʘʩʠʜʘʛʠ ʭʠʟʤʘʪʣʘʨʠʥʠ ״ʘʤ 
ʵʲʪʠʨʦʬ ʵʪʠʰ ʟʘʨʫʨ [25:42 ʙ;26:40 ʙ;27]. ɸ.ʉ.ʉʘʛʜʫʣʣʘʝʚ ʠʣʢ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʨʠʚʦʞʣʘʥʠʰʠʥʠ 
ʜʘʚʨ ʚʘ ʪʠʧʣʘʨʛʘ ʙ˄ʣʠʙ ˄ʨʛʘʥʛʘʥ  [26:40-41 ʙ;28:22-31 ʙ]. 

ɹʫ ʤʘʩʘʣʘʜʘ 2001 ʡʠʣʜʘ ʯʦʧ ʵʪʠʣʛʘʥ çפʘʜʠʤʛʠ ɶʟʙʝʢʠʩʪʦʥ ʮʠʚʠʣʠʟʘʮʠʷʩʠ: 
ñɼʘʚʣʘʪʯʠʣʠʢ ʚʘ ״ʫץʫץ ʪʘʨʠʭʠʜʘʥ ʣʘʚ״ʘʣʘʨò ʢʠʪʦʙʠʜʘ ʘʢʘʜʝʤʠʢ ʕ.ɺ. ʈʪʚʝʣʘʜʟʝ ɶʟʙʝʢʠʩʪʦʥ 
  :ʫʡʠʜʘʛʠ ʪʠʧʣʘʨʛʘ ʙ˄ʣʛʘʥץ ʘʨʘʙץ ʘʨʠʣʠʰ ʫʩʫʣʠʛʘץʘʜʠʤʛʠ ʜʘʚʣʘʪʣʘʨʥʠ ʙʦʰץ ʫʜʫʜʠʜʘʛʠ״

1.  ʇʦʜʰʦ״ʣʠʢ, ʙʦʰץʘʨʫʚ ʫʩʫʣʠ - ʤʫʪʣʘץ ʤʦʥʘʨʭʠʷ; 
2.  ʂʦʥʬʝʜʝʨʘʪʠʚ ʧʦʜʰʦ״ʣʠʢ, ʙʦʰץʘʨʫʚ ʫʩʫʣʠ - ʯʝʛʘʨʘʣʘʥʛʘʥ ʤʦʥʘʨʭʠʷ; 
3.  ɽʨ ʵʛʘʣʠʛʠ ʙʦʰץʘʨʫʚ ʫʩʫʣʠ - ʘʚʣʦʜʜʘʥ ʘʚʣʦʜʛʘ ˄ʪʫʚʯʠ ʰʦ״ʣʠʢ [29: 54-57 ʙ]. 
ɸʡʥʘʥ ʰʫ ʢʠʪʦʙʜʘ ɶʟʙʝʢʠʩʪʦʥ ״ʫʜʫʜʠʜʘʛʠ ץʘʜʠʤʛʠ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ 

ʨʠʚʦʞʣʘʥʠʰ ʙʦʩץʠʯʣʘʨʠ ʦʣʪʠʪʘ ʙʦʩץʠʯʛʘ ʙ˄ʣʠʥʛʘʥ [29: 48-50 ʙ]. ɸ.ʉ.ʉʘʛʜʫʣʣʘʝʚ ʚʘ 
ʕ.ɺ.ʈʪʚʝʣʘʜʟʝ ɶʟʙʝʢʠʩʪʦʥ ״ʫʜʫʜʠʜʘ ʜʘʚʣʘʪʯʠʣʠʢ ʪʘʨʠʭʠʥʠ ʩ˄ʥʛʛʠ ʙʨʦʥʟʘ ʜʘʚʨʠʜʘʥ 
ʙʦʰʣʘʡʜʠʣʘʨ ʚʘ ʤʠʣ.ʘʚ. II ʤʠʥʛ ʡʠʣʣʠʢʥʠʥʛ ʠʢʢʠʥʯʠ ʷʨʤʠʜʘ ʜʘʚʣʘʪʯʠʣʠʢʥʠʥʛ ʠʣʢ 
ʢʫʨʪʘʢʣʘʨʠ ʧʘʡʜʦ ʙ˄ʣʛʘʥ ʜʝʙ ״ʠʩʦʙʣʘʡʜʠ.  

ɹʨʦʥʟʘ ʚʘ ʠʣʢ ʪʝʤʠʨ ʜʘʚʨʠ ʙ˄ʡʠʯʘ ʠʣʤʠʡ ʪʘʜץʠץʦʪ ʦʣʠʙ ʙʦʨʘʸʪʛʘʥ ʙʦʰץʘ 
ʪʘʜץʠץʦʪʯʠʣʘʨ, ʞʫʤʣʘʜʘʥ ɸ.ɸ.ɸʩץʘʨʦʚ ʚʘ ʊ.ʐ.ʐʠʨʠʥʦʚ ï ɾʘʨץ˄ʪʦʥʜʘ ʠʣʢ ʜʘʚʣʘʪʯʠʣʠʢʥʠʥʛ 
çʏʠʬʜʦʤè, çʂʘʨʣʠʢʦʚʦʝ ʛʦʩʫʜʘʨʩʪʚʘè, ñʅʦʤò ʪʠʧʠʜʘʛʠ ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨ ʢʘʙʠ ʢ˄ʨʠʥʠʰʣʘʨʠ 
ʙ˄ʣʛʘʥ ʜʝʛʘʥ ʭʫʣʦʩʘʛʘ ʢʝʣʠʰʛʘʥ [30: 85 ʙ]. 

 ʠʣʢ ʜʘʚʣʘʪʣʘʨʠ ʪʠʧʦʣʦʛʠʷʩʠ ʤʘʩʘʣʘʩʠʜʘ ʀ.ʄ.ɼʴʷʢʦʥʦʚ ʚʘ ɺ.ɸ.ʗʢʦʙʩʦʥ ץʘʜʠʤʛʠ ʐʘʨפ
ʪʘʜץʠץʦʪʣʘʨʠ ʜʠץץʘʪʛʘ ʩʘʟʦʚʦʨ. ʋʣʘʨ ʠʣʢ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ ʨʠʚʦʞʣʘʥʠʰʠʜʘʛʠ 
 :ʠʯʥʠ ʢ˄ʨʩʘʪʠʙ ʙʝʨʛʘʥץʫʡʠʜʘʛʠ ʫʯʪʘ ʙʦʩץ

1.  ɼʘʚʣʘʪʣʘʨʥʠʥʛ ʵʥʛ ץʘʜʠʤʛʠ ʬʦʨʤʘʩʠ çʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨè ʸʢʠ çʥʦʤè; 
 ;(ʫʜʫʜʠʡ ʜʘʚʣʘʪʣʘʨ״) ʣʠʢʣʘʨ״ʫʜʫʜʠʡ ʧʦʜʰʦ׳  .2
3. ʁʠʨʠʢ ʜʘʚʣʘʪʣʘʨ ï ʠʤʧʝʨʠʷʣʘʨ [31: 3-12 ʙ]. 
ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠ ʙ˄ʡʠʯʘ ʤʫʪʘʭʘʩʩʠʩʣʘʨ ʦʨʘʩʠʜʘ ʥʘʟʘʨʠʸʪʯʠ ʪʘʨʠʭʯʠʣʘʨʥʠʥʛ ʢʘʤʣʠʛʠ 

ʩʘʙʘʙʣʠ ʠʣʢ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʤʘʩʘʣʘʩʠʜʘ ״ʘʤ ʷʛʦʥʘ ʬʠʢʨ ʡ˄ץʣʠʛʠʥʠʥʛ ʛʫʚʦ״ʠ 
ʙ˄ʣʤʦץʜʘʤʠʟ. ɹʠʟʥʠʥʛʯʘ ʙʫ ʙʦʨʘʜʘ פʘʜʠʤʛʠ ʐʘʨץ ʪʘʨʠʭʠ ʫʯʫʥ ʷʨʘʪʠʣʛʘʥ ʠʣʢ ʜʘʚʣʘʪʣʘʨ 
ʪʠʧʦʣʦʛʠʷʩʠʥʠ ʪʘʢʦʤʠʣʣʘʰʪʠʨʠʣʛʘʥ ״ʦʣʘʪʜʘ ץʘʙʫʣ ץʠʣʠʰ ʢʝʨʘʢ, ʙʠʨʠʥʯʠʜʘʥ ʙʠʟ ʵʛʘʣʣʘʛʘʥ 
 ʥʠʥʛ ʘʞʨʘʣʤʘʩ ʙʠʨ ʙ˄ʣʘʛʠ ʙ˄ʣʩʘ, ʠʢʢʠʥʯʠʜʘʥ ʫʰʙʫ ʪʠʧʦʣʦʛʠʷ ʫʤʫʤץʘʜʠʤʛʠ ʐʘʨפ ʫʜʫʜ״
ʨʠʚʦʞʣʘʥʠʰ ץʦʠʜʘʩʠ ʩʠʬʘʪʠʜʘ ʞʘ״ʦʥʥʠʥʛ ʢ˄ʧʣʘʙ ״ʫʜʫʜʣʘʨʠ ʫʯʫʥ, ʞʫʤʣʘʜʘʥ ʄʝʟʦʘʤʝʨʠʢʘ 
[32; 33: 81-85 ʙ], ץʘʜʠʤʛʠ ʈʫʩ ʜʘʚʣʘʪʯʠʣʠʛʠ ʫʯʫʥ ״ʘʤ ץʘʙʫʣ ץʠʣʠʥʛʘʥ [34].   

ɼʘʚʣʘʪʯʠʣʠʢʥʠʥʛ ʵʥʛ ץʘʜʠʤʛʠ ʪʠʧʠ ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨ ʐʫʤʝʨʜʘ ʥʠʩʙʘʪʘʥ ʷʭʰʠ 
˄ʨʛʘʥʠʣʛʘʥ [31: 3-12 ʙ]. ʐʫʤʝʨ ״ʫʜʫʜʠʜʘ 13 ʪʘ ʤʫʩʪʘץʠʣ ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨ ״ʫʢʤ ʩʫʨʛʘʥʣʠʛʠ 
ʘʥʠץʣʘʥʛʘʥ [33: 76-77 ʙ].  

ʀʣʢ ʜʘʚʣʘʪʣʘʨ ʨʠʚʦʞʣʘʥʠʰʠʥʠʥʛ ʠʢʢʠʥʯʠ-״ʫʜʫʜʠʡ ʜʘʚʣʘʪʣʘʨ ʙʦʩץʠʯʠʛʘ 
ʪʘʜץʠץʦʪʯʠʣʘʨ פʘʜʠʤʛʠ ʐʘʨץʜʘʛʠ ʍʝʪʪ, ʄʠʪʘʥʥʠ, ɶʨʪʘ ʆʩʩʫʨʠʷ ʧʦʜʰʦ״ʣʠʢʣʘʨʠʥʠ ʤʠʩʦʣ 
 ʘʨʙʠʡ״ ʘʨ-ʜʘʚʣʘʪèʣʘʨʥʠʥʛ״ʣʠʢʣʘʨ çʰʘ״ʠʣʠʙ ʢ˄ʨʩʘʪʠʰʘʜʠ [31: 5-6 ʙ; 33: 83 ʙ]. ɹʫ ʧʦʜʰʦץ
ʠʪʪʠʬʦץʠ ʭʘʨʘʢʪʝʨʠʜʘ ʙ˄ʣʛʘʥ. ɹʫʥʜʘ ʢʫʯʩʠʟʨʦץ ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨ ˄ʟ ʠʯʢʠ ʤʫʭʪʦʨʠʷʪʠʥʠ 
ʩʘץʣʘʛʘʥ ״ʦʣʜʘ, ˄ʟʠʜʘʥ ʢʫʯʣʠʨʦץ ʤʘʨʢʘʟʠʡ ʜʘʚʣʘʪʛʘ ˄ʣʧʦʥ ʩʦʣʠץ ʪ˄ʣʘʰʛʘ ʚʘ ״ʘʨʙʠʡ ʸʨʜʘʤ 
ʙʝʨʠʰʛʘ ʤʘʞʙʫʨ ʙ˄ʣʛʘʥ. 

ɼʘʚʣʘʪʯʠʣʠʢ ʨʠʚʦʞʣʘʥʠʰʠʥʠʥʛ ʫʯʠʥʯʠ ʙʦʩץʠʯʠ - çʠʤʧʝʨʠʷèʣʘʨ ʜʘʚʨʠ ʙ˄ʣʠʙ, 
ʀ.ʄ.ɼʴʷʢʦʥʦʚ ʚʘ ɺ.ɸ.ʗʢʦʙʩʦʥʣʘʨʥʠʥʛ ʬʠʢʨʠʯʘ ʤʠʣ.ʘʚ.IX-VII ʘʩʨʣʘʨʜʘʛʠ ʆʩʩʫʨʠʷ 
ʠʤʧʝʨʠʷʩʠ ʜʘʚʨʠʜʠʨ. çʀʤʧʝʨʠʷèʣʘʨ ʫʯʫʥ ʜʘʚʣʘʪʛʘ ʟ˄ʨʣʠʢ ʙʠʣʘʥ ʙʠʨʠʢʪʠʨʠʣʛʘʥ ʠץʪʠʩʦʜʠʡ, 
ʞ˄סʨʦʬʠʡ, ʤʘʜʘʥʠʡ ʚʘ ʵʪʥʠʢ ʞʠ״ʘʪʜʘʥ ״ʘʨ ʭʠʣ ʙ˄ʣʛʘʥ ʫʣʢʘʥ ״ʫʜʫʜʣʘʨ ʭʘʨʘʢʪʝʨʣʠʜʠʨ. ʋʰʙʫ 
 ʣʠʢʣʘʨ ʜʘʚʨʠʜʘʥ״ʫʜʫʜʠʡ ʧʦʜʰʦ״ ,ʘʨʠʣʛʘʥ. ʐʫʥʠʥʛʜʝʢץʫʜʫʜʣʘʨ ʷʛʦʥʘ ʤʘʨʢʘʟʜʘʥ ʙʦʰ״
ʬʘʨץʣʠ ʨʘʚʠʰʜʘ çʠʤʧʝʨʠʷèʣʘʨ ʫʯʫʥ ʤʘʲʤʫʨʠʡ ʙ˄ʣʠʥʠʰʣʘʨ (ʚʠʣʦʷʪ, ˄ʣʢʘ, ʩʘʪʨʘʧʣʠʢ) ״ʘʤ 
ʭʦʩ ʙ˄ʣʛʘʥ. çʀʤʧʝʨʠʷèʥʠʥʛ ʙ˄ʣʠʰʠ ʫʯʫʥ ʤʫʢʘʤʤʘʣ ץʫʨʦʣʣʘʥʛʘʥ ʚʘ ʷʭʰʠ ״ʘʨʙʠʡ 
ʪʘʡʸʨʛʘʨʣʠʢʢʘ ʵʛʘ ʙ˄ʣʛʘʥ ʜʦʠʤʠʡ ץ˄ʰʠʥʥʠʥʛ ʙ˄ʣʠʰʠ ʤʫ״ʠʤ ʘ״ʘʤʠʷʪʛʘ ʵʛʘʜʠʨ [31: 3-12 ʙ; 
27]. 

ʉ˄ʥʛʛʠ ʡʠʣʣʘʨʜʘ ɶʨʪʘ ʆʩʠʸ, ʭʫʩʫʩʘʥ ɶʟʙʝʢʠʩʪʦʥ ״ʫʜʫʜʠʜʘ ʦʣʠʙ ʙʦʨʠʣʘʸʪʛʘʥ 
ʘʨʭʝʦʣʦʛʠʢ ʠʰʣʘʨ ʥʘʪʠʞʘʩʠʜʘ ʠʣʢ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ ʨʠʚʦʞʣʘʥʠʰ ʙʦʩץʠʯʣʘʨʠ 
ʙʦʨʘʩʠʜʘ ʷʥʛʠ ʤʘʲʣʫʤʦʪʣʘʨ ʦʣʠʥʤʦץʜʘ [35: 7-13 ʙ; 36: 67-72 ʙ]. ɹʫ ʤʘʲʣʫʤʦʪʣʘʨʥʠ פʘʜʠʤʛʠ 
ʐʘʨץ ʠʣʢ ʜʘʚʣʘʪʣʘʨʠ ʘʰʸʚʠʡ ʤʘʥʙʘʣʘʨʠ ʙʠʣʘʥ ʪʘץץʦʩʣʘʰ ʠʤʢʦʥʠʷʪʠ ʪʫסʠʣʜʠ. ʄʘʨʢʘʟʠʡ 
ʆʩʠʸ ״ʫʜʫʜʠʜʘʛʠ ʆʣʪʠʥʪʝʧʘ, ʅʦʤʦʟʛʦ״ʪʝʧʘ, ʋʣʫסʪʝʧʘ, ɻʦʥʫʨ, ʊ˄סʦʣʦץ (ɾʘʥʫʙʠʡ 
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ʊʫʨʢʤʘʥʠʩʪʦʥ), ɼʘʰʪʣʠ (ʐʠʤʦʣʠʡ ɸʬסʦʥʠʩʪʦʥ) ʚʘ ɾʘʨץ˄ʪʦʥ (ɾʘʥʫʙʠʡ ɶʟʙʝʢʠʩʪʦʥ) 
ʸʜʛʦʨʣʠʢʣʘʨʠ ʙʘʨʯʘ ʘʨʭʝʦʣʦʛʠʢ ʙʝʣʛʠʣʘʨʠ ʙʠʣʘʥ ʠʣʢ ʜʘʚʣʘʪʣʘʨ ʪʘʨʘץץʠʸʪʠʥʠʥʛ ʙʠʨʠʥʯʠ - 
çʰʘ״ʘʨ-ʜʘʚʣʘʪè ʙʦʩץʠʯʠʛʘ ʪ˄סʨʠ ʢʝʣʠʰʠ ʢʫʟʘʪʠʣʤʦץʜʘ [27]. ʋʣʘʨ ʢʠʯʠʢ ʙʠʨ ʚʦ״ʘ ʤʠץʸʩʠʜʘ 
ʪʘʰʢʠʣ ʪʦʧʛʘʥ çʰʘ״ʘʨ-ʜʘʚʣʘʪèʣʘʨ ʤʘʨʢʘʟʠ ʚʘʟʠʬʘʩʠʥʠ ʙʘʞʘʨʛʘʥʣʠʛʠ ʸʢʠ פʘʜʠʤʛʠ ʐʘʨץ 
çʰʘ״ʘʨ-ʜʘʚʣʘʪèʣʘʨʠʛʘ ʤʦʥʘʥʜʣʠʛʠʥʠ ʢʫʟʘʪʠʰ ʤʫʤʢʠʥ. ɹʫ ʸʜʛʦʨʣʠʢʣʘʨʥʠ, פʘʜʠʤʛʠ ʐʘʨץ 
ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨʠ ʙʠʣʘʥ ˄ʟʘʨʦ ʪʘץץʦʩʣʘʰ ʚʘ ʰʫ ʘʩʦʩʜʘ ʙʫ ʸʜʛʦʨʣʠʢʣʘʨʥʠʥʛ ʪʠʧʠʥʠ, 
ʜʘʚʣʘʪʯʠʣʠʢʥʠʥʛ ʠʣʢ ʙʦʩץʠʯʠ ״ʠʩʦʙʣʘʥʛʘʥ ʫʰʙʫ çʰʘ״ʘʨ-ʜʘʚʣʘʪèʣʘʨʥʠʥʛ ʭʨʦʥʦʣʦʛʠʢ 
ʜʘʚʨʣʘʨʠʥʠ ʘʥʠץʣʘʰ ʣʦʟʠʤ ʙ˄ʣʘʜʠ. 

ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰ 
ˉ  ̄  
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ʜʘʚʣʘʪ)ʣʘʨʥʠ ״ʘʤ ʘʨʭʝʦʣʦʛʠʢ ʞʠ״ʘʪʜʘʥ ʢʫʟʘʪʠʰ ʠʤʢʦʥʠʷʪʠ ʪʫסʠʣʤʦץʜʘ. ɸʨʭʝʦʣʦʛʠʢ 
ʸʜʛʦʨʣʠʢʣʘʨʥʠ ʪʠʧʣʘʨʛʘ ʘʞʨʘʪʠʰ ʚʘ ʫʣʘʨʥʠ ʩʫסʦʨʠʰ ʠʥʰʦʦʪʣʘʨʠ ʘʩʦʩʠʜʘ ʞʦʡʣʘʰʠʰʠʛʘ 
  .ʠʣʜʠסʘʣʘʨʠʛʘ ʘʞʨʘʪʠʰ ʠʤʢʦʥʠʷʪʣʘʨʠ ʪʫ״ʦʥʯʠʣʠʢ ʚʦץ״ʘʨʘʙ, ʨʘʡʦʥʣʘʨʛʘ, ʜʝץ
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ʊʘʜץʠץʦʪʣʘʨ ʥʘʪʠʞʘʩʠʜʘ ʠʣʢ ʪʝʤʠʨ ʜʘʚʨʠʜʘ ʉʫʨʭʦʥʜʘʨʸ ״ʫʜʫʜʠʜʘ ʫʯʪʘ ʜʝץ״ʦʥʯʠʣʠʢ 
ʚʦ״ʘʩʠ ʙ˄ʣʛʘʥʣʠʛʠ, ʫʣʘʨʥʠʥʛ ʤʘʨʢʘʟʣʘʨʠ (פʠʟʠʣʪʝʧʘ, ɾʦʥʜʘʚʣʘʪʪʝʧʘ, ʍʘʠʪʦʙʦʜʪʝʧʘ) 
ʘʨʭʝʦʣʦʛʠʢ ʞʠ״ʘʪʜʘʥ ʘʥʠץʣʘʥʜʠ [37: 18-21 ʙ]. ʍʫʜʜʠ ʰʫʥʜʘʡ ״ʦʣʘʪ ʉ˄סʜʜʘ (ʉʘʥʛʠʨʪʝʧʘ, 
ʋʟʫʥץʠʨ, ɽʨץ˄ʨסʦʥ, ʂ˄ʢʪʝʧʘ, ɸʬʨʦʩʠʸʙ), ʌʘʨסʦʥʘʜʘ (ɼʘʣʚʘʨʟʠʥʪʝʧʘ, ʏʫʩʪ, ɸʰץʦʣʪʝʧʘ) ״ʘʤ 
ʢʫʟʘʪʠʣʤʦץʜʘ [38: 42 ʙ; 39; 40; 41: 23-40 ʙ]. ɹʫ ʜʝץ״ʦʥʯʠʣʠʢ ˄ʣʢʘʣʘʨʠʥʠ ״ʫʜʫʜʠʡ ʜʘʚʣʘʪʣʘʨ 
ʪʠʧʠʛʘ ʢʠʨʠʪʠʰ, ʫʣʘʨʥʠʥʛ ʢʦʥʬʝʜʝʨʘʮʠʷʩʠ ʥʘʪʠʞʘʩʠʜʘ ʵʩʘ פʘʜʠʤʛʠ ɹʘץʪʨʠʷ, פʘʜʠʤʛʠ 
ʍʦʨʘʟʤ, פʘʜʠʤʛʠ ʉ˄סʜ ʸʢʠ פʘʜʠʤʛʠ ʌʘʨסʦʥʘ ʧʦʜʰʦ״ʣʠʢʣʘʨʠ ״ʫʢʤ ʩʫʨʛʘʥʣʠʛʠ ʘʥʠץʣʘʥʜʠ ʚʘ 
ʫʣʘʨ ʄʘʨʢʘʟʠʡ ʆʩʠʸʥʠʥʛ ʵʥʛ ץʘʜʠʤʛʠ ʜʘʚʣʘʪʣʘʨʠ ʵʤʘʩ, ʙʘʣʢʠ ɶʟʙʝʢʠʩʪʦʥ ʜʘʚʣʘʪʯʠʣʠʛʠ 
ʪʘʨʠʭʠʥʠʥʛ ʠʢʢʠʥʯʠ-״ʫʜʫʜʠʡ ʜʘʚʣʘʪʣʘʨ ʙʦʩץʠʯʠʛʘ ʦʠʜʣʠʛʠ ʠʩʙʦʪʣʘʥʜʠ [27].  

ʖץʦʨʠʜʘ ʵʩʣʘʪʠʙ ˄ʪʛʘʥʠʤʠʟʜʝʢ, פʘʜʠʤʛʠ ʐʘʨץʜʘ ʠʣʢ ʜʘʚʣʘʪʣʘʨ ʪʠʧʦʣʦʛʠʷʩʠʥʠʥʛ 
ʫʯʠʥʯʠ ï ʠʤʧʝʨʠʷʣʘʨ ʙʦʩץʠʯʠ ʆʩʩʫʨʠʷ ʠʤʧʝʨʠʷʩʠ ʙʠʣʘʥ ʙʦסʣʘʥʩʘ, ɶʨʪʘ ʆʩʠʸʜʘ ʙʫ ʙʦʩץʠʯ 
ʤʠʣ.ʘʚ. VI-IV ʘʩʨʣʘʨ ʙʠʣʘʥ ʭʘʨʘʢʪʝʨʣʘʥʘʜʠ, ʷʲʥʠ ʙʫ ״ʫʜʫʜʣʘʨ ״ʘʤ ɸ״ʘʤʦʥʠʡʣʘʨ ʠʤʧʝʨʠʷʩʠ 
ʪʘʨʢʠʙʠʛʘ ʢʠʨʠʪʠʣʛʘʥ. 

ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʜʘ, ʮʠʚʠʣʠʟʘʮʠʦʥ ץʘʨʘʰʣʘʨʥʠ ʰʘʢʣʣʘʥʪʠʨʠʰʜʘ 
ɹʠʨʠʥʯʠ ʇʨʝʟʠʜʝʥʪʠʤʠʟʥʠʥʛ ץʫʡʠʜʘʛʠ ʛʘʧʣʘʨʠ ʠʰ ʫʩʣʫʙʠʤʠʟʛʘ ʘʡʣʘʥʜʠ: ç׳ʘʨ ץʘʥʜʘʡ 
ʮʠʚʠʣʠʟʘʮʠʷ ʢ˄ʧʜʘʥ-ʢ˄ʧ ʭʘʣץʣʘʨ, ʤʠʣʣʘʪʣʘʨ, ʵʣʘʪʣʘʨ ʬʘʦʣʠʷʪʠʥʠʥʛ ʚʘ ˄ʟʘʨʦ ʩʘʤʘʨʘʣʠ 
ʪʘʲʩʠʨʠʥʠʥʛ ʤʘ״ʩʫʣʠʜʠʨ...è [42: 146 ʙ]. 

 ʄʫʩʪʘץʠʣʣʠʢ ʜʘʚʨʠʜʘ ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠ ʚʘ ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʢ ʪʘʨʠʭʠʥʠ 
ʜʘʚʨʣʘʰʪʠʨʠʰ ʙ˄ʡʠʯʘ ʙʠʨ ץʘʪʦʨ ʠʰʣʘʨ ʘʤʘʣʛʘ ʦʰʠʨʠʣʜʠ. ʋʣʘʨʜʘʥ ʙʘʲʟʠ ʙʠʨʣʘʨʠʥʠ 
ʞʘʜʚʘʣʣʘʨ ʢ˄ʨʠʥʠʰʠʜʘ ʠʣʦʚʘ ץʠʣʘʤʠʟ. 

ʋʥʜʘʥ ʩ˄ʥʛ ʘʢʘʜʝʤʠʢ ʕ.ɺ.ʈʪʚʝʣʘʜʟʝ ɶʟʙʝʢʠʩʪʦʥ ʜʘʚʣʘʪʯʠʣʠʛʠ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʜʠ 
[29; 48].  

ʋʰʙʫ ʜʘʚʨʣʘʰʪʠʨʠʰʣʘʨʥʠ ʵʥʛ ʤʫʢʘʤʤʘʣ ʜʝʛʘʥ ʬʠʢʨʜʘʥ ʡʠʨʦץʤʠʟ. ʄʘץʙʫʣ ʙ˄ʣʤʘʛʘʥ 
ʜʘʚʨʣʘʰʪʠʨʠʰʣʘʨ ״ʘʤ ʬʠʢʨ, סʦʷ ʩʠʬʘʪʠʜʘ ʬʘʥʜʘ ʪʫʨʠʰʛʘ ״ʘץץʠ ʙʦʨ, ʘʣʙʘʪʪʘ. ɸʤʤʦ, 
ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰ ʙ˄ʡʠʯʘ ʥʘʟʘʨʠʸʪʯʠ ʪʘʨʠʭʯʠʣʘʨ ʛʫʨʫ״ʠʥʠ 
ʰʘʢʣʣʘʥʪʠʨʠʰ ʚʘ ʙʫ ʤʘʩʘʣʘʥʠ ״ʘʣ ʵʪʠʰ ״ʦʟʠʨʛʠ ʢʫʥ ʪʘʨʠʭ ʬʘʥʠʥʠʥʛ ʵʥʛ ʜʦʣʟʘʨʙ 
ʤʘʩʘʣʘʩʠʜʘʥ ʙʠʨʠ ʵʢʘʥʣʠʛʠʥʠ ʪʘʲʢʠʜʣʘʙ ˄ʪʠʰ ʣʦʟʠʤ, ʘʣʙʘʪʪʘ. 

ʖץʦʨʠʜʘ ɶʨʪʘ ʆʩʠʸʜʘ ʠʣʢ ʰʘ״ʘʨ ʤʘʜʘʥʠʷʪʠ ʚʘ ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ ʪʘʨʠʭʠʥʠ ˄ʨʛʘʥʠʰʜʘ 
ʊ.ʐ.ʐʠʨʠʥʦʚʥʠʥʛ ʭʠʟʤʘʪʣʘʨʠʥʠ  ʵʩʣʘʙ ˄ʪʜʠʢ. ʋ ʫʰʙʫ ʤʘʩʘʣʘ ʙ˄ʡʠʯʘ ʪʘʨʠʭ ʬʘʥʠʜʘ ʠʰʣʘʙ 
ʯʠץʠʣʛʘʥ ʢʦʥʮʝʧʮʠʷʣʘʨʥʠ ʪʘʥץʠʜʠʡ ʤʫ״ʦʢʘʤʘ ʵʪʘʜʠ ʚʘ ʠʣʢ ʰʘ״ʘʨʣʘʨʥʠʥʛ ץʫʡʠʜʘʛʠ 
ʙʝʣʛʠʣʘʨʠʥʠ ʢ˄ʨʩʘʪʛʘʥ: 

1. ɾʘʤʦʘ ʙʦʰʣʠץʣʘʨʠ ʸʢʠ ״ʫʢʤʜʦʨʣʘʨʠ ʠʩʪʠץʦʤʘʪ ץʠʣʘʜʠʛʘʥ ʩʘʨʦʡʣʘʨʥʠʥʛ ʙ˄ʣʠʰʠ; 
2.  ɶʣʢʘʥʠʥʛ ʜʠʥʠʡ ʤʘʨʢʘʟʠ ʙ˄ʣʛʘʥ ʤʘ״ʦʙʘʪʣʠ ʠʙʦʜʘʪʭʦʥʘʣʘʨʥʠʥʛ ʙ˄ʣʠʰʠ; 
3.  ʄʫʜʦʬʘʘ ʜʝʚʦʨʣʘʨʠ ʙʠʣʘʥ ˄ʨʘʣʛʘʥ ʘʨʢʥʠʥʛ ʙ˄ʣʠʰʠ ʚʘ ʘʨʢ ״ʫʜʫʜʠʜʘ ʩʘʨʦʡ ʘ״ʦʣʠʩʠ 

ʷʰʘʡʜʠʛʘʥ ʫʡʣʘʨʥʠʥʛ ʞʦʡʣʘʰʠʰʠ; 
4.  ʂʝʥʛ ״ʫʜʫʜʜʘ ʰʘ״ʘʨ ʘ״ʦʣʠʩʠ ʷʰʘʡʜʠʛʘʥ ʠʤʦʨʘʪʣʘʨʥʠʥʛ ʙ˄ʣʠʰʠ, ʫʤʫʤʞʘʤʦʘ ʫʯʫʥ 

ʭʠʟʤʘʪ ץʠʣʘʜʠʛʘʥ ʠʥʰʦʦʪʣʘʨʥʠʥʛ ʞʦʡʣʘʰʠʰʠ, ˄ʰʘ ״ʫʜʫʜʜʘ ʠʰʣʘʙ ʯʠץʘʨʠʰ ʢʫʯʣʘʨʠ-
 ;ʣʘʨʠʥʠʥʛ ʞʘʤʣʘʥʠʰʠ״ʫʥʘʨʤʘʥʜʯʠʣʠʢ ʫʩʪʘʭʦʥʘʣʘʨʠ ʚʘ ʜʘʩʪʛʦ״

5.  ʖץʦʨʠ ʜʘʨʘʞʘʜʘ ʨʠʚʦʞʣʘʥʛʘʥ ʭʫʥʘʨʤʘʥʜʯʠʣʠʢ (ʢʫʣʦʣʯʠʣʠʢ, ʯʠʣʘʥʛʘʨʣʠʢ, 
ʪ˄ץʠʤʘʯʠʣʠʢ, ץʫʨʠʣʠʰ, ʪʦʰʛʘ ʚʘ ʪʝʨʠʛʘ ʠʰʣʦʚ ʙʝʨʫʚʯʠ ʢ˄ʥʯʠʣʠʢ) ʢʚʘʨʪʘʣʣʘʨʠʥʠʥʛ ʙ˄ʣʠʰʠ; 

6.  ʄʫ״ʨ ʸʢʠ ץʠʤʤʘʪʙʘ״ʦ ʙʫʶʤʣʘʨ ʫʯʨʘʡʜʠʛʘʥ çʙʦʡè ץʘʙʨʣʘʨʥʠʥʛ ʤʘʚʞʫʜʣʠʛʠ; 
7.  ʐʘ״ʘʨ ʘ״ʦʣʠʩʠʥʠʥʛ ʠʝʨʘʨʭʠʷʩʠʥʠ ʢ˄ʨʩʘʪʫʚʯʠ ʘ״ʦʣʠ ʠʩʪʠץʦʤʘʪ ץʠʣʘʜʠʛʘʥ 

ʫʡʣʘʨʠʥʠʥʛ ʙʠʨ-ʙʠʨʠʜʘʥ ʪʫʙʜʘʥ ʬʘʨץ ץʠʣʠʰʠ; 
8.  ʉʘʚʜʦʥʠʥʛ ʨʠʚʦʞʠʥʠ ʢ˄ʨʩʘʪʫʚʯʠ, ʙʦʰץʘ ʤʘʜʘʥʠʷʪʣʘʨʛʘ ʭʦʩ ʙ˄ʣʛʘʥ ʘʰʸʣʘʨʥʠʥʛ 

ʪʦʧʠʣʠʰʠ; 
9.  ɻʣʠʧʪʠʢʘ, ʵʧʠʛʨʘʬʠʢʘ ʚʘ ʠʙʪʠʜʦʠʡ ʸʟʫʚ ʰʘʢʣʣʘʨʠʥʠʥʛ ʙ˄ʣʠʰʠ [30: 20 ʙ]. 
ʊ.ʐ.ʐʠʨʠʥʦʚʥʠʥʛ ʠʣʢ ʰʘ״ʘʨʣʘʨʥʠʥʛ ʘʨʭʝʦʣʦʛʠʢ ʙʝʣʛʠʣʘʨʠ ʙʦʨʘʩʠʜʘʛʠ ʠʣʤʠʡ 

ʪʘʜץʠץʦʪʣʘʨʠʥʠ ץ˄ʣʣʘʛʘʥ ״ʦʣʜʘ, ɶʨʪʘ ʆʩʠʸ ʰʘ״ʘʨʣʘʨʠʥʠʥʛ ʪʘʨʘץץʠʸʪʠ ʨʠʚʦʞʣʘʥʠʰʠ 
ʙʦʨʘʩʠʜʘ ˄ʟ ץʘʨʘʰʣʘʨʠʤʠʟ ʙʠʣʘʥ ˄ʨʪʦץʣʘʰʤʦץʯʠʤʠʟ. 

ʄʘʲʣʫʤʢʠ, ʰʘ״ʘʨʣʘʨ ʠʣʢ ʩʠʥʬʠʡ ʞʘʤʠʷʪ ʜʘʚʨʠʜʘ, ʷʲʥʠ ʜʘʚʣʘʪʣʘʨ ʙʠʣʘʥ ʙʠʨ ʚʘץʪʜʘ 
ʧʘʡʜʦ ʙ˄ʣʘʜʠ [31: 3-16 ʙ]. ɶʨʪʘ ʆʩʠʸ ʘʨʭʝʦʣʦʛʠʷʩʠʜʘ ʰʘ״ʘʨʣʘʨ ʚʘ ʜʘʚʣʘʪʣʘʨ ˄ʨʪʘʩʠʜʘʛʠ 
ʤʫʥʦʩʘʙʘʪ ʝʪʘʨʣʠʯʘ ˄ʨʛʘʥʠʣʤʘʛʘʥ. ʐʫ ʩʘʙʘʙʜʘʥ ʰʘ״ʘʨʣʘʨ ʚʘ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ 
ʚʘ ʨʠʚʦʞʣʘʥʠʰʠ ʙʦʨʘʩʠʜʘ ʦʣʠʤʣʘʨ ˄ʨʪʘʩʠʜʘ ʷʛʦʥʘ ʬʠʢʨ ʡ˄ץ. 

ʉ˄ʥʛʛʠ ʙʨʦʥʟʘ ʜʘʚʨʠ ʠʣʢ ʰʘ״ʘʨ ʸʜʛʦʨʣʠʢʣʘʨʠʥʠ ʘʡʨʠʤ ʪʘʜץʠץʦʪʯʠʣʘʨ çʙʨʦʥʟʘ 
ʜʘʚʨʠʥʠʥʛ ʫʨʙʘʥʠʟʘʮʠʷʣʘʰʛʘʥ ץʠʰʣʦץʣʘʨʠè ʜʝʙ ʪʘʲʨʠʬʣʘʰʛʘʥ ʙ˄ʣʩʘ [49: 68-71 ʙ], 
ʙʦʰץʘʣʘʨʠ ʰʘ״ʘʨʤʦʥʘʥʜ (ʧʨʦʪʦʛʦʨʦʜ) ʜʝʙ ʘʪʘʡʜʠʣʘʨ [50: 131 ʙ]. ʀʣʢ ʪʝʤʠʨ ʜʘʚʨʠ 
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ʰʘ״ʘʨʣʘʨʠʥʠ ʪʘʲʨʠʬʣʘʰʜʘ ״ʘʤ ʰʫ ״ʦʣʘʪ ʢʫʟʘʪʠʣʘʜʠ. ʕ.ɺ.ʈʪʚʝʣʘʜʟʝ ʙʫ ʜʘʚʨ ʰʘ״ʘʨʣʘʨʠʥʠ 
çʰʘʢʣʣʘʥʘʸʪʛʘʥ ʰʘ״ʘʨʣʘʨè ʪʦʠʬʘʩʠʛʘ ʢʠʨʠʪʩʘ, ɹ.ɸ.ʃʠʪʚʠʥʩʢʠʡ çʰʘ״ʘʨʣʘʰʘʸʪʛʘʥ 
 .ʣʘʨè ʜʝʙ ʪʘʲʨʠʬʣʘʡʜʠ [49: 69 ʙ; 50: 131 ʙ]ץʠʰʣʦץ

ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰ 
ˉ  ̄  
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I ʀʣʢ ʜʘʚʣʘʪʣʘʨ ʪʘʨʠʭʠ  + 
ʀʣʢ ʜʘʚʣʘʪʯʠʣʠʢʥʠʥʛ ʘʩʦʩ ʪʦʧʠʰʠ ʚʘ ˄ʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠʥʠʥʛ ʤʠʣʦʜʜʘʥ ʘʚʚʘʣʛʠ 
ʪʘʨʠʭʠ 

+  

II  ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠ ʤʠʣʦʜ ʙʦʰʠʜʘʥ ʠʩʣʦʤʛʘʯʘ ʙ˄ʣʛʘʥ ʜʘʚʨʜʘ +  
ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠ X-XIII ʘʩʨʣʘʨʜʘ +  
ʈʠʚʦʞʣʘʥʛʘʥ ˄ʨʪʘ ʘʩʨʣʘʨʜʘ ʜʘʚʣʘʪʯʠʣʠʢ ʚʘ ʙʦʰץʘʨʫʚ  + 

III  ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠ ɸʤʠʨ ʊʝʤʫʨ ʚʘ ʪʝʤʫʨʠʡʣʘʨ ʜʘʚʨʠʜʘ +  
ɸʤʠʨ ʊʝʤʫʨ ʚʘ ʪʝʤʫʨʠʡʣʘʨ ʜʘʚʨʠʜʘ ʄʦʚʘʨʦʫʥʥʘ״ʨ ʚʘ ʍʫʨʦʩʦʥʜʘ ʜʘʚʣʘʪʯʠʣʠʢ ʨʠʚʦʞʠ  + 

IV 
 
ɶʟʙʝʢ ʜʘʚʣʘʪʯʠʣʠʛʠ XVI -XIXʘʩʨʣʘʨʜʘ +  
ʉ˄ʥʛʛʠ ˄ʨʪʘ ʘʩʨʣʘʨʜʘ ˄ʟʙʝʢ ʭʦʥʣʠʢʣʘʨʠ: ʤʘʲʤʫʨʠʡ ʪʫʟʠʣʠʰʠ ʚʘ ʜʘʚʣʘʪ ʙʦʰץʘʨʫʚʠ  + 

ʐʘ״ʘʨʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ ʨʠʚʦʞʣʘʥʠʰʠ ʙʦʨʘʩʠʜʘʛʠ ʦʣʠʤʣʘʨ ˄ʨʪʘʩʠʜʘʛʠ ʠʣʤʠʡ 
ʤʫʥʦʟʘʨʘʣʘʨʥʠʥʛ ʘʩʦʩʠʡ ʩʘʙʘʙʠ, ʰʘ״ʘʨ ʚʘ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠ ʚʘ ʨʠʚʦʞʣʘʥʠʰʠ 
ʤʘʩʘʣʘʩʠʥʠ ʘʣʦ״ʠʜʘ ʠʣʤʠʡ ʤʫʘʤʤʦʣʘʨ ʩʠʬʘʪʠʜʘ ˄ʨʛʘʥʠʣʠʰʠʜʘʜʠʨ. ɹʫ ʪʘʨʠʭʠʡ ʤʝʪʦʜʦʣʦʛʠʢ 
ʞʠ״ʘʪʜʘʥ ʥʦʪ˄סʨʠ, ʯʫʥʢʠ ʠʣʢ ʰʘ״ʘʨʣʘʨ ʠʣʢ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʤʘʨʢʘʟʠ ʩʠʬʘʪʠʜʘ ʧʘʡʜʦ ʙ˄ʣʘʜʠ 
ʚʘ ʫʣʘʨʥʠʥʛ ʨʠʚʦʞʣʘʥʠʙ ʙʦʨʠʰʠ ״ʘʤ ˄ʟʘʨʦ ʙʠʨ-ʙʠʨʠʛʘ ʙʦסʣʠץ. ʐʫ ʥʫץʪʘʠ ʥʘʟʘʨʜʘʥ 
 ʘʨʘʰ ʢʝʨʘʢ ʚʘץ ʘʨʣʘʨ ʚʘ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʧʘʡʜʦ ʙ˄ʣʠʰʠʥʠ ʙʠʨ ʤʫʘʤʤʦ ʩʠʬʘʪʠʜʘ״ʘʨʘʛʘʥʜʘ ʰʘץ
ʫʣʘʨʥʠʥʛ ʨʠʚʦʞʣʘʥʠʰʠʥʠ ץʫʡʠʜʘʛʠ ʜʘʚʨʣʘʨʛʘ ʙ˄ʣʠʰ ʤʘץʩʘʜʛʘ ʤʫʚʦʬʠץ ʜʝʙ ״ʠʩʦʙʣʘʡʤʠʟ: 

1. ɼʝץ״ʦʥʯʠʣʠʢ ˄ʣʢʘʣʘʨʠ ʜʦʠʨʘʩʠʜʘ ʪʘʨʢʠʙ ʪʦʧʛʘʥ ʰʘ״ʘʨʣʘʨ (ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨ). ɹʫ 
ʜʘʚʨ ʰʘ״ʘʨʣʘʨʠ ʤʠʣ.ʘʚ. II ʤʠʥʛ ʡʠʣʣʠʢʜʘ ʪʘʰʢʠʣ ʪʦʧʛʘʥ. פʘʜʠʤʛʠ ɹʘץʪʨʠʷ ״ʫʜʫʜʠʜʘ 
˄ʨʛʘʥʠʣʛʘʥ ɾʘʨץ˄ʪʦʥ, ɼʘʰʪʣʠ I ʸʜʛʦʨʣʠʢʣʘʨʠ, ʷʲʥʠ ʰʘ״ʘʨ-ʜʘʚʣʘʪʣʘʨʠ ʙ˄ʣʠʙ, ʙʫ 
ʸʜʛʦʨʣʠʢʣʘʨ ʤʠʩʦʣʠʜʘ ʰʘ״ʘʨ ʚʘ ʜʘʚʣʘʪʥʠʥʛ ʙʠʨ ʦʨʛʘʥʠʟʤ ʩʠʬʘʪʠʜʘ ʰʘʢʣʣʘʥʠʰʠ ʢʫʟʘʪʠʣʘʜʠ. 

 ʘʨʣʘʨʠ ʘʩʦʩʘʥ״ʘʨʣʘʨ. ɹʫ ʜʘʚʨ ʰʘ״ʫʜʫʜʠʡ ʜʘʚʣʘʪ ʤʘʨʢʘʟʠ ʨʦʣʠʥʠ ʙʘʞʘʨʛʘʥ ʰʘ׳ .2
ʤʠʣ.ʘʚ. I ʤʠʥʛ ʡʠʣʣʠʢ ʙʦʰʣʘʨʠʜʘ ʪʘʨʢʠʙ ʪʦʧʛʘʥ. פʠʟʠʣʪʝʧʘ, ɾʦʥʜʘʚʣʘʪʪʝʧʘ, ʍʘʠʪʦʙʦʜʪʝʧʘ 
(ɹʘץʪʨʠʷ), ɼʘʣʚʘʨʟʠʥ, ʏʫʩʪ, ɸʰץʦʣʪʝʧʘ (ʌʘʨסʦʥʘ), ʂ˄ʢʪʝʧʘ, ʇʦʜʘʸʪʦץʪʝʧʘ (ʉ˄סʜ) ʚʘ ʙʦʰץʘ 
ʸʜʛʦʨʣʠʢʣʘʨ ״ʫʜʫʜʠʡ ʜʘʚʣʘʪʣʘʨʥʠʥʛ ʩʠʸʩʠʡ ʚʘ ʤʘʬʢʫʨʘʚʠʡ ʤʘʨʢʘʟʠ ʙ˄ʣʛʘʥ. ɹʫ ʜʘʚʨʜʘ ʙʠʪʪʘ 
 .ʘʨʥʠʥʛ ʙ˄ʣʠʰʠ ʭʘʨʘʢʪʝʨʣʠʜʠʨ״ʘʪ ʙʠʪʪʘ ʰʘץʫʜʫʜʠʡ ʜʘʚʣʘʪ ʜʦʠʨʘʩʠʜʘ ʬʘ״

3. ʄʘʨʢʘʟʣʘʰʛʘʥ ʜʘʚʣʘʪʣʘʨ, ʠʤʧʝʨʠʷʣʘʨ ʜʘʚʨʠ ʰʘ״ʘʨʣʘʨʠ. ɶʨʪʘ ʆʩʠʸ ״ʫʜʫʜʣʘʨʠʜʘ 
 ʣʠʢʣʘʨʠʥʠʥʛ ʚʫʞʫʜʛʘ ʢʝʣʠʰʠ ʚʘ ʫʣʘʨʥʠʥʛ״ʘʤʜʘ ʂʘʪʪʘ ʍʦʨʘʟʤ ʧʦʜʰʦ״ ʪʨʠʷץʘʜʠʤʛʠ ɹʘפ
ɸ״ʘʤʦʥʠʡʣʘʨ ʠʤʧʝʨʠʷʩʠ ʪʘʨʢʠʙʠʛʘ ʢʠʨʠʰʠ ʙʠʣʘʥ ʰʘ״ʘʨʣʘʨ ʪʘʨʘץץʠʸʪʠʥʠʥʛ ʫʰʙʫ ʙʦʩץʠʯʠ 
ʙʦʰʣʘʥʘʜʠ. 

ʄʘʨʢʘʟʣʘʰʛʘʥ ʜʘʚʣʘʪʣʘʨ ״ʫʜʫʜʠ ʞʫʜʘ ʢʘʪʪʘ ʙ˄ʣʠʙ, ʙʠʨ ʚʘ ʙʠʨ ʥʝʯʘ ˄ʣʢʘʣʘʨʥʠ ˄ʟ ʠʯʠʛʘ 
ʦʣʘʜʠ. ɹʫ ʜʘʚʨʛʘ ʢʝʣʠʙ, ʰʘ״ʘʨʣʘʨ ʪʦʠʬʘʣʘʨʛʘ ʘʞʨʘʣʘ ʙʦʰʣʘʡʜʠ. ʄʘʨʢʘʟʣʘʰʛʘʥ ʜʘʚʣʘʪ ʸʢʠ 
ʠʤʧʝʨʠʷ ʧʦʡʪʘʭʪʣʘʨʠ ʩʠʬʘʪʠʜʘʛʠ ʰʘ״ʘʨʣʘʨ (ʉʫʟʘ, ʇʝʨʩʦʧʦʣʴ), ʤʘʨʢʘʟʣʘʰʛʘʥ ʜʘʚʣʘʪ 
 ʘʨʣʘʨʥʠ ʩʠʸʩʠʡ״ʫʜʫʜʠʜʘʛʠ ʰʘ״ ʉʘʪʨʘʧʣʠʢʣʘʨ .(ʪʨץɹʘ) ʫʜʫʜʠʜʘʛʠ ʩʘʪʨʘʧʣʠʢ ʤʘʨʢʘʟʣʘʨʠ״
ʤʘʚץʝʠʛʘ ʚʘ ʠץʪʠʩʦʜʠʡ ʠʤʢʦʥʠʷʪʠʛʘ ץʘʨʘʙ ʢʘʪʪʘ ʸʢʠ ʢʠʯʠʢ ʰʘ״ʘʨʣʘʨʛʘ ʘʞʨʘʪʠʰ ʤʫʤʢʠʥ 
(ɸʬʨʦʩʠʸʙ, פʠʟʠʣʪʝʧʘ, ʍʘʠʪʦʙʦʜʪʝʧʘ, ʂ˄ʢʪʝʧʘ ʢʘʙʠ). 

ʊ.ʐ.ʐʠʨʠʥʦʚ ˄ʟ ʘʩʘʨʠʜʘ ɾʘʨץ˄ʪʦʥ ʸʜʛʦʨʣʠʛʠʜʘ ʞʘʤʦʘ ʙʦʰʣʠץʣʘʨʠ ʸʢʠ ״ʫʢʤʜʦʨʣʘʨʠ 
ʠʩʪʠץʦʤʘʪ ץʠʣʛʘʥ ʩʘʨʦʡʛʘ, ʜʠʥʠʡ ʤʘʨʢʘʟ ʙ˄ʣʛʘʥ ʠʙʦʜʘʪʭʦʥʘʛʘ, ʤʫʜʦʬʘʘ ʜʝʚʦʨʣʘʨʠ ʙʠʣʘʥ 
˄ʨʘʣʛʘʥ ʘʨʢʢʘ, ʰʘ״ʘʨ ʘ״ʦʣʠʩʠ ʷʰʘʛʘʥ ʚʘ ʠʰʣʘʛʘʥ ʢ˄ʧʣʘʙ ʠʤʦʨʘʪʣʘʨʛʘ, ʶץʦʨʠ ʜʘʨʘʞʘʜʘ 
ʨʠʚʦʞʣʘʥʛʘʥ ʭʫʥʘʨʤʘʥʜʯʠʣʠʢʢʘ, ʤʫ״ʨ ʸʢʠ ץʠʤʤʘʪʙʘ״ʦ ʙʫʶʤʣʘʨ ʫʯʨʘʡʜʠʛʘʥ çʙʦʡè 
 ʘ ʤʘʜʘʥʠʷʪʣʘʨʛʘ ʭʦʩ ʙ˄ʣʛʘʥ ʘʰʸʣʘʨʛʘ ʢʝʥʛץʣʦʚʯʠ ʙʦʰץʘʙʨʣʘʨʛʘ, ʩʘʚʜʦʥʠʥʛ ʨʠʚʦʞʠʥʠ ʪʘʩʜʠץ
ʪʘʲʨʠʬ ʙʝʨʛʘʥ ʚʘ ʛʣʠʧʪʠʢʘ, ʵʧʠʛʨʘʬʠʢʘ ʚʘ ʠʙʪʠʜʦʠʡ ʸʟʫʚ ʰʘʢʣʣʘʨʠʥʠʥʛ ʙ˄ʣʠʰʠʥʠ ʵʲʪʠʨʦʬ 
ʵʪʛʘʥ ʙ˄ʣʩʘ [30: 20 ʙ], ʰʫ ʘʩʘʨʥʠʥʛ ʙʦʰץʘ ʞʦʡʠʜʘ çé ʫʨʬ-ʦʜʘʪʣʘʨʛʘ ʪʘʤʦʤʠʣʘ ʙ˄ʡʩʫʥʫʚʯʠ, 
ʦסʟʘʢʠ ʠʞʦʜ ʨʠʚʦʞʣʘʥʛʘʥ, ʜʘʚʣʘʪ ʙʦʰץʘʨʫʚʠ ʵʩʘ ʢʘʤ ʪʘʨʘץץʠʡ ʵʪʛʘʥ ʞʘʤʦʘʣʘʨʜʘ ʸʟʫʚʥʠʥʛ 
ʙ˄ʣʠʰʠʥʠ ʠʣʢ ʰʘ״ʘʨʣʘʨʥʠʥʛ ʠʢʢʠʥʯʠ ʜʘʨʘʞʘʣʠ ʙʝʣʛʠʩʠ ʜʝʙ ״ʠʩʦʙʣʘʡʜʠ [30: 27 ʙ].  

ɾʫʜʘ ʢ˄ʧʣʘʙ ʫʨʙʘʥʠʩʪ ʦʣʠʤʣʘʨ ʸʟʫʚʥʠ ʠʣʢ ʮʠʚʠʣʠʟʘʮʠʷʥʠʥʛ ʘʩʦʩʠʡ ʙʝʣʛʠʩʠ ʜʝʙ 
 ʦʨʠʜʘ ʵʩʣʘʙ ˄ʪʠʣʛʘʥץʠʣʘ ʦʣʤʘʡʜʠ. ʖץ ʘʤ״ ʠʩʦʙʣʘʡʜʠ. ɪʟʫʚʩʠʟ ʮʠʚʠʣʠʟʘʮʠʷʥʠ ʪʘʩʘʚʚʫʨ״
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 ʘʤ ʸʟʫʚ ʰʘʢʣʣʘʥʛʘʥ. ɸʤʤʦ, ɶʨʪʘ ʆʩʠʸʜʘ״ ʠʜʘסʮʠʚʠʣʠʟʘʮʠʷʩʠʥʠʥʛ ʙʝʰʪʘ ˄ʯʦ ץʘʜʠʤʛʠ ʐʘʨפ
ʠʣʢ ʸʟʫʚ ʪʠʟʠʤʠ ״ʘץʠʜʘ, ʦʨʦʤʠʡ ʸʟʫʚ ʪʠʟʠʤʠʥʠʥʛ ʢʠʨʠʙ ʢʝʣʠʰʠʛʘ ץʘʜʘʨ ʙ˄ʣʛʘʥ ʜʘʚʨʠ 
ʘʥʠץʣʘʥʛʘʥ ʵʤʘʩ. ʇʨʦʬʝʩʩʦʨ ʐ.ɹ.ʐʘʡʜʫʣʣʘʝʚ ʉʦʧʦʣʣʠ ʤʘʜʘʥʠʷʪʠʥʠʥʛ ʧʠʢʪʦʛʨʘʬʠʢ ʙʝʣʛʠ, 
ʠʣʢ ʪʝʤʠʨ ʜʘʚʨʠʛʘ ʦʠʜ נʦʟ ʧʠʢʪʦʛʨʘʬʠʢ ʸʟʫʚʠ ״ʘץʠʜʘʛʠ ʤʘʥʙʘʣʘʨʥʠ ʯʦʧ ʵʪʛʘʥ ʚʘ ʙʫ 
ʙʝʣʛʠʣʘʨʥʠ ʜʘʩʪʣʘʙʢʠ ʸʟʫʚ ʫʩʫʣʠ ʵʢʘʥʣʠʛʠ ״ʘץʠʜʘʛʠ ʬʠʢʨʣʘʨʥʠ ʙʘʸʥ ʵʪʛʘʥ [51; 52]. ʉʦʧʦʣʣʠ 
ʤʘʜʘʥʠʷʪʠʥʠʥʛ ʧʠʢʪʦʛʨʘʬʠʢ ʸʟʫʚʣʘʨʠ ״ʘץʠʜʘʛʠ ʬʠʢʨʣʘʨ ɶʨʪʘ ʆʩʠʸ ʭʘʣץʣʘʨʠ ʸʟʫʚʠ ʪʘʨʠʭʠ 
ʙ˄ʡʠʯʘ ʙʠʨʠʥʯʠ ʙʦʩץʠʯ ʠʰʣʘʨ ״ʠʩʦʙʣʘʥʘʜʠ. ʋʣʘʨʜʘ ʉʦʧʦʣʣʠ ʤʘʜʘʥʠʷʪʠ ʩʦʧʦʣʣʘʨʠʜʘ 
ʯʠʟʠʣʛʘʥ ʙʝʣʛʠʣʘʨ ʘʥʠץʣʘʥʛʘʥ, ʫʣʘʨʥʠʥʛ ʧʠʢʪʦʛʨʘʬʠʢ ʙʝʣʛʠ ʵʢʘʥʣʠʛʠ ʢ˄ʨʩʘʪʠʙ ʙʝʨʠʣʛʘʥ. 
ɹʠʟʥʠʥʛ ʬʠʢʨʠʤʠʟʯʘ ʘʩʦʩʠʡ ʠʰ ʵʥʜʠ ʙʘʞʘʨʠʣʠʰʠ ʣʦʟʠʤ. ׳ʘʨ ʙʠʨ ʙʝʣʛʠʥʠ ʰʘʢʣ ʞʠ״ʘʪʜʘʥ 
˄ʨʛʘʥʠʰ, ʯʠʟʠʣʠʰ ʫʩʣʫʙʠʥʠ ʘʥʠץʣʘʰ, ʙʝʣʛʠʣʘʨʥʠ ʰʘʢʣʣʘʨ ʙ˄ʡʠʯʘ ʪʠʧʣʘʨʛʘ ʘʞʨʘʪʠʰ, 
 ʣʘʰץʦʩʣʘʰ, ʙʝʣʛʠʣʘʨʥʠʥʛ ʤʘʲʥʦʩʠʥʠ ʘʥʠץץʧʠʢʪʦʛʨʘʬʠʢ ʸʟʫʚʣʘʨʠ ʙʠʣʘʥ ʪʘ ץʘʜʠʤʛʠ ʐʘʨפ
ʢʘʙʠ ʠʰʣʘʨ ˄ʟ ʥʘʪʠʞʘʩʠʥʠ ʙʝʨʘʜʠ ʜʝʛʘʥ ʫʤʠʜʜʘʤʠʟ.  

ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʛʘ ʮʠʚʠʣʠʟʘʮʠʦʥ ץʘʨʘʰʣʘʨ ״ʘץʠʜʘʛʠ ʦʣʠʤʣʘʨʥʠʥʛ ʬʠʢʨʣʘʨʠ, 
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ʢʘʪʪʘ ʤʘʩʲʫʣʠʷʪ ʵʢʘʥʣʠʛʠʥʠ ʫʥʫʪʠʰʛʘ ״ʝʯ ʢʠʤʥʠʥʛ ״ʘץץʠ ʡ˄ץ.  
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ʮʠʚʠʣʠʟʘʮʠʷʣʘʨ ʷʨʘʪʛʘʥ ʭʘʣץ.  ɶʟʙʝʢʠʩʪʦʥ ʪʘʨʠʭʠʥʠ ʜʘʚʨʣʘʰʪʠʨʠʰʛʘ ʮʠʚʠʣʠʟʘʮʠʦʥ 
ʸʥʜʦʰʩʘʢʛʠʥʘ ʙʫ ʸʨץʠʥ ʩʘ״ʠʬʘʣʘʨ ʷʥʘʜʘ ʨʘʚʰʘʥʨʦץ ʥʘʤʦʸʥ ʙ˄ʣʘʜʠ. 
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ʀɿ ʀʉʊʆʈʀʀ ʀɿʋʏɽʅʀʗ ʕʊʅʆɻʈɸʌʀʀ ʅɸʈʆɼʆɺ ʍʆʈɽɿʄʉʂʆɻʆ ʈɽɻʀʆʅɸ 
ʅ. ʂ. ʅʫʨʫʣʣʘʝʚʘ, ʜʦʮʝʥʪ, ʋʨʛʝʥʯʩʢʠʡ ʛʦʩʫʜʘʨʩʪʚʝʥʥʳʡ ʫʥʠʚʝʨʩʠʪʝʪ, ʋʨʛʝʥʯ 

 
ɸʥʥʦʪʘʮʠʷ. ʋʰʙʫ ʤʘϨʦʣʘʜʘ ʍʦʨʘʟʤ ʭʘʣϨʠʥʠʥʛ ʵʪʥʦʛʨʘʬʠʷʩʠʥʠ ˄ʨʛʘʥʠʣʠʰʠ ʪʘʨʠʭʠ 

ʸʨʠʪʠʙ ʙʝʨʠʣʛʘʥ. 
ʂʘʣʠʪ ʩ˄ʟʣʘʨ: ʤʘʜʘʥʠʡ ʘʣʦϨʘʣʘʨ, ʠʣʤʠʡ ʠʟʣʘʥʠʰ ʠʥʩʪʠʪʫʪʠ,ʤʘʦʨʠʬ ʪʠʟʠʤʠ, 

˄ʣʢʘʰʫʥʦʩʣʠʢ ʤʫʟʝʡʠ,ʭʘʣϨ ʠʞʦʜʠʸʪʠ, ʘʨʭʝʦʣʦʛʠʢ ʵʪʥʦʛʨʘʬʠʢ ʵʢʩʧʝʜʠʮʠʷ,ʤʦʜʜʠʡ ʤʘʜʘʥʠʷʪ. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʝʪʩʷ ʠʩʪʦʨʠʷ ʠʟʫʯʝʥʠʷ ʵʪʥʦʛʨʘʬʠʠ ʥʘʨʦʜʦʚ 

ʍʦʨʝʟʤʩʢʦʛʦ ʨʝʛʠʦʥʘ. 
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ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʢʫʣʴʪʫʨʥʳʝ ʩʚʷʟʠ, ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʠʥʩʪʠʪʫʪ, ʩʠʩʪʝʤʘ 
ʧʨʦʩʚʝʱʝʥʠʷ, ʢʨʘʝʚʝʜʯʝʩʢʠʡ ʤʫʟʝʡ, ʵʪʥʦʛʨʘʬʠʷ, ʥʘʨʦʜʥʦʝ ʪʚʦʨʯʝʩʪʚʦ, ʘʨʭʝʦʣʦʛʦ-
ʵʪʥʦʛʨʘʬʠʯʝʩʢʘʷ ʵʢʩʧʝʜʠʮʠʷ, ʤʘʪʝʨʠʘʣʴʥʘʷ ʢʫʣʴʪʫʨʘ. 

Abstract. This article highlights the history of the study of ethnography of the peoples of the 
Khorezm region. 

Key words: cultural relations, research institute, education system, museum of local lore, 
ethnography, folk art, archaeological and ethnographic expedition, material culture. 

 
ɺʭʦʞʜʝʥʠʝ ʂʘʨʘʢʘʣʧʘʢʩʪʘʥʘ ʚ ʩʦʩʪʘʚ ʋʟʙʝʢʠʩʪʘʥʘ ʚ 1936 ʛʦʜʫ ʩʪʘʣʦ ʥʦʚʦʡ ʚʝʭʦʡ ʚ 

ʠʩʪʦʨʠʠ ʢʫʣʴʪʫʨʥʳʭ ʩʚʷʟʝʡ ʠ ʚʟʘʠʤʦʦʪʥʦʰʝʥʠʡ ʤʝʞʜʫ ʜʚʫʤʷ ʙʨʘʪʩʢʠʤʠ ʥʘʨʦʜʘʤʠ. ɺ 1937 
ʛʦʜʫ ʙʳʣ ʨʝʦʨʛʘʥʠʟʦʚʘʥ ʠ ʂʘʨʘʢʘʣʧʘʢʩʢʠʡ ʢʦʤʧʣʝʢʩʥʳʡ ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʠʥʩʪʠ-
ʪʫʪ, ʚ ʩʚʷʟʠ ʩ ʢʦʪʦʨʦʡ ʧʨʦʠʟʦʰʣʦ ʩʫʞʝʥʠʝ ʧʨʦʙʣʝʤʘʪʠʢʠ ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʭ ʨʘʙʦʪ ʧʦ 
ʠʟʫʯʝʥʠʶ ʠʩʪʦʨʠʠ ʠ ʠʩʪʦʨʠʠ ʢʫʣʴʪʫʨʳ ʨʝʛʠʦʥʘ. ʅʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʝ ʬʫʥʢʮʠʡ 
ʠʩʪʦʨʠʯʝʩʢʦʡ ʩʝʢʮʠʠ ʠ ʢʨʘʝʚʝʜʯʝʩʢʦʛʦ ʤʫʟʝʷ ʙʳʣʠ ʧʝʨʝʜʘʥʳ ʚ ʅʘʨʦʜʥʳʡ ʂʦʤʠʩʩʘʨʠʘʪ 
ʂʘʨʘʢʘʣʧʘʢʩʢʦʡ ɸʉʉʈ. ʕʪʦ ʚ ʟʥʘʯʠʪʝʣʴʥʦʡ ʤʝʨʝ ʧʦʚʣʠʷʣʦ ʥʘ ʭʘʨʘʢʪʝʨ ʠʩʩʣʝʜʦʚʘʥʠʡ 
ʢʫʣʴʪʫʨʳ ʠ ʢʫʣʴʪʫʨʥʳʭ ʩʚʷʟʝʡ ʥʘʨʦʜʦʚ ʍʦʨʝʟʤʘ. 

ɺ ʦʢʪʷʙʨʝ 1945 ʛ. ɸʢʘʜʝʤʠʷ ʥʘʫʢ ʋʟʙʝʢʩʢʦʡ ʉʉʈ ʧʨʦʚʝʣʘ ʚ ʅʫʢʫʩʝ ʩʚʦʶ ʧʝʨʚʫʶ 
ʚʳʝʟʜʥʫʶ ʩʝʩʩʠʶ, ʧʦʩʚʷʱʝʥʥʫʶ ʠʟʫʯʝʥʠʶ ʧʨʦʠʟʚʦʜʠʪʝʣʴʥʳʭ ʩʠʣ ʠ ʠʩʪʦʨʠʠ ʂʘʨʘʢʘʣʧʘʢʠʠ. 
ʕʪʦ ʙʳʣʦ ʥʝ ʪʦʣʴʢʦ ʧʨʠʟʥʘʥʠʝ ʨʦʣʠ ʂʘʨʘʢʘʣʧʘʢʠʠ ʚ ʨʝʛʠʦʥʝ, ʥʦ ʠ ʜʦʣʞʥʦ ʙʳʣʦ ʩʣʫʞʠʪʴ 
ʨʘʟʚʠʪʠʶ ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʠ ʢʫʣʴʪʫʨʥʳʭ ʩʚʷʟʝʡ ʤʝʞʜʫ ʥʘʨʦʜʘʤʠ. ɺʳʩʪʫʧʠʚʰʠʡ ʥʘ 
ʩʝʩʩʠʠ ʇʨʝʟʠʜʝʥʪ ɸʢʘʜʝʤʠʠ ʥʘʫʢ ʋʟʉʉʈ ʊ.ʅ.ʂʘʨʳ-ʅʠʷʟʦʚ ʫʢʘʟʘʣ: çʉʪʨʦʛʦ ʥʘʫʯʥʘʷ 
ʨʘʟʨʘʙʦʪʢʘ ʚʦʧʨʦʩʦʚ ʧʨʦʰʣʦʛʦ ʢʘʨʘʢʘʣʧʘʢʩʢʦʛʦ ʥʘʨʦʜʘ ʤʦʞʝʪ ʙʳʪʴ ʚʳʧʦʣʥʝʥʘ, ʧʨʝʞʜʝ 
ʚʩʝʛʦ, ʪʦʣʴʢʦ ʥʘ ʦʩʥʦʚʝ ʚʩʝʩʪʦʨʦʥʥʝʛʦ ʠ ʛʣʫʙʦʢʦʛʦ ʠʟʫʯʝʥʠʷ ʧʠʩʴʤʝʥʥʳʭ ʠ ʜʨʫʛʠʭ 
ʠʩʪʦʨʠʯʝʩʢʠʭ ʠʩʪʦʯʥʠʢʦʚè [1], ʘ ʪʘʢʞʝ ʚʦ ʚʟʘʠʤʦʩʚʷʟʠ ʩ ʠʩʪʦʨʠʝʡ ʠ ʠʩʪʦʨʠʝʡ ʢʫʣʴʪʫʨʳ 
ʜʨʫʛʠʭ ʥʘʨʦʜʦʚ ʍʦʨʝʟʤʩʢʦʛʦ ʨʝʛʠʦʥʘ. ʕʪʦ ʜʘʣʦ ʪʦʣʯʦʢ ʜʘʣʴʥʝʡʰʝʤʫ ʨʘʟʚʠʪʠʶ ʠ 
ʨʘʩʰʠʨʝʥʠʶ ʠʩʪʦʨʠʯʝʩʢʠʭ, ʘʨʭʝʦʣʦʛʠʯʝʩʢʠʭ ʠ ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʭ ʨʘʙʦʪ ʚ ʨʘʡʦʥʝ ʟʝʤʝʣʴ 
ʜʨʝʚʥʝʛʦ ʦʨʦʰʝʥʠʷ ʍʦʨʝʟʤʘ, ʨʘʩʰʠʨʝʥʠʝ ʠʟʫʯʝʥʠʷ ʵʪʥʦʛʨʘʬʠʠ ʢʘʨʘʢʘʣʧʘʢʦʚ ʚ ʪʝʩʥʦʡ ʩʚʷʟʠ 
ʩ ʠʟʫʯʝʥʠʝʤ ʫʟʙʝʢʦʚ, ʧʨʦʞʠʚʘʶʱʠʭ ʚ ʜʝʣʴʪʝ ɸʤʫʜʘʨʴʠ ʠ ʜʨʫʛʠʭ ʥʘʨʦʜʦʚ ʍʦʨʝʟʤʩʢʦʛʦ 
ʦʘʟʠʩʘ. ɹʳʣʘ ʧʦʩʪʘʚʣʝʥʘ ʟʘʜʘʯʘ ʫʩʠʣʠʪʴ ʨʘʙʦʪʫ ʧʦ ʟʘʧʠʩʠ ʧʨʦʠʟʚʝʜʝʥʠʡ ʫʩʪʥʦʛʦ ʥʘʨʦʜʥʦʛʦ 
ʪʚʦʨʯʝʩʪʚʘ ʢʘʢ ʚ ʩʘʤʦʤ ʨʝʛʠʦʥʝ, ʪʘʢ ʠ ʟʘ ʝʛʦ ʧʨʝʜʝʣʘʤʠ, ʪ.ʝ. ʥʘ ʪʝʨʨʠʪʦʨʠʠ ʋʟʙʝʢʠʩʪʘʥʘ. 
ʀʩʭʦʜʷ ʠʟ ʨʝʰʝʥʠʡ ʚʳʝʟʜʥʦʡ ʩʝʩʩʠʠ ɸʢʘʜʝʤʠʠ ʥʘʫʢ ʋʟʉʉʈ, ʫʯʠʪʳʚʘʷ ʩʦʩʪʦʷʥʠʝ 
ʠʩʪʦʨʠʦʛʨʘʬʠʠ, ʍʦʨʝʟʤʩʢʘʷ ʘʨʭʝʦʣʦʛʦ-ʵʪʥʦʛʨʘʬʠʯʝʩʢʘʷ ʵʢʩʧʝʜʠʮʠʠ ɸʅ ʉʉʉʈ, 
ʧʨʦʜʦʣʞʠʚʰʘʷ ʩʚʦʶ ʜʝʷʪʝʣʴʥʦʩʪʴ ʚ 1940-1950-ʭ ʛʦʜʘʭ, ʦʩʥʦʚʥʦʝ ʚʥʠʤʘʥʠʝ ʫʜʝʣʷʣʘ ʩʙʦʨʫ 
ʘʨʭʝʦʣʦʛʦ-ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʭ ʤʘʪʝʨʠʘʣʦʚ ʠ ʢʫʣʴʪʫʨʥʦʛʦ ʥʘʩʣʝʜʠʷ ʥʘʨʦʜʦʚ ʇʨʠʘʨʘʣʴʷ [2]. 

ɺ 1945 ʛʦʜʫ ʚ ʩʦʩʪʘʚʝ ʍʦʨʝʟʤʩʢʦʡ ʵʢʩʧʝʜʠʮʠʠ ɸʅ ʉʉʉʈ ʙʳʣ ʦʨʛʘʥʠʟʦʚʘʥ 
ʂʘʨʘʢʘʣʧʘʢʩʢʠʡ ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʡ ʦʪʨʷʜ (ʨʫʢʦʚʦʜʠʪʝʣðɹʊ.ɸ.ɾʜʘʥʢʦ), ʭʦʪʷ ʦʥ ʠ ʥʘʟʳʚʘʣʩʷ 
ʢʘʨʘʢʘʣʧʘʢʩʢʠʤ, ʥʘ ʩʘʤʦʤ ʜʝʣʝ ʟʘʥʠʤʘʣʩʷ ʧʣʘʥʦʤʝʨʥʳʤ ʠ ʩʠʩʪʝʤʘʪʠʯʝʩʢʠʤ ʠʩʪʦʨʠʢʦ-
ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʤ ʠʟʫʯʝʥʠʝʤ ʩʦʚʨʝʤʝʥʥʦʛʦ ʤʥʦʛʦʥʘʮʠʦʥʘʣʴʥʦʛʦ ʥʘʩʝʣʝʥʠʷ ʥʠʟʦʚʴʝʚ 
ɸʤʫʜʘʨʴʠ. ʕʪʥʦʛʨʘʬʠʯʝʩʢʠʡ ʦʪʨʷʜ ʚʢʣʶʯʠʣ ʚ ʧʨʦʛʨʘʤʤʫ ʩʚʦʠʭ ʨʘʙʦʪ ʠ ʨʘʟʥʦʩʪʦʨʦʥʥʠʝ 
ʠʩʪʦʨʠʢʦ-ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʝ ʠʟʳʩʢʘʥʠʷ ʧʦ ʵʪʥʦʛʝʥʝʟʫ, ʧʦ ʪʨʘʜʠʮʠʦʥʥʳʤ ʬʦʨʤʘʤ ʭʦʟʷʡʩʪʚʘ, 
ʦʙʱʝʩʪʚʝʥʥʦʛʦ ʩʪʨʦʷ, ʙʳʪʘ ʠ ʢʫʣʴʪʫʨʳ. ɺ 1945ð1955 ʛʛ. ʂʘʨʘʢʘʣʧʘʢʩʢʠʡ ʵʪʥʦʛʨʘʬʠʯʝʩʢʠʡ 
ʦʪʨʷʜ ʦʩʫʱʝʩʪʚʠʣ ʠʩʪʦʨʠʢʦ-ʵʪʥʦʛʨʘʬʠʯʝʩʢʦʝ ʦʙʩʣʝʜʦʚʘʥʠʝ ʚʩʝʭ ʨʘʡʦʥʦʚ ʇʨʠʘʨʘʣʴʩʢʦʛʦ 
ʨʝʛʠʦʥʘ. ʅʘʧʨʠʤʝʨ, ʩʦʪʨʫʜʥʠʢʠ ʂʘʨʘʢʘʣʧʘʢʩʢʦʛʦ ʵʪʥʦʛʨʘʬʠʯʝʩʢʦʛʦ ʦʪʨʷʜʘ ʊ.ɸ.ɾʜʘʥʢʦ, 
ɹ.ɺ.ɸʥʜʨʠʘʥʦʚ, ʄ.ɺ.ʉʘʟʦʥʦʚʘ, ʂ.ʃ.ɿʘʜʳʭʠʥʘ, ʅ.ʇ.ʃʦʙʘʯʝʚʘ, ʉ.ʂ.ʂʘʤʘʣʦʚ, ʈ.ʂ.ʂʦʩʙʝʨʛʝʥʦʚ, 
ʋ.X.ʐʘʣʝʢʝʥʦʚ ʟʘʧʠʩʘʣʠ ʩʦ ʩʣʦʚ ʩʪʘʨʦʞʠʣʦʚ ʨʝʛʠʦʥʘ ʤʥʦʞʝʩʪʚʦ ʫʩʪʥʳʭ ʧʨʝʜʘʥʠʡ ʦ 
ʧʨʦʠʩʭʦʞʜʝʥʠʠ ʠ ʩʦʩʪʘʚʝ ʧʣʝʤʝʥ, ʨʦʜʦʚ ʠ ʨʦʜʦʚʳʭ ʧʦʜʨʘʟʜʝʣʝʥʠʡ, ʦʙʠʪʘʚʰʠʭ ʥʘ 
ʪʝʨʨʠʪʦʨʠʠ ʜʨʝʚʥʝʛʦ ʍʦʨʝʟʤʘ [3]. ɺ 1950 ʛ. ʂ.ɸʣʠʤʙʘʝʚʘ ʨʘʩʰʠʬʨʦʚʘʣʘ ʰʝʩʪʴ ʧʝʩʝʥ 
ʭʦʨʝʟʤʩʢʦʛʦ ʜʘʩʪʘʥʘ çʐʘʭ-ʉʘʥʝʤ ʠ ɻʘʨʠʙè [4]. 

ɺ ʮʝʣʦʤ, ʠʟʫʯʝʥʠʝ ʵʪʥʦʛʨʘʬʠʯʝʩʢʦʛʦ ʤʘʪʝʨʠʘʣʘ ʝʱʝ ʨʘʟ ʧʦʢʘʟʘʣʦ, ʯʪʦ ʚʩʝ ʥʘʨʦʜʳ, 
ʦʙʠʪʘʚʰʠʝ ʥʘ ʪʝʨʨʠʪʦʨʠʠ ʍʦʨʝʟʤʩʢʦʛʦ ʦʘʟʠʩʘ, ʠʤʝʶʪ ʦʙʱʠʝ ʢʦʨʥʠ, ʤʥʦʛʦʚʝʢʦʚʫʶ ʠʩʪʦʨʠʶ, 
ʫʩʪʦʷʚʰʠʝʩʷ ʪʨʘʜʠʮʠʠ ʠ ʢʫʣʴʪʫʨʥʳʝ ʩʚʷʟʠ. 

ʉʇʀʉʆʂ ʀʉʇʆʃʔɿʆɺɸʅʅʆʁ ʃʀʊɽʈɸʊʋʈʓ: 
1. ʂʘʨʳ-ʅʠʷʟʦʚ ʊ.ʅ. ɺʳʝʟʜʥʘʷ ʩʝʩʩʠʷ ɸʢʘʜʝʤʠʠ ʥʘʫʢ ʋʟʉʉʈ ʚ ʂʘʨʘʢʘʣʧʘʢʩʢʦʡ ɸʉʉʈ. ɺʩʪʫʧʠʪʝʣʴʥʦʝ 

ʩʣʦʚʦ ʥʘ ʩʝʩʩʠʠ// ɹʶʣʣʝʪʝʥʴ ɸʢʘʜʝʤʠʠ ʥʘʫʢ ʋʟʉʉʈ, 1945, ˉ9ð10. ʉ. 5. 
2.ʄʦʨʦʟʦʚʘ ɸ.ʉ. ʆʯʝʨʢʠ ʧʦ ʦʜʝʞʜʝ ʠ ʧʠʱʝ ʢʘʨʘʢʘʣʧʘʢʦʚ. ʅʫʢʫʩ, 1945 ʛ. 
3.ɾʜʘʥʢʦ ʊ.ɸ. ʕʪʥʦʛʨʘʬʠʯʝʩʢʘʷ ʨʘʟʚʝʜʢʘ ʚ ʏʠʤʙʘʡʩʢʦʤ ʨʘʡʦʥʝ ʂʘʨʘʢʘʣʧʘʢʩʢʦʡ ɸʉʉʈ//ʂʨʘʪʢʠʝ 

ʩʦʦʙʱʝʥʠʷ ʀʥʩʪʠʪʫʪʘ ʵʪʥʦʛʨʘʬʠʠ, 1947, ʚʳʧ. 2. ʉ. 5ð16. 
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4.ɸʣʠʤʙʘʝʚʘ ʂ. ʍʦʨʝʟʤʩʢʠʡ ʜʘʩʪʘʥ çʐʘʭ-ʉʝʥʝʤ ʠ ɻʘʨʠʙè. ɹʠʙʣʠʦʪʝʢʘ ʊʘʰʢʝʥʪʩʢʦʡ ʛʦʩʫʜʘʨʩʪʚʝʥʥʦʡ 
ʢʦʥʩʝʨʚʘʪʦʨʠʠ, 1950. 
 

ʋɼʂ 9 
ʊʋʈʂʄɸʅʃɸʈʅʀ ɸʅʒɸʅɸɺʀʁ ʍɶɾɸʃʀɻʀ ɺɸ ʆʀʃɸ-ʅʀʂʆ׳ ʄɸʉɸʃɸʃɸʈʀ 

(ɹʫʭʦʨʦ ʚʦ״ʘʩʠ ʤʠʩʦʣʠʜʘ) 
ɸ.ʀ. ʊ˄ʨʘʝʚ, ʪʘʷʥʯ ʜʦʢʪʦʨʘʥʪ, ɹʫʭɼʋ, ɹʫʭʦʨʦ 

 
 ɸʥʥʦʪʘʮʠʷ. ʋʰʙʫ ʤʘϨʦʣʘʜʘ ɹʫʭʦʨʦ ʚʦϲʘʩʠʜʘ ʠʩʪʠϨʦʤʘʪ Ϩʠʣʘy ʪʛʘʥ ʪʫʨʢʤʘʥʣʘʨʥʠʥʛ 

˄ʟ ϲʫʜʫʜʣʘʨʜʘʥ ʢ˄ʯʠʰ ʩʘʙʘʙʣʘʨʠ, ʢʝʣʠʙ ʞʦʡʣʘʰʛʘʥ ʦʠʣʘʣʘʨ ʩʦʥʠ ʰʫʥʠʥʛʜʝʢ, ʭ˄ʞʘʣʠʢ 
ʬʘʦʣʠʷʪʠ, ʤʘʰϤʫʣʦʪʣʘʨʠ ʘʪʨʦʬʣʠʯʘ ʸʨʠʪʠʣʛʘʥ. ʆʠʣʘ-ʥʠʢʦϲ ʤʫʥʦʩʘʙʘʪʣʘʨʠʜʘʛʠ ʘʥʲʘʥʘʚʠʡ 
ʚʘ ʟʘʤʦʥʘʚʠʡʣʠʢ ʦʜʘʪʣʘʨʠ ϲʘʤ ʪʘϲʣʠʣ Ϩʠʣʠʥʛʘʥ.  

ʂʘʣʠʪ ʩ˄ʟʠ: ɹʫʭʦʨʦ ʚʦϲʘʩʠ, ʊʫʨʢʤʘʥʣʘʨ, ʊʘʞʘʥ ʜʘʨʸʩʠ, ϧʘʨʘʢ˄ʣ, ʐʠʙʠʨʜʫʥ ʦʪʘ 
ʘʚʣʠʸʩʠ, ϧʦϨʠʰʪʠʚʦʥ, ʦϨʩʦϨʦʣ, ʭ˄ʞʘʣʠʢ ʤʘʜʘʥʠʡ ʪʠʧʣʘʨ, ʜʝϲϨʦʥʯʠʣʠʢ, ʯʦʨʚʦʯʠʣʠʢ, 
ϲʫʥʘʨʤʘʥʜʯʠʣʠʢ, ʦʠʣʘ-ʥʠʢʦϲ, ʵʨ-ʭʦʪʠʥ. 

ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʝʥ rʧʨʠʯʠʥʳ ʧʝʨʝʩʝʣʝʥʠʷ ʠʟ ʩʚʦʠʭ ʪʝʨʨʠʪʦʨʠʡ 
ʪʫʨʢʤʝʥʦʚ, ʧʨʦʞʠʚʘʶʱʠʭ ʚ ɹʫʭʘʨʩʢʦʤ ʦʘʟʠʩʝ, ʤʝʩʪʘ ʠʭ ʧʝʨʝʩʝʣʝʥʠʷ, ʘ ʪʘʢʞʝ, 
ʭʦʟʷʡʩʪʚʝʥʥʘ ̫ ʜʝʷʪʝʣʴʥʦʩʪʴ ʠ ʟʘʥʷʪʠʷ. ɸʥʘʣʠʟʠʨʦʚʘʥ r ʪʨʘʜʠʮʠʦʥʥʳʝ ʠ ʩʦʚʨʝʤʝʥʥʳʝ 
ʦʪʥʦʰʝʥʠ ̫ʚ ʩʝʤʝʡʥʦ-ʙʨʘʯʥʳʭ ʦʪʥʦʰʝʥʠʷʭ. 

 ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ɹʫʭʘʨʩʢʠʡ ʦʘʟʠʩ, ʊʫʨʢʤʝʥ,r ʨʝʢʘ ʊʝʞʝʥ, ʂʘʨʘʢʫʣ, ʩʚʷʪʦʡ ʐʠʙʠʨʜʫʥ 
ʘʪʘ, ʂʦʢʠʰʪʠʚʘʥ, ʘʢʩʘʢʘʣ, ʭʦʟʷʡʩʪʚʝʥʥʦ- ʢʫʣʴʪʫʨʥʳʝ ʪʠʧ,r ʟʝʤʣʝʜʝʣʠʝ, ʩʢʦʪʦʚʦʜʩʪʚʦ, 
ʨʝʤʝʩʣʝʥʥʠʯʝʩʪʚʦ, ʙʨʘʢ-ʩʝʤʴʷ, ʤʫʞ ʠ ʞʝʥʘ. 

Abstract. The article deals with the reasons for the migration of the Turkmen population to 
the area of Bukhara oasis, the number of the families that arrived, their lifestyle and professions. 
Furthermore the traditional and modern aspects in the family-marriage relations are analyzed. 

 Keywords: Bukhara oasis, Turkmens, Tejen river, Karakul, Holy man Shibirdun ota, 
Qoqishtuvon, aqsaqal (white-bearded man), lifestyle-cultural types, farming, cattle-breeding, 
craftsmanship, family-marriage, husband and wife. 

 
ʊʘʨʠʭʜʘʥ ʤʘʲʣʫʤʢʠ, ״ʘʨ ʙʠʨ ʭʘʣץʥʠʥʛ ʵʪʥʠʢ ʪʘʨʢʠʙʠʥʠ ʰʘʢʣʣʘʥʠʰʠʜʘ ʪʫʨʣʠ ʭʠʣ 

ʵʪʥʠʢ ʛʫʨʫ״ʣʘʨʥʠ ʢʝʣʠʙ ץ˄ʰʠʣʠʰʠ ʥʘʪʠʞʘʩʠʜʘ, ʭʘʣץʣʘʨʥʠʥʛ ʤʦʜʜʠʡ ʚʘ ʤʘʜʘʥʠʡ ״ʘʸʪʜʘ 
˄ʟʘʨʦ ʷץʠʥʣʠʢ, ʭ˄ʞʘʣʠʢʣʘʨʘʨʦ ʤʫʥʦʩʘʙʘʪʣʘʨ ʚʘ ץʫʜʘ-ʘʥʜʘ ʙ˄ʣʠʙ ʷʰʘʰ ʵ״ʪʠʸʞʠ ״ʘʤ ʧʘʡʜʦ 
ʙ˄ʣʘʜʠ. ׳ʘʨ ʙʠʨ ʵʪʥʦʛʨʘʬ ʘ״ʦʣʠʥʠ ʪʫʨʤʫʰ-ʪʘʨʟʠʥʠ, ʠʞʪʠʤʦʠʡ ʤʫʥʦʩʘʙʘʪʣʘʨʠʥʠ ˄ʨʛʘʥʠʰʜʘ 
ʘʣʙʘʪʪʘ, ˄ʨʛʘʥʠʣʘʸʪʛʘʥ ״ʫʜʫʜʥʠʥʛ ʘ״ʦʣʠʩʠ, ʭ˄ʞʘʣʠʢ ʤʘʜʘʥʠʡ ʪʠʧʣʘʨʠ, ʦʠʣʘ-ʥʠʢʦ״ 
ʤʫʥʦʩʘʙʘʪʣʘʨʠʛʘ ʘʣʦ״ʠʜʘ ʵʲʪʠʙʦʨ ץʘʨʘʪʘʜʠ. פʘʜʠʤʜʘʥ ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʪʫʨʣʠ ʭʘʣץ 
ʚʘʢʠʣʣʘʨʠ ʪʠʥʯ-ʪʦʪʫʚ ʷʰʘʙ, ʭ˄ʞʘʣʠʢʥʠ ʪʫʨʣʠ ʙ˄סʠʥʣʘʨʠʜʘ ʙʠʨʛʘʣʠʢʜʘ ʬʘʦʣʠʷʪ ʶʨʠʪʠʙ 
ʢʝʣʛʘʥʣʘʨ. ʐʫʥʜʘʡ ʭʘʣץʣʘʨʜʘʥ ʙʠʨʠ ʪʫʨʢʤʘʥʣʘʨ ʩʘʥʘʣʘʜʠ. ʊʫʨʢʤʘʥʣʘʨ ʪʘʨʠʭʥʠʥʛ ʪʫʨʣʠ 
ʙʦʩץʠʯʣʘʨʠʜʘ ɹʫʭʦʨʦ ʚʦ״ʘʩʠʥʠ ʆʣʦʪ, פʦʨʘʢ˄ʣ, ʈʦʤʠʪʘʥ, פʦʨʦʚʫʣʙʦʟʦʨ ʪʫʤʘʥʣʘʨʠʛʘ ״ʘʤʜʘ 
ɹʫʭʦʨʦ ʪʫʤʘʥʠ ɻʘʣʘʦʩʠʸ ץʠʰʣʦסʠʛʘ ʢʝʣʠʙ ʞʦʡʣʘʰʠʰʛʘʥ, ʫʣʘʨʥʠʥʛ ʭ˄ʞʘʣʠʢ ʤʘʰסʫʣʦʪʣʘʨʠ 
ʘʩʦʩʘʥ ʜʝץ״ʦʥʯʠʣʠʢ, ʯʦʨʚʘʯʠʣʠʢ ʚʘ ״ʫʥʘʨʤʘʥʜʯʠʣʠʢ ʙ˄ʣʛʘʥ. ʄʘ״ʘʣʣʠʡ ʘ״ʦʣʠ ʙʠʣʘʥ ʢ˄ʯʠʙ 
ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ˄ʨʪʘʩʠʜʘ ʘʩʪʘ-ʩʝʢʠʥʣʠʢ ʙʠʣʘʥ ʜʦʠʤʠʡ ʘʣʦץʘʣʘʨ, ʭ˄ʞʘʣʠʢ ʪʘʨʤʦץʣʘʨʠʜʘ 
˄ʟʘʨʦ ʷץʠʥʣʠʢ, ʪʦʚʘʨʣʘʨ ʘʣʤʘʰʠʥʫʚʠ, ʦʠʣʘ-ʥʠʢʦ״ ʤʫʥʦʩʘʙʘʪʣʘʨʠ ״ʘʤ ˄ʨʥʘʪʠʣʘ ʙʦʰʣʘʥʛʘʥ. 
ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʠʩʪʠץʦʤʘʪ ץʠʣʘʸʪʛʘʥ ˄ʟʙʝʢ ʚʘ ʪʫʨʢʤʘʥ ʭʘʣץʣʘʨʠʥʠ ʭ˄ʞʘʣʠʢʣʘʨʘʨʦ ʷץʠʥʣʠʢ, 
ʦʠʣʘ-ʥʠʢʦ״ ʤʠʥʦʩʘʙʘʪʣʘʨʠʥʠ ˄ʨʛʘʥʠʰ ʦʨץʘʣʠ, ʙʠʟ ʙʫ ʠʢʢʠ ʭʘʣץʥʠʥʛ ʦʨʟʫ-ʤʘץʩʘʜʣʘʨʠ 
ʤʫʰʪʘʨʘʢ ʵʢʘʥʣʠʛʠ, ״ʘʪʪʦʢʠ, ʪʫʨʤʫʰ-ʪʘʨʟʠ ״ʘʤ ʫʡסʫʥʣʠʛʠʛʘ ʘʤʠʥ ʙ˄ʣʘʤʠʟ. 

ʊʫʨʢʤʘʥʣʘʨ ɹʫʭʦʨʦ ʟʘʤʠʥʠʛʘ ʢ˄ʯʠʙ ʢʝʣʛʫʥʣʘʨʠʛʘ ץʘʜʘʨ ʢ˄ʯʤʘʥʯʠ, ʷʨʠʤ ʢ˄ʯʤʘʥʯʠ ʚʘ 
˄ʪʨʦץ ʪʫʨʤʫʰ ʪʘʨʟʠʥʠ ʙʦʰʜʘʥ ʢʝʯʠʨʛʘʥʣʘʨ. ɸʢʩʘʨʠʷʪ ״ʦʣʣʘʨʜʘ ʪʫʨʢʤʘʥʣʘʨ ˄ʪʨʦ״ ץʘʪyʥʠ 
˄ʟʣʘʨʠʛʘ ʤʘץʙʫʣ ʜʝʙ ״ʠʩʦʙʣʘʙ, ʜʝץ״ʦʥʯʠʣʠʢ ʙʠʣʘʥ ʰʫסʫʣʣʘʥʠʰʛʘʥ. ɾʫʤʣʘʜʘʥ, ʍVI ʘʩʨ 
˄ʨʪʘʣʘʨʠʜʘ ״ʦʟʠʨʛʠ ʊʫʨʢʤʘʥʠʩʪʦʥʥʠʥʛ ʊʘʞʘʥ ʜʘʨʸʩʠ ʙ˄ʡʣʘʨʠʜʘ ʪʫʨʢʤʘʥ ʵʨʩʘʨʠ (ʵʨʩʘʨʘʣʠ) 
ʫʨʫסʠʥʠʥʛ ʢʝʤʘʯʠʣʘʨ ʘʚʣʦʜʠ ʷʰʘʛʘʥ. ʋʣʘʨ ʘʩʦʩʘʥ ʢʝʤʘʣʘʨ ʸʨʜʘʤʠʜʘ ʭ˄ʞʘʣʠʢ ʤʦʣʣʘʨʠʥʠ 
ʜʘʨʸʥʠʥʛ ʙʠʨ ץʠʨסʦסʠʜʘʥ ʠʢʢʠʥʯʠ ʪʦʤʦʥʠʛʘ ˄ʪʢʘʟʠʙ ץ˄ʷʨ ʚʘ ʰʫʥʠʥʛ ״ʠʩʦʙʠʛʘ ʪʠʨʠʢʯʠʣʠʢ 
 ʫʣʣʘʥʠʙסʠʩʤʘʥ ʯʦʨʚʘʯʠʣʠʢ ʙʠʣʘʥ ʰʫץ ʯʠʣʠʢ ʭ˄ʞʘʣʠʛʠ ʚʘץʠʣʘʨʜʠʣʘʨ. ʋʣʘʨ ʘʩʦʩʘʥ ʙʘʣʠץ
ʢʝʣʛʘʥ [6, 7]. 

ʍVI ʘʩʨʥʠʥʛ ʠʢʢʠʥʯʠ ʷʨʤʠʜʘ ʪ˄ʩʘʪʜʘʥ ץʫʨסʦץʯʠʣʠʢ ʙʦʰʣʘʥʠʙ, ʊʘʞʘʥ ʜʘʨʸʩʠʥʠʥʛ ʩʫʚ 
ʩʘʪ״ʠ ʧʘʩʘʡʠʙ ʢʝʪʜʠ. ʂ˄ʧ ˄ʪʤʘʡ ʙʫ ʝʨʜʘʥ ˄ʪʫʚʯʠ ˄ʟʘʥ ʙʫʪʫʥʣʘʡ ץʫʨʠʙ ץʦʣʘʜʠ. ʆץʠʙʘʪʜʘ 
ʊʘʞʘʥ ʜʘʨʸʩʠ ״ʘʚʟʘʣʘʨʠʜʘ ʷʰʸʪʛʘʥ ʦʜʘʤʣʘʨʛʘ ʦʯʣʠʢ ʭʘʚʬ ʩʦʣʘʜʠ. ɶh ʘ ״ʫʜʫʜ ʦץʩʦץʦʣʠʥʠʥʛ 
ʬʠʢʨʠ ʙʠʣʘʥ ʢʝʤʘʯʠʣʘʨʥʠʥʛ 120 ʭʦʥʘʜʦʥʠ פʘʨʘʢ˄ʣʥʠʥʛ ʐʠʙʠʨʜʫʥ ʦʪʘ ʘʚʣʠʸʩʠ ʘʪʨʦʬʠʛʘ 
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ʢ˄ʯʠʙ ʢʝʣʠʙ ʞʦʡʣʘʰʘʜʠʣʘʨ. ʐʫ ʜʘʚʨʜʘ ɹʫʭʦʨʦ ʭʦʥʠ ɸʙʜʫʣʣʘʭʦʥ II (1556-1598 ʡʡ) ʵʜʠ. 
ɸʙʜʫʣʣʘʭʦʥ II ʐʘʡʙʦʥʠʡʣʘʨ ʩʫʣʦʣʘʩʠʜʘʥ ʙ˄ʣʠʙ, ʀʩʢʘʥʜʘʨ ʉʫʣʪʦʥʥʠʥʛ ˄סʣʠ ʙ˄ʣʛʘʥ [6, 8] . 

ʂʝʤʘʯʠʣʘʨʥʠʥʛ ʦץʩʦץʦʣʠ ʢ˄ʯʠʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʦʨʘʩʠʜʘʥ ʙʝʰ ʢʠʰʠʥʠ ʘʞʨʘʪʠʙ 
ʦʣʠʙ, ʙʫ ʚʘʢʠʣʣʘʨʥʠ ʭʦʥ ״ʫʟʫʨʠʛʘ ʶʙʦʨʜʠ. ʋʣʘʨ ʢ˄ʯʠʙ ʢʝʣʛʘʥʣʘʨʛʘ ʞʦʡ ʘʞʨʘʪʠʰʥʠ ʩ˄ʨʘʙ 
ʭʦʥ ״ʫʟʫʨʠʛʘ ʙʦʨʛʘʥ ʵʜʠʣʘʨ. ɸʙʜʫʣʣʘʭʦʥ II ʫʣʘʨʥʠʥʛ ʘʨʠʟʘʣʘʨʠ ʙʠʣʘʥ ʪʘʥʠʰʠʙ ʯʠץץʘʯ, 
ʪʫʨʢʤʘʥʣʘʨʥʠ ʙʠʨ ʞʦʡʛʘ ʵʤʘʩ, ʪʫʨʣʠ ʪʫʤʘʥʣʘʨ ʙ˄ʡʣʘʙ ʪʘʨץʘʪʠʰ ʪ˄סʨʠʩʠʜʘ ʤʘʭʩʫʩ ʬʘʨʤʦʥ 
ʙʝʨʘʜʠ. ʋʰʙʫ ʬʘʨʤʦʥʛʘ ʢ˄ʨʘ ʫʣʘʨ ״ʦʟʠʨʛʠ ʈʦʤʠʪʘʥ, ɻʘʣʘʦʩʠʸ, ʆʣʦʪ, פʘʨʘʢ˄ʣ, ʂʘʨʤʘʥʘ 
ʪʫʤʘʥʣʘʨʠ ״ʫʜʫʜʣʘʨʠ ʙ˄ʡʣʘʙ ʪʘʨץʘʪʠʣʛʘʥ. ʂ˄ʯʠʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨʥʠ ץ˄ʣʣʘʙ-ץʫʚʘʪʣʘʰ 
ʤʘץʩʘʜʠʜʘ ״ʫʢʫʤʘʪ ״ʘʨ ʙʠʨ ʭʦʥʘʜʦʥʛʘ 2 ʪʘʥʦʙ (0,5 ʛʘ) ʝʨ ʘʞʨʘʪʠʙ, ʫʯ ʡʠʣʛʘʯʘ ʩʦʣʠץʣʘʨʜʘʥ 
 ʘʤ ʦʟʦʜ ʵʪʛʘʥ. ʁʠʛʠʨʤʘ ʦʠʣʘ ʬʘʨʤʦʥʛʘ ʢ˄ʨʘ ʈʦʤʠʪʘʥʜʘʛʠ ʙ˄ʰ ʝʨʣʘʨʛʘ ʙʦʨʠʙ״
ʞʦʡʣʘʰʘʜʠʣʘʨ. ɸʩʦʩʠʡ ʤʘʰסʫʣʦʪʠ ʙʘʣʠץʯʠʣʠʢ, ץʠʩʤʘʥ ʯʦʨʚʘʯʠʣʠʢ ʰʫʥʠʥʛʜʝʢ, ʢʝʤʘʣʘʨ 
ʦʨץʘʣʠ ʘ״ʦʣʠʥʠ ʦסʠʨʠʥʠ ʝʥʛʠʣ ץʠʣʠʰ ʙʠʣʘʥ ʤʘʰסʫʣ ʙ˄ʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʵʥʜʠʣʠʢʜʘ ˄ʪʨʦץ 
 ʦʥʯʠʣʠʢץ״ʦʣʘʜʠ. ʂ˄ʯʠʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʞʦʡʣʘʨʜʘ ʜʝץ ʘʸʪʛʘ ʤʦʩʣʘʰʠʰʣʘʨʠ ʟʘʨʫʨ ʙ˄ʣʠʙ״
 ʦʩʠʣ ʤ˄ʣ-ʢ˄ʣ׳ .ʘʨʟʛʘ ʦʣʘʜʠʣʘʨץ ʫʨʦʣʣʘʨʠʥʠץ ʠʣʠʰ ʫʯʫʥ ʰʫ ʝʨʣʠʢ ʙʦʡʣʘʨʜʘʥ ʜʦʥ ʚʘ ʠʰץ
ʙ˄ʣʠʰʠ, ʫʯ ʡʠʣ ʩʦʣʠץʣʘʨʜʘʥ ʦʟʦʜ ʙ˄ʣʛʘʥʣʠʢʣʘʨʠ ʩʘʙʘʙʣʠ ʡʠʣ ʩʘʡʠʥ ʜʘʨʦʤʘʜʣʘʨʠʛʘ ʜʘʨʦʤʘʜ 
 ʦʣʠʜʘʥ״ʘʣʣʠʡ ʘ״ʦʥʯʠʣʠʢ ʩʠʨ-ʘʩʨʦʨʣʘʨʠʥʠ ʤʘץ״ʰʠʣʠʙ ʙʦʨʛʘʥ. ɹʠʨ ʩ˄ʟ ʙʠʣʘʥ ʘʡʪʛʘʥʜʘ ʜʝ˄ץ
˄ʨʛʘʥʠʙ ʦʣʠʙ, ʪʝʟʜʘ ʪʢ˄ʠʥ ״ʘʸʪʛʘ ʵʨʠʰʘʜʠʣʘʨ. 

ʊʫʨʢʤʘʥʣʘʨ ʘʪʨʦʬ ʝʨʣʘʨʛʘ ״ʘʤ ʪʘʨץʘʣʠʙ ʵʣ ʦʨʘʩʠʜʘ ʪʘʥʠʣʘ ʙʦʰʣʘʜʠʣʘʨ. ʋʣʘʨ 
ʞʦʡʣʘʰʛʘʥ ʝʨʣʘʨ ʢʘʪʪʘʛʠʥʘ ״ʫʜʫʜʣʘʨʥʠ ʵʛʘʣʣʘʙ, ʦץʩʦץʦʣ ʙʫ ʝʨʛʘ ʙʠʨ ץʠʰʣʦץ ʥʦʤʠʥʠ 
ʙʝʨʠʰʥʠ ʪʘʢʣʠʬ ץʠʣʘʜʠ. ɸ״ʦʣʠ ʙʠʨ ʦʚʦʟʜʘʥ ץʠʰʣʦץʥʠ ñפʦץʠʰʪʠʚʦʥò ʜʝʙ ʘʪʘʡ 
ʙʦʰʣʘʡʜʠʣʘʨ. ɹʫʥʠʥʛ ʩʘʙʘʙʠ ñץʦץʘò-ñʦץʩʘץʦʣò, ñʢʠʰʪʠò-ñʢʝʤʘʯʠò, ñʚʦʥò -ñʝʨò ʤʘʲʥʦʩʠʥʠ 
ʙʠʣʜʠʨʛʘʥ. ʗʲʥʠ, פʦץʠʰʪʫʚʦʥ-ñʆץʩʘץʦʣ ʢʝʤʘʯʠʣʘʨ ʶʨʪʠò ʜʝʛʘʥʠ ʵʜʠ [6, 11].  

ʊʘʞʘʥ ʜʘʨʸʩʠ ʙ˄ʡʣʘʨʠʜʘ ʯʘʡʣʘʣʘʨʜʘ ʷʰʘʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ɹʫʭʦʨʦ ʚʦ״ʘʩʠʛʘ 
ʢʝʣʛʘʥʣʘʨʠʜʘʥ ʢʝʡʠʥ ʘʩʪʘ-ʩʝʢʠʥ ˄ʟ ʤʘʥʟʠʣʛʦ״ʣʘʨʠʥʠ ץʫʨʘ ʙʦʰʣʘʛʘʥʣʘʨ. ɹʫ ʦʩʦʥ ʢʝʯʤʘʛʘʥ 
ʘʣʙʘʪʪʘ, ʙʠʨ ʚʘץʪʥʠʥʛ ˄ʟʠʜʘ ʘʤʘʣʛʘ ʦʰʘʚʝʨʤʘʛʘʥ. ʉʘʙʘʙʠ, ʙʫ ʤʘʙʣʘסʛʘ ʙʦʨʠʙ ʪʘץʘʣʠʰʠ, ʸסʦʯ 
ʪʘʥץʠʩʣʠʛʠ ʙʦʠʩ ʙʠʨʤʫʥʯʘ ʤʘʰʘץץʘʪʣʠ ʢʝʯʛʘʥ. פʘʥʯʘʣʠʢ ץʠʡʠʥ ʙ˄ʣʤʘʩʠʥ, ʢ˄ʯʠʙ ʢʝʣʛʘʥ 
ʪʫʨʢʤʘʥʣʘʨ ɹʫʭʦʨʦ ʘ״ʦʣʠʩʠ ʙʠʣʘʥ ʝʣʢʘʤʘ-ʝʣʢʘ ʜʝץʦʥʯʠʣʠʢ ץʠʣʠʙ, ʪʫʨʤʫʰʣʘʨʠʥʠ ʡ˄ʣʛʘ 
 .ʡʜʠʣʘʨ˄ץ

ɹʫʭʦʨʦ ʚʘ״ʘʩʠʜʘ ʷʰʘʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʙʫסʜʦʡ, ʘʨʧʘ, ʪʘʨʠץ, ʢʫʥʞʫʪ, ʟʠסʠʨ, ʧʘʭʪʘ, ʞ˄ʭʦʨʠ 
ʵʢʢʘʥʣʘʨ. ɸʡʨʠʤ ʪʫʨʢʤʘʥʣʘʨ ʡʠʨʠʢ ʝʨʣʘʨʛʘ ʵʛʘʣʠʢ ץʠʣʜʠʣʘʨ. ʄʘʥʙʘʣʘʨʥʠ ˄ʨʛʘʥʠʰ ʦʨץʘʣʠ 
ʰʫʥʛʘ ʘʤʠʥ ʙ˄ʣʠʥʜʠʢʠ, ˄ʟʙʝʢʣʘʨʜʘʥ ʬʘʨץʣʠ ˄ʣʘʨʦץ ʪʫʨʢʤʘʥʣʘʨ ʘʢʩʘʨʠʷʪʠ ʢ˄ʯʤʘʥʯʠ ״ʘʸʪʥʠ 
ʪʘʥʣʘʙ, ʫʣʘʨ ʫʯʫʥ ɸʤʫʜʘʨʸ ʙ˄ʡʣʘʨʠʜʘ ״ʦʩʠʣʜʦʨʣʠʢ ץʠʣʠʰ ʞʫʜʘ ʦʩʦʥ ʙ˄ʣʠʙ, ʫ ʝʨʣʘʨʜʘ ʩʫʚ 
ʢ˄ʧ ʪʘʣʘʙ ץʠʣʫʚʯʠ ʛʫʨʫʯ ʵʢʠʥʠʥʠ ʝʪʠʰʪʠʨʛʘʥʣʘʨ.  

XVIII ʘʩʨʜʘ ʙʠʨ ʛʫʨʫ״ ʭʠʜʠʨ-ʵʣʠ ʪʫʨʢʤʘʥʣʘʨ ɸʤʫʜʘʨʸ ץʠʨסʦץʣʘʨʠʜʘʥ ʢʝʣʠʙ, ɹʫʭʦʨʦ 
ʰʘ״ʨʠʥʠʥʛ ɹʫʡʨʦʙʦʬʦʥ ʤʘʚʟʝʩʠʛʘ ʢʝʣʠʙ ʞʦʡʣʘʰʛʘʥʣʘʨ. ɹʫʡʨʦʙʦʬʦʥ ʤʘ״ʘʣʣʘ ʦץʩʦץʦʣʠ 
 ʙʘʪʣʘʰʛʘʥʠʤʠʟʜʘ, ʙʫ ʝʨʛʘ ʢʝʣʛʘʥ ʭʠʜʠʨ-ʵʣʠʣʘʨʥʠʥʛ״ʫʜʨʘʪʦʚ ʌʘʪʪʫʣʣʦ ʙʦʙʦ ʙʠʣʘʥ ʩʫפ
ʘʩʦʩʠʡ ʤʘʰסʫʣʦʪʠ ʙ˄ʡʨʘ ʪ˄ץʠʰ ʙ˄ʣʛʘʥʣʠʥʠ ʪʘʲʢʠʜʣʘʙ ˄ʪʜʠ. ʐʫʥʜʘʥ ʤʘʚʟʝʲ ʥʦʤʠ ʢʝʣʠʙ 
ʯʠץץʘʥ. ɹʫ ʞʦʡ ״ʦʟʠʨʜʘ ɸʨʢ ʤʫʟʝʡ ץ˄ʨʠץʭʦʥʘʩʠ ʟʠʥʜʦʥ ץʠʩʤʠʥʠʥʛ ʢʫʥʯʠץʘʨ ʪʦʤʦʥʠʜʘ 
ʞʦʡʣʘʰʛʘʥ ʢ˄ʯʘ ״ʦʟʠʨʜʘ ɹʫʡʨʦʙʦʬʦʥ ʥʦʤ ʙʠʣʘʥ ʘʪʘʣʘʜʠ [2]. ʋʣʘʨ ʘʤʠʨ ʚʘ ʩʘʨʦʡ ʘʸʥʣʘʨʠ 
ʫʡʣʘʨʠʛʘ ʙ˄ʡʨʘ ʪ˄ץʠʙ ʙʝʨʠʙ, ʥʘʤʛʘʨʯʠʣʠʢʥʠ ʦʣʜʠʥʠ ʦʣʛʘʥʣʘʨ. 

ɹʫʭʦʨʦ ʘʤʠʨʣʠʛʠ ʜʘʚʨʠʜʘ ״ʘʤ ʪʫʨʢʤʘʥ ʛʫʨʫ״ʣʘʨʠ ʩʝʟʠʣʘʨʣʠ ʜʘʨʘʞʘʜʘ ʢ˄ʧʯʠʣʠʢʥʠ 
ʪʘʰʢʠʣ ʵʪʛʘʥ. ʋʣʘʨʥʠʥʛ ʘʢʩʘʨʠʷʪʠ ץʠʰʣʦץ ʭ˄ʞʘʣʠʛʠ ʙʠʣʘʥ ʙʘʥʜ ʙ˄ʣʛʘʥ. ɶʟʙʝʢ ʚʘ 
ʪʫʨʢʤʘʥʣʘʨ ʦʨʘʩʠʜʘʛʠ ʘʩʩʠʤʠʣʷʮʠʷ (ץ˄ʰʠʣʠʰ) ʞʘʨʘʸʥʠʥʠʥʛ ʨʠʚʦʞʣʘʥʠʰʠʜʘ ʜʝץ״ʦʥʯʠʣʠʢ 
ʢʘʪʪʘ ʪʘʲʩʠʨ ʢ˄ʨʩʘʪʛʘʥ. ɹʫʭʦʨʦ ʘʤʠʨʣʠʛʠʜʘ ʘʩʦʩʠʡ ʩʘʣʤʦץʥʠ ʪʘʰʢʠʣ ץʠʣʛʘʥ ˄ʟʙʝʢʣʘʨʜʘʥ 
ʝʨʥʠ ʩʦʪʠʙ ʦʣʛʘʥ ʸʢʠ ʫʟʦץ ʤʫʜʜʘʪʛʘ ʠʞʘʨʘʛʘ ʦʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʦʜʘʪʜʘ ʩʦʥ ʞʠ״ʘʪʜʘʥ ʢ˄ʧʘʡʠʙ 
ʙʦʨʠʙ, ˄ʟʙʝʢ ʜʝץ״ʦʥʣʘʨʠ, ʞʘʤʦʘʣʘʨʠ ʦʨʘʩʠʛʘ ʢʠʨʠʙ ʙʦʨʘʜʠʣʘʨ. ʉʝʢʠʥ-ʘʩʪʘʣʠʢ ʙʠʣʘʥ 
ʭ˄ʞʘʣʠʢʣʘʨʜʘ ʵʢʠʣʛʘʥ ʙʠʨ ʭʠʣ ʪʫʨʜʘʛʠ ʜʦʥ ʤʘ״ʩʫʣʦʪʣʘʨʠ ˄ʨʥʠʛʘ ʵʥʜʠʣʠʢʜʘ ʠʩʪʝʲʤʦʣ 
ʠʣʠץ ,h ץʦʣʛʘʥ ץʠʩʤʠʥʠ ʩʦʪʠʰ ʫʯʫʥ ʜʦʥ, ʙʦסʜʦʨʯʠʣʠʢ, ʩʘʙʟʦʚʦʪ, ʧʦʣʠʟ ʤʘ״ʩʫʣʦʪʣʘʨʠ ץʠʰʣʦץ 
ʭ˄ʞʘʣʠʛʠʜʘ ʝʪʠʰʪʠʨʠʣʘ ʙʦʰʣʘʥʘʜʠ. ʄʫʭʪʘʩʘʨ ץʠʣʠʙ ʘʡʪʛʘʥʜʘ ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʠʩʪʠץʦʤʘʪ 
 .ʘʤ ʬʘʦʣʠʷʪ ʦʣʠʙ ʙʦʨʛʘʥʣʘʨ״ ʘʣʘʨʠʜʘ״ʠʣʠʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥʣʘʨ ʭ˄ʞʘʣʠʢʥʠʥʛ ʪʫʨʣʠ ʞʘʙץ

ʄʘʥʙʘʣʘʨʥʠʥʛ ץʘʡʜ ʵʪʠʰʠʯʘ, ʙʠʨ ʥʝʯʪʘ ʪʫʨʢʤʘʥ ץʘʙʠʣʘʣʘʨʠ (ʙʘʣʪʣʘʨ, ʭʠʜʠʨ- ʣɻʠ, 
ʩʘʣʠʨʣʘʨ) ʥʠʥʛ ʍʠʚʘ ʭʦʥʣʠʛʠʜʘʥ XVIII -XIX ʘʩʨʣʘʨʜʘ ʤʘʞʙʫʨʠʡ ʢ˄ʯʠʨʠʣʠʰʠ, ɹʫʭʦʨʦ 
ʘʤʠʨʣʠʛʠʜʘ ʢʘʤ ˄ʟʣʘʰʪʠʨʠʣʠʙ, ʦʙʦʜ ץʠʣʠʥʤʘʛʘʥ ʪʫʤʘʥʣʘʨʛʘ ʘʩʦʩʘʥ, ʫʥʫʤʩʠʟ ʝʨʣʘʨ ʚʘ 
ʠʨʨʠʛʘʮʠʷ ʠʥʰʦʦʪʣʘʨʠ ʙʠʣʘʥ ʪʘʤʠʥʣʘʥʤʘʛʘʥ ״ʫʜʫʜʣʘʨʛʘ ʢ˄ʯʠʨʠʰ ʘʥʲʘʥʘʩʠ ʙ˄ʣʛʘʥ. 
ʊʫʨʢʤʘʥʣʘʨ ʄʘʨʚʜʘʥ ʫʥʯʘ ʫʟʦץ ʙ˄ʣʤʘʛʘʥ ʜʘʣʘʣʘʨʥʠ ˄ʟʣʘʰʪʠʨʩʘʣʘʨʜʘ, ʙʫ ʝʨʣʘʨʥʠ ˄ʟʣʘʨʠ 
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ʫʯʫʥ ʝʪʘʨʣʠ ʵʤʘʩ ʜʝʙ ʙʠʣʛʘʥʣʘʨ. ɹʫ ʵʩʘ ʰʫʥʜʘʥ ʜʘʣʦʣʘʪ ʙʝʨʘʜʠʢʠ, ʪʫʨʢʤʘʥ ʜʝץ״ʦʥʣʘʨʠ 
ʢ˄ʧʯʠʣʠʢʥʠ ʪʘʰʢʠʣ ץʠʣʛʘʥʣʘʨ ʚʘ ʟʠʨʦʘʪʯʠʣʠʢʜʘ ʫץʫʚʣʠ ʙ˄ʣʛʘʥʣʘʨ[3,91] . 

ɼʝʤʘʢ, ʪʫʨʢʤʘʥʣʘʨ ʚʦ״ʘ ʙ˄ʡʣʘʙ, ʪʘʨʠʭʥʠʥʛ ʪʫʨʣʠ ʙʦʩץʠʯʣʘʨʠʜʘ ʢʝʣʠʙ ʞʦʡʣʘʰʛʘʥ 
ʙ˄ʣʠʙ, ʷʰʘʛʘʥ ״ʫʜʫʜʣʘʨʠʥʠ ʦʙʦʜ ץʠʣʠʙ, ʫ ʝʨʣʘʨʜʘ ʜʝץ״ʦʥʯʠʣʠʢ, ʯʦʨʚʘʯʠʣʠʢ, 
 .ʫʣʦʪʣʘʨʠ ʙʠʣʘʥ ʙʘʥʜ ʙ˄ʣʛʘʥʣʘʨסʫʥʘʨʤʘʥʜʯʠʣʠʢ ʤʘʰ״

XIX ʘʩʨʥʠʥʛ ʠʢʢʠʥʯʠ ʷʨʤʠʜʘ ʘʤʠʨʣʠʢʥʠʥʛ ʞʘʥʫʙʠʡ ʚʘ סʘʨʙʠʡ ץʠʩʤʠʜʘ ʪʫʨʢʤʘʥʣʘʨ, 
ʰʠʤʦʣʠʡ-ʰʘʨץʠʡ ʪʦʤʦʥʠʜʘ ʵʩʘ ץʦʟʦץ ʚʘ ץʠʨסʠʟʣʘʨ ʷʰʘʛʘʥʣʘʨ[1,246]. ʊʫʨʢʤʘʥʣʘʨ 
ʯʦʨʚʘʯʠʣʠʢʜʘ ɹʫʭʦʨʦʥʠʥʛ ʰʠʤʦʣʠʡ-ʰʘʨץʠʡ ʪʦʤʦʥʠʜʘʛʠ ץʠʨסʠʟʣʘʨʜʝʢ ʙʦʡ ʵʤʘʩʜʠ, ʯʦʨʚʘ 
ʤʦʣʣʘʨʠ ʚʘ ʦʪʣʘʨʠ ʫʣʘʨʜʘ ʢ˄ʧ ʙ˄ʣʤʘʛʘʥ. ʂ˄ʧʠ ʙʠʣʘʥ ʫʣʘʨʥʠʥʛ ״ʘʨ ʙʠʨ ʭʦʥʘʜʦʥʠ ʦʣʪʤʠʰʪʘ 
ʦʪʛʘ ʵʛʘ ʙ˄ʣʩʘ ״ʘʤ, ʙʫ ʦʪʣʘʨ ץʠʨסʠʟʣʘʨʥʠʢʠʜʘʥ ץʠʤʤʘʪʨʦץ ʪʫʨʛʘʥ. ʊʫʨʢʤʘʥ ʩʘʨʜʦʨʣʘʨʠ 
˄ʟʣʘʨʠʥʠ ʙʝʢ ʜʝʙ ʘʪʘʛʘʥʣʘʨ ʚʘ ʫʰʫʨ, ʟʘʢʦʪ ʩʦʣʠסʠʥʠ ɹʫʭʦʨʦ ʭʦʥʣʠʛʠʛʘ ʜʦʠʤʠʡ ʪ˄ʣʘʙ 
ʢʝʣʛʘʥʣʘʨ. ʋʣʘʨ ʫʰʙʫ ʩʦʣʠץʣʘʨʥʠ ʪ˄ʣʘʰ ʘʩʥʦʩʠʜʘ ץʘʡʩʠʜʠʨ ״ʫʢʤʜʦʨʛʘ ץʘʨʘʤ ʵʢʘʥʣʠʢʣʘʨʠʥʠ 
  .ʠʣʛʘʥʣʘʨץ ʠʩ״

ɸʡʥʠץʩʘ, ʵʨʩʘʨʠ, ʭʠʜʠʨ-ʵʣʠ ʪʫʨʢʤʘʥ ʫʨʫסʠ ʚʘʢʠʣʣʘʨʠ ɹʫʭʦʨʦʥʠ ʪʝʟ ʢʫʯʣʠ 
 ʘʨ ʵʨʪʘʣʘʙ ʘʤʘʣʜʦʨʣʘʨ ʭʦʥʥʠ׳ .ʦʪʣʘʨ ʙʠʣʘʥ ʪʘʤ̡ʠʥʣʘʙ ʪʫʨʛʘʥʣʘʨ ץʫʤʦסʘʨʘʢʘʪʣʘʥʘʜʠʛʘʥ ʘʨ״
ʢʫʪʠʙ ʦʣʠʰ ʫʯʫʥ ʯʠץץʘʥʣʘʨʠʜʘ ɹʫʭʦʨʦ ץʘʨʦʨʛʦ״ʠ ʜʘʨʚʦʟʘʩʠ ʦʣʜʠʜʘ ʵʛʘʨʣʘʥʛʘʥ 30 ʪʘʛʘʯʘ 
ʘʞʦʡʠʙ ʦʪʣʘʨʥʠ ʢ˄ʨʠʰ ʤʫʤʢʠʥ ʙ˄ʣʛʘʥ. ʋʣʘʨʥʠʥʛ ״ʘʨ ʙʠʨʠʥʠ 800 ʨʫʙʣʜʘʥ 2500 ʨʫʙʣʛʘʯʘ 
ʙʘ״ʦʣʘʛʘʥʣʘʨ. ʊʫʨʢʤʘʥ ץʘʙʠʣʘʣʘʨʠ ʢ˄ʧ ʯʦʨʚʘ ʤʦʣʣʘʨʠʛʘ ʵʛʘʣʠʢ ץʠʣʛʘʥʣʠʢʣʘʨʠ ʪʫʬʘʡʣʠ 
ɹʫʭʦʨʦʥʠ ʯʦʨʚʘ, ʸס ʙʠʣʘʥ ״ʘʤ ʪʘʤ̡ʠʥʣʘʙ ʪʫʨʛʘʥʣʘʨ[3, 92] . 

ʊʫʨʢʤʘʥʣʘʨ ɹʫʭʦʨʦ ʘ״ʦʣʠʩʠʛʘ ʡ˄ʣ-ʡ˄ʣ ʨʘʥʛʜʘʛʠ ʵʛʘʨ-ʞʘʙʜʫץ, ʛʠʣʘʤʣʘʨ, ʪʫʷ ʧ˄ʩʪʠʜʘʥ 
ʪʠʢʠʣʛʘʥ ʯʘʨʤ ʤʘ״ʩʫʣʦʪʣʘʨʠ, ʢʠʡʠʤ-ʢʝʯʘʢ ʚʘ ʠʧʘʢ ʤʘʪʦʣʘʨʥʠ ʢʝʣʪʠʨʠʙ ʩʦʪʛʘʥʣʘʨ. 

ʍʦʥʣʠʢʣʘʨ ˄ʨʪʘʩʠʜʘʛʠ ʫʨʫʰʣʘʨ ʡʠʣץʠʯʠʣʠʢʥʠ ʨʠʚʦʞʣʘʥʠʰʠʛʘ ʩʘʙʘʙ ʙ˄ʣʜʠ. ɹʫʭʦʨʦ 
ʚʦ״ʘʩʠʜʘ ʍIʍ ʘʩʨʛʘ ʢʝʣʠʙ ʡʠʣץʠʛʘ ʙ˄ʣʛʘʥ ʪʘʣʘʙ ʘʥʯʘ ʢʫʯʣʠ ʙ˄ʣʛʘʥ. ׳ʘʨ ʙʠʨ ʤʫʩʫʣʤʦʥ 
ʩʘʨʙʦʟʥʠʥʛ ˄ʟ ״ʘʨʙʠʡ ʦʪʠ ʚʘ ץʠʣʠʯʠ ʙ˄ʣʠʰʠ ʟʘʨʫʨ ʵʜʠ. ɹʫʭʦʨʦ ʘʤʠʨʠ ʅʘʩʨʫʣʣʘʭʦʥ (1826-
1860 ʡʡ) ʙʠʨʠʥʯʠ ʙ˄ʣʠʙ ʩʘʨʙʦʟ ץ˄ʰʠʥʠʥʠ ʪʘʰʢʠʣ ʵʪʘʜʠ. ɹʫ ץ˄ʰʠʥʜʘ ʘʩʦʩʠʡ ʩʘʣʤʦץʣʠ ʢʫʯʥʠ 
ʪʫʨʢʤʘʥ ʦʪʣʠץ ץ˄ʰʠʥʠ ʪʘʰʢʠʣ ʵʪʛʘʥ. ʊʫʨʢʤʘʥʣʘʨ ʫʟʦץ ʡ˄ʣʛʘ ʯʠץʠʰ ʦʣʜʠʜʘʥ ʘʨʧʘ ʸʢʠ 
ʞ˄ʭʦʨʠ ʫʥʠʜʘʥ ʥʦʥ ʪʘʸʨʣʘʛʘʥʣʘʨ. ɹʫ ʪ˄ʡʠʤʣʠ ʚʘ ʦʣʠʙ ʶʨʠʰʛʘ ץʫʣʘʡ ʤʘ״ʩʫʣʦʪ ʙ˄ʣʠʙ ʦʟ 
ʞʦʡʥʠ ʵʛʘʣʣʘʛʘʥ. ʅʦʥʥʠ ʪʦʥʛ ʚʘץʪʠʜʘ ʦʪʛʘ ʙʝʨʠʰʛʘʥ; ʪʫʰʜʘ ʚʘ ʢʝʯʛʠ ʚʘץʪʜʘ ʙʝʜʘ ʙʝʨʠʰʛʘʥ. 
ʅʘʩʨʫʣʣʘʭʦʥ ʦʪʭʦʥʘʣʘʨʠʜʘ 200 ʜʘʥ ʦʨʪʠץ ʟʦʪʣʠ ʪʫʨʢʤʘʥ ʘʡסʠʨ ʦʪʣʘʨʠ ʙ˄ʣʛʘʥ [5,75] . 

ɶʟʙʝʢ ʙʠʷʩʠ ʙʠʣʘʥ ʪʫʨʢʤʘʥ ʘʡסʠʨʠʥʠʥʛ ץ˄ʰʠʣʠʰʠ ʥʘʪʠʞʘʩʠʜʘ ʧʘʡʜʦ ʙ˄ʣʛʘʥ 
ʄʠʸʥץʦʣʥʠʥʛ ʟʦʪʣʠ ʦʪʣʘʨʠ ʥʠ״ʦʷʪʜʘ ʷʭʰʠ ʙ˄ʣʠʙ, ʘʩʦʩʘʥ ʪʘʥʪʘʥʘʣʠ ʶʨʠʰʣʘʨʜʘ ʤʠʥʠʣʛʘʥ. 
ʄʠʸʥץʦʣ ʟʦʪʣʠ ʦʪʣʘʨ ˄ʟʠʥʠʥʛ ʠʣʜʘʤ ״ʘʨʘʢʘʪʠ, ʙʘʣʘʥʜ ʙ˄ʡʠ, ʯʠʜʘʤʣʠʣʠʛʠ ʙʠʣʘʥ ʙʦʰץʘ 
ʦʪʣʘʨʜʘʥ ʬʘʨץ ץʠʣʛʘʥ. ɹʫʥʜʘʡ ʦʪʣʘʨʥʠʥʛ ʩʦʥʠ ʞʫʜʘ ʦʟ ʙ˄ʣʠʙ, ʶץʦʨʠ ʣʘʚʦʟʠʤʣʠ ʢʠʰʠʣʘʨʛʘ 
ʭʦʥʣʠʢ ʪʦʤʦʥʠʜʘʥ ʪʦʨʪʠץ ץʠʣʠʥʛʘʥ[5,76]. ʊʫʨʢʤʘʥ ʦʪʣʘʨʠ ʫʟʦץ ʩʘʬʘʨʣʘʨʜʘʥ ץʘʡʪʛʘʯ ʫʯ ʩʦʘʪ, 
ʘʡʨʠʤ ʧʘʡʪʣʘʨʠʜʘ ʫʥʜʘʥ ״ʘʤ ʢ˄ʧʨʦץ ʚʘץʪ ʪʠʢ ʪʫʨסʠʟʠʣʠʙ ʩʦʚʫʪʠʣʛʘʯ, ʝʤʠʰ ʙʝʨʠʣʛʘʥ. 
ʊʫʨʢʤʘʥʣʘʨʥʠ ץʦʨʘʙʘʡʠʨ ʦʪʣʘʨʠ ʞʫʜʘ ʷʭʰʠ ʦʪʣʘʨ ʙ˄ʣʠʙ, ʫʣʘʨ ʙʦʟʦʨʛʘ ʩʦʪʠʰ ʫʯʫʥ ʦʣʠʙ 
ʯʠץʠʣʤʘʡʜʠ. ׳ʦʟʠʨʛʠ ʢʫʥʜʘ ״ʘʤ ʪʫʨʢʤʘʥ ʦʪʣʘʨʠʛʘ ʭʘʣץ ʦʨʘʩʠʜʘ ʪʘʣʘʙ ʢʘʪʪʘ. 

ʐʫʥʠʥʛʜʝʢ, ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʷʰʘʛʘʥ ʪʫʨʢʤʘʥʣʘʨʥʠʥʛ ʘʢʩʘʨʠʷʪʠ, ʯʦʨʚʘʯʠʣʠʢ ʙʠʣʘʥ ʢʫʥ 
ʢʝʯʠʨʠʙ, ʯ˄ʣ ʚʘ ʘʜʠʨʣʘʨʜʘ ʯʦʨʚʘ ʧʦʜʘʣʘʨʥʠ ʙʦץʠʰʛʘʥ. ʂʠʯʠʢ ʪʫʸץʣʠ ʯʦʨʚʘ ʪʫʨʢʤʘʥʣʘʨʥʠʥʛ 
ʘʩʦʩʠʡ ʙʦʡʣʠʛʠʥʠ ʪʘʰʢʠʣ ʵʪʘʨʜʠ. ʋʣʘʨ ʦʨʘʩʠʜʘ ʝʪʪʠ ʤʠʥʛ ʙʦʰʛʘʯʘ ץ˄ʡ ʚʘ ʵʯʢʠʣʘʨʠ ʙʦʨ 
ʯʦʨʚʘʜʦʨʣʘʨ ʙ˄ʣʛʘʥ. 1000 ʙʦʰ ʯʦʨʚʘʩʠ ʙ˄ʣʛʘʥʣʘʨʜʘ 20 ʪʘʛʘʯʘ ʪʫʷ, ʦʪ ʚʘ ʵʰʘʢʣʘʨʠ ʙ˄ʣʠʙ, ʙʫ 
˄ʟʙʝʢ ץʘʙʠʣʘʣʘʨʠʜʘʛʠʛʘ ʥʠʩʙʘʪʘʥ ʢ˄ʧʨʦץ ʵʜʠ. ʊʫʨʢʤʘʥʣʘʨ ʫʡ ״ʫʥʘʨʤʘʥʜʯʠʣʠʛʠʜʘ ʦʣʘʯʘ-
ʯʝʣʝʤ ʥʦʤʣʠ ʛʠʣʘʤʣʘʨ ʪ˄ץʠʛʘʥʣʘʨ (ʙʫ ʠʰ ʙʠʣʘʥ ʬʘץʘʪ ʘʸʣʣʘʨ ʰʫסʫʣʣʘʥʠʰʛʘʥ), ʢʦʨʞʦʤʘ, 
ʧʦʧʦʥʣʘʨ (ʦʪ ʚʘ ʙʘʲʟʠ ʫʡ ״ʘʡʚʦʥʣʘʨʠ ʞʫʥʣʘʨʠʜʘʥ ʸʧʠʥʯʠץ) ʪʠʢʠʰʛʘʥ, ʰʫʥʠʥʛʜʝʢ, 
ʢʫʥʞʫʪʜʘʥ ʤʦʡ ʦʣʠʰʥʠ ״ʘʤ ʙʠʣʛʘʥʣʘʨ [4, 107]. ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʠʩʪʠץʦʤʘʪ ץʠʣʠʙ ʢʝʣʛʘʥ 
ʪʫʨʢʤʘʥʣʘʨ ״ʘʸʪʠʜʘ ʦʠʣʘ ʚʘ ʙʦʣʘ ʪʘʨʙʠʷʩʠ ʤʫץʘʜʜʘʩ ʙ˄ʣʠʙ, ʫʣʘʨ ˄ʟ ʩʫʣʦʣʘʩʠʥʠʥʠʛ ʦʙʨ˄ʩʠʥʠ, 
ʰʘ̡ʥʠʥʠ ʢ˄ʪʘʨʠʰʛʘ ʵʲʪʠʙʦʨ ץʘʨʘʪʛʘʥʣʘʨ. ʊʫʨʢʤʘʥʣʘʨʜʘ ʦʠʣʘ ץʫʨʠʰʜʘ ʫʨʫס-ʘʡʤʦץʯʠʣʠʢʢʘ, 
 ,ʫʜʠʡ״ʘ ʤʘʥʩʫʙʣʠʛʠʛʘ ʵʲʪʠʙʦʨ ʙʝʨʠʣʤʘʛʘʥ. ɹʫʭʦʨʦʜʘ ʷʰʘʙ ʢʝʣʛʘʥ ʘʨʘʙ, ʷץץʘʡʩʠʜʠʨ ʭʘʣץ
ʣ˄ʣʠ ʭʘʣץʣʘʨʠʜʘ ɻʩʘ, ʦʠʣʘ ץʫʨʠʰ ˄ʟ ʤʠʣʣʘʪʜʦʰʠ ʸʢʠ ʙʠʨ ʫʨʫסʜʘʛʠ ʚʘʢʠʣ ʙʠʣʘʥ ʥʠʢʦ״ʣʘʥʠʰʠ 
ʦʜʘʪ ʪʫʩʠʛʘ ʢʠʨʛʘʥ. ʊʫʨʢʤʘʥ ʡʠʛʠʪʠʥʠ ʢʠʤʛʘ ʫʡʣʘʥʠʰʠ ʸʢʠ ץʠʟʥʠʥʛ ʢʠʤʛʘ ʪʫʨʤʫʰʛʘ 
ʙʝʨʠʣʠʰʠʥʠʥʛ ʫʣʘʨ ʫʯʫʥ ʬʘʨץʠ ʙ˄ʣʤʘʛʘʥ. ɶʟʠʛʘ ʪ˄ץ, ʙʦʡ-ʙʘʜʘʚʣʘʪ ʪʫʨʢʤʘʥʣʘʨʥʠʥʛ ʢ˄ʧ 
ʘʸʣʣʘʨʠ ʙ˄ʣʛʘʥ, ʣʝʢʠʥ ʢ˄ʧʛʠʥʘ ״ʦʣʣʘʨʜʘ ʠʢʢʠʪʘ ʘʸʣʛʘ ʫʡʣʘʥʛʘʥʣʘʨ. פʘʣʠʥ ʪ˄ʣʘʰ ʫʨʬ ʙ˄ʣʛʘʥ. 
ɹʫ ץʘʣʠʥʥʠ ʯʦʨʚʘ ʸʢʠ ʙʫסʜʦʡ ʙʠʣʘʥ ʪ˄ʣʘʛʘʥʣʘʨ. ʋʥʠʥʛ ץʠʡʤʘʪʠʥʠ ʧʫʣʛʘ ʯʘץץʘʥʜʘ 40 ʨʫʙʣʜʘʥ 
500 ʨʫʙʣʛʘʯʘ ʚʘ ʫʥʜʘʥ ʢ˄ʧʨʦץʥʠ ʪʘʰʢʠʣ ץʠʣʛʘʥ [4,108]. ʆʣʠʙ ʙʦʨʠʣʛʘʥ ʜʘʣʘ 
ʪʘʜץʠץʦʪʣʘʨʠʤʠʟʜʘ ״ʘʤ ʰʫʥʛʘ ʛʫʚʦ״ʠ ʙ˄ʣʠʥʜʠʢʠ, ʄʦʭʠ-ʍʦʩʩʘ ʚʘ ɻʘʣʘʦʩʠʸʜʘ ʷʰʘʙ ʢʝʣʘʸʪʛʘʥ 
ʪʫʨʢʤʘʥ ʦʠʣʘʣʘʨʜʘ ץʘʣʠʥ ʧʫʣʠʥʠ ʢʝʣʠʥʥʠʥʛ ʦʥʘʩʠ ʸʢʠ ʦʪʘʩʠ ʦʣʛʘʥ. פʘʣʠʥʩʠʟ ʥʠʢʦ״ ʪ˄ʡʣʘʨʠ 
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ʬʘץʘʪ ʵʥʛ ʷץʠʥ ʜ˄ʩʪʣʘʨ ˄ʨʪʘʩʠʜʘ ʙ˄ʣʘʨʜʠ. ʋʡʣʘʥʛʘʥ ʡʠʛʠʪ ˄ʟ ʦʪʘ ʫʡʠʜʘʥ ʙʫʪʫʥʣʘʡ ʯʠץʠʙ, 
ʘʣʦ״ʠʜʘ ʷʰʘʰʥʠ ʤʘ̡ץʫʣ ʜʝʙ ʙʠʣʛʘʥ. ʐʫʥʜʘʡ ״ʘʤ ʙ˄ʣʛʘʥʢʠ, ʘʞʨʘʣʠʙ ʯʠץץʘʥ ˄סʠʣ ˄ʟ ʯʦʜʠʨʠ 
ʙ˄ʣʠʰʠʛʘ ץʘʨʘʤʘʡ, ʦʠʣʘʩʠ ʙʠʣʘʥ ˄ʟ ʦʪʘʩʠʥʠʥʛ ʫʡʠʜʘ ʪʫʰʣʠʢ ʚʘ ʢʝʯʢʠ ʦʚץʘʪʥʠ ʙʠʨʛʘʣʠʢʜʘ 
 ,ʩʣʘʨ״ʘʪʣʘʥʠʰʛʘʥ. ʆʠʣʘʜʘʛʠ ʪʫʨʣʠ ʙʘץʦʟʦʥʜʘʥ ʦʚץ ʠʣʠʰʛʘʥ, ʷʲʥʠ ʦʠʣʘ ʫʤʫʤʠʡץ
ʢʝʣʠʰʤʦʚʯʠʣʠʢʣʘʨ, ʵʨ-ʭʦʪʠʥ ˄ʨʪʘʩʠʜʘʛʠ ʤʦʞʘʨʦʣʘʨ, ʤʝʨʦʩ ʤʘʩʘʣʘʩʠ ץʦʟʠʣʘʨ ʠʰʪʠʨʦʢʠʩʠʟ 
˄ʟʘʨʦ ״ʘʣ ץʠʣʠʥʛʘʥ. ʊʫʨʢʤʘʥʣʘʨʥʠʥʛ ץʦʟʠʛʘ ʰʠʢʦʷʪ ʙʠʣʘʥ ʙʦʨʠʰʠ ʢʘʤʜʘʥ-ʢʘʤ ״ʦʣʣʘʨʜʘ ʶʟ 
ʙʝʨʛʘʥ. ɹʫʭʦʨʦʛʘ ʢ˄ʯʠʙ ʢʝʣʛʘʥ ʪʫʨʢʤʘʥ ʘʸʣʣʘʨʠ ʶʟʣʘʨʠʥʠ ʸʧʠʙ ʶʨʤʘʛʘʥʣʘʨ. ɸʸʣʣʘʨʥʠʥʛ ʢ˄ʧ 
ʚʘץʪʠ ʜʘʣʘʣʘʨʜʘ ʜʝץ״ʦʥʯʠʣʠʢ, ʫʡʜʘ ʵʩʘ ʫʡ ״ʫʥʘʨʤʘʥʜʯʠʣʠʛʠ ʠʰʣʘʨʠ ʙʠʣʘʥ ʙʘʥʜ ʙ˄ʣʠʙ, 
ʦʠʣʘʛʘ ʜʘʨʦʤʘʜ ʢʝʣʪʠʨʠʰ, ʨ˄ʟסʦʨʥʠ ʢʘʤ-ʢ˄ʩʪʠʥʠ ʪ˄ʣʜʠʨʠʰʜʘ ʪʫʨʤʫʰ ˄ʨʪʦץʣʘʨʠʛʘ ʸʨʜʘʤ 
ʙʝʨʠʙ ʢʝʣʛʘʥʣʘʨ.  

ɼʝʤʘʢ, ˄ʨʛʘʥʠʣʛʘʥ ʤʘʥʙʘʣʘʨ ʚʘ ʜʘʣʘ ʪʘʜץʠץʦʪʣʘʨʠʥʠʥʛ ʪʘ״ʣʠʣʠ ʰʫʥʠ ʢ˄ʨʩʘʪʘʜʠʢʠ, 
ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘʛʠ ʪʫʨʢʤʘʥʣʘʨ ״ʘʸʪʠʜʘ ʜʘʩʪʣʘʙ ʯʦʨʚʘʯʠʣʠʢ ʝʪʘʢʯʠ ʨʦʣʴ ˄ʡʥʘʛʘʥ ʙ˄ʣʩʘ, ʚʘץʪ 
˄ʪʠʰʠ ʙʠʣʘʥ ʤʘ״ʘʣʣʠʡ ʘ״ʦʣʠ ʬʘʦʣʠʷʪʠʜʘ ʭ˄ʞʘʣʠʢ ʪʫʨʣʘʨʠ ʜʝץ״ʦʥʯʠʣʠʢ, ʯʦʨʚʘʯʠʣʠʢ, 
 ʦʣʠ״ʘʩʠʜʘʛʠ ʘ״ʫʣʣʘʥʘ ʙʦʨʛʘʥʣʘʨ. ʊʫʨʢʤʘʥʣʘʨ ɹʫʭʦʨʦ ʚʦסʘʤ ʢʝʥʛ ʰʫ״ ʫʥʘʨʤʘʥʜʯʠʣʠʢ ʙʠʣʘʥ״
ʙʠʣʘʥ ʭʘʣץ ʭ˄ʞʘʣʠʛʠʥʠʥʛ ʪʫʨʣʠ ʙ˄סʠʥʣʘʨʠʜʘ ʭʠʟʤʘʪ ץʠʣʠʙ, ʜʘʚʣʘʪ ʪʘʨʘץץʠʸʪʠ, ʞʘʤʠʷʪ 
ʬʘʨʦʚʦʥʣʠʛʠ, ʦʠʣʘʣʘʨ ʙʠʨʜʘʤʣʠʛʠʥʠ ʤʫʩʪʘ״ʢʘʤʣʘʰʜʘ ˄ʟ ˄ʨʠʥʣʘʨʠʛʘ ʵʛʘ ʵʜʠʣʘʨ. ׳ʦʟʠʨʛʠ 
ʢʫʥʜʘ ʜʝץ״ʦʥʯʠʣʠʢ, ʯʦʨʚʘʯʠʣʠʢ ʭ˄ʞʘʣʠʢ ʪʘʨʤʦʣrʘʨʠ ʙʠʣʘʥ ʰʫסʫʣʣʘʥʠʙ ʢʝʣʘʸʪʛʘʥ 
ʘ״ʦʣʠʤʠʟ, ʘʩʨʣʘʨ ʜʘʚʦʤʠʜʘ ɹʫʭʦʨʦ ʚʦ״ʘʩʠʜʘ ʷʰʘʙ ʢʝʣʘʸʪʛʘʥ ʭʘʣץʣʘʨʥʠʥʛ ʵʛʘ ʙ˄ʣʛʘʥ ʙʦʡ 
ʭ˄ʞʘʣʠʢ ʪʘʞʨʠʙʘʣʘʨʠʜʘʥ ʫʥʫʤʣʠ ʬʦʡʜʘʣʘʥʠʰʠ ʢʝʨʘʢ.  
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ʪʝʭʥʦʣʦʛʠʷʣʘʨʠʜʘʥ ʬʦʡʜʘʣʘʥʠʰ ʤʘʩʘʣʘʣʘʨʠ ʢ˄ʨʠʙ ʯʠϨʠʣʘʜʠ. 
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ʪʝʭʥʦʣʦʛʠʠ. 
Abstract. This article discusses the use of information and communication technologies in the 

process of teaching a foreign language.  
Keywords: ICT, foreign language, informatization, interactive technology.    
 
In the last decade, information and communication technologies have become one of the most 

important factors affecting the development of society and people.  
Today in Uzbekistan, as in other countries of the world, proclaimed one of the pillars of its 

policy development, a growing awareness of the benefits of the development and spread of ICT. 
The development of information and communication technologies is becoming an important 
component of the economy of Uzbekistan. The strategy in the long term is also focused on the 
movement towards the creation of an information society, but in the education system, the process 
of informatization should not be considered only as a priority alternative, but also as an integral part 
of the development of the continuous education system.  

Note that in the framework of the Law of the Republic of Uzbekistan "On education" and 
National program for personnel training, as well as in accordance with the decree of the President of 
the Republic of Uzbekistan from December 10, 2012 ˉ PP-1875 "About measures on further 
improving system of learning foreign languages" aimed at the formation of harmoniously 
developed, highly educated, modern-thinking young generation, further integration of the Republic 
into the world community. The country has established a comprehensive system of teaching foreign 
languages. Analyzing the current system of organization of foreign language learning, it should be 
noted that educational standards, curricula and textbooks do not fully meet modern requirements, 
especially in terms of using advanced information and media technologies. Training is conducted 
mainly by traditional methods. It is necessary to further improve the organization of continuous 
learning of foreign languages at all levels of the education system, as well as work on improving the 
skills of teachers and providing them with modern educational and methodological material.  

Our society places quite high demands on the modern person, who must possess the basic 
knowledge, skills and abilities. One of these requirements is knowledge of a foreign language and 
information and communication technologies. And it is very good that now these two components 
often merge into one. The use of Internet technologies is the youngest and most promising form of 
communication and teaching foreign languages, in particular. When using ICT in foreign language 
classes at the University, the student is involved in the learning process as an active participant. 
This is especially important when compared with traditional forms and methods of training, in 
which the student is more passive.  

ICTs as a means of learning are called interactive, they have the ability to "respond" to the 
actions of the student and the teacher, "enter" into a dialogue with them, which is the main feature 
of computer learning techniques. ICT can be used at all stages of the learning process: when 
explaining (introducing) new material, fixing, repeating, and controlling. First, as a free 
communication of students in real time through the use of e-mail and information networks, that is, 
as an authentic dialogue in writing between communication partners. Secondly, as an interactive 
dialog interaction of the student with ICT, in which real communication goals are pursued, that is, 
as a human-machine dialogue. Third, as the communication of trainees in the process of working 
with ICT training programs that act as an incentive for communication and a means of recreating 
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the conditions of the communication situation. The specificity of the foreign language subject 
determines the active and appropriate use of ICT in the classroom.  

The main component of the content of teaching a foreign language is teaching various types 
of speech activity: speaking, listening, reading, and writing. Training ICT programs are a simulator 
that organizes the independent work of the student, manages it and creates conditions under which 
students independently form their knowledge, which is especially valuable, because the knowledge 
obtained in the finished form, very often passes their consciousness and does not remain in 
memory. Using ICT in English lessons is a time-consuming task. We must not forget that the 
teacher himself begins to think about changing the usual method to something more modern and 
relevant. This helps him to master new methodological practices and improve his pedagogical 
skills. Often in foreign language lessons, the process of involving students in oral speech on various 
topics is not interesting. When working with the use of ICT, this is excluded, since the visibility 
required in the lesson and the situation on the interactive whiteboard, monitors are quite real, and 
the use of ICT in the process of language acquisition creates conditions for foreign language 
communication, provides wide access to information.  

In addition, ICT has a number of advantages: it combines audio-video information, text 
information, the ability to record your own voice and further self-correction of pronunciation. A 
variety of multimedia games help to expand your vocabulary and introduce you to the grammar of a 
foreign language. All classes are conducted at a high level for everyday work in the educational 
institution, taking into account the interest of students in ICT, this is very effective. Here, the role of 
the teacher also changes: he ceases to be a source of information, becomes an assistant-proofreader. 
Relationships are based on the principles of joint creativity.  

In these conditions, the organization of the class is reviewed: the independent and creative 
work of students, which is of a search and research nature, increases. The project form of activity is 
often used. The project involves independent research work of students, who in the process 
themselves are looking for a way to solve some complex problems. At the beginning of the lesson, 
students are given the main tasks, the solution of which must be presented at the end. All this 
stimulates interest in the perception of the studied material and expands the horizons. The world 
computer network - Internet offers absolutely unique opportunities for dialogue with science and 
culture:  

- correspondence-conversation with peers from all parts of the world;  
- attracting scientific and cultural information from all banks, museums, and repositories 

around the world;  
- interactive communication, tracking events through international servers. With the help of 

the Internet, you can:  
- include the materials of the network in the content of the lesson (integrate them into the 

training program);  
- form and develop reading skills, directly using the materials of the network of different 

degrees of complexity; 
- form and develop listening skills based on authentic audio texts of the Internet; - add 

vocabulary to the vocabulary of a modern foreign language. Thus, the unique role that ICTs play in 
improving the quality of education is based on their ability to effectively contribute to meeting both 
the necessary and sufficient conditions for ensuring the quality of education. Modern level of ICT 
development significantly broadens students and teachers access to educational and professional 
resources, improves the capability and effectiveness of governance and private institutions, and the 
education system as a whole, promotes the integration of national education systems into the global 
network facilitates access to international resources in the field of education, science and culture. 
Competition in the world market has caused the need for better training of specialists and their 
acquisition of new knowledge and skills. These problems are faced by countries with a well-
developed education system and by developing countries, including those that do not even have a 
system of universal primary education.  

In conclusion, it can be concluded that ICTs are to a large extent a powerful means of 
increasing interest and motivation for learning. Everything new is always attractive, and 
information technology tools do not stand still, change, improve and become more accessible. The 
use of modern information technologies contributes to the disclosure, preservation and development 
of personal qualities of students.   
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COMMUNICATIVE METHODOLOGY OF TEACHING FOREIGN LANGUAGE  
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Annotatsiya. Ushbu maqolada chet tili o'qitishning an'anaviy usuliga qarama - qarshi 

kommunikativ metodika yoritib berilgan. 
Kalit so'zlar: kommunikativ usul, noan'anaviy usul, innovatsiya, chet tili. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʶʪʩʷ ʦʩʦʙʝʥʥʦʩʪʠ ʢʦʤʤʫʥʠʢʘʪʠʚʥʦʡ ʤʝʪʦʜʠʢʠ 

ʚ ʩʨʘʚʥʝʥʠʠ ʩ ʪʨʘʜʠʮʠʦʥʥʳʤ ʤʝʪʦʜʦʤ ʦʙʫʯʝʥʠʷ ʠʥʦʩʪʨʘʥʥʦʤʫ ʷʟʳʢʫ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʡ ʤʝʪʦʜ, ʥʝʪʨʘʜʠʮʠʦʥʥʳʡ ʤʝʪʦʜ, ʠʥʥʦʚʘʮʠʷ, 

ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ. 
Abstract. In this article highlights of communicative methodology against the traditional 

method of teaching foreign language. 
Key words: communicative method, non ï traditional method, innovation, foreign language. 
 
The teaching of foreign languages, as an integral part of the general education system, is 

subject to the main trends in the development of this system. This is most clearly expressed in 
teaching methods.  

Today, there are two approaches to learning foreign languages: traditional and non-traditional. 
The traditional method of learning English is also called grammatical translation. It consists in the 
systematic study of grammatical material, phonetics (pronunciation), and forms translation and 
reading skills. Students compose phrases and sentences from words using their grammatical 
knowledge. They compose dialogues, memorize them, learn words by topic, retell texts, and 
perform written grammar exercises. The main features of this approach are: memorization of the 
material and thoroughness. Naturally, this involves a thorough study of all aspects of the language: 
grammar, phonetics, and vocabulary. There are two main approaches in the traditional 
methodology: isolated and complex. An isolated approach is when the teacher teaches first 
phonetics, then reading, then grammar. With this approach, all aspects of the language are studied 
separately and in one or another sequence. It is assumed that then it will be possible to "assemble" a 
live real foreign language into a single system as a model from a children's constructor. This is the 
most reliable way to never learn a language. This is usually taught in places where no one is 
seriously interested in learning a language and, therefore, learning a language is only a formality. 
An integrated approach is when all aspects of a language are studied in conjunction. For example, 
texts for reading and listening, monologues, dialogues, and grammar exercises contain specially 
selected vocabulary (words) and grammar according to the tasks. Students practice them in all types 
of speech activity, combine them with each other.  

In General, the skill of a teacher working according to a traditional method is determined by 
the ability to "link" all aspects and components into a single effective complex. The traditional 
method involves systematic training for quite a long time. Currently, the so-called "communicative" 
method of language acquisition is widely used, designed for people who already have at least an 
elementary level of knowledge.  

This technique was developed by the British after world war II and appeared in the mid-60s of 
the last century. It has since been greatly transformed and has been widely distributed throughout 
the world. The so-called non-traditional methods of learning foreign languages began to mature in 
the Soviet era, but they did not reach the masses, since the grammatical-translation method 
prevailed, and all state educational institutions worked only on it. A lot has been said and written 
about its effectiveness. With this method of training, the study of theoretical points is minimized or 
absent, and the main attention is paid to live communication, i.e., conversational speech. When 
using a communicative approach, it is very important to try to make the lessons as interesting and 
exciting as possible for the student, since this greatly contributes to the good consolidation of the 
material and allows the information received to remain in the student's memory for a long time. 
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Often there is a misconception that when using a communicative approach, grammar is given 
inexcusably little time. In fact, a lot of attention and a sufficient amount of time is paid to both 
vocabulary and grammar, but their development is not the main goal of learning a foreign language.  

Now that the first wave of enthusiasm has passed, some of the aspects of communication 
training are considered more critically. With the introduction of a communicative approach to 
teaching a foreign language, there is a problem of training teachers, developing educational 
materials, testing and evaluating achievements. Among the most frequently discussed questions are:  

1) whether communicative learning can be applied at all stages of learning;  
2) whether it is equally suitable for teaching English as a second language and as a foreign 

language;  
3) whether it requires a complete rejection of the grammatical curriculum or only its revision 

and adaptation;  
4) how this approach can be evaluated; how it is suitable for teachers who are not native 

speakers. Speaking about the educational materials used in communicative teaching of a foreign 
language, it should be noted their almost unlimited variety. Proponents of the communicative 
campaign consider educational materials as a way to influence the quality of educational 
communication and language use. Educational materials thus play a primary role in stimulating the 
communicative use of language. Traditionally, there are three main types of training materials: text-
based, communicative task-based, and reality-based.  

The communicative method of teaching English is more focused on practical needs: grammar 
- in a very limited form as needed, vocabulary-as needed for practical tasks, practice-in the form of 
dialogues and life situations. The teacher directs students to perform a language task. The main 
place in the communicative training of a foreign language is occupied by game situations, work 
with a partner, tasks for finding errors, which not only allow you to increase your vocabulary, but 
also teach you to think analytically. Many proponents of the communicative approach support the 
use of authentic materials in the classroom. These can be different language realities, such as signs, 
magazines, advertisements, and newspapers or visual sources around which communication can be 
built (maps, images, symbols, graphs, tables, and so on). Representatives of the "traditional" school 
believe that non-traditional methods are only suitable for learning a language for a while, for 
example, for a tourist trip. But to read a newspaper's language or use it for work, you must first 
learn the grammar "base". The traditional method is used by those who need language not as a 
means, but as a goal. That is, philologists-linguists who are doomed to dig into the structures of the 
language, and those who want to master it perfectly-to write, read, translate, and communicate 
freely in it.  

There is no method that can guarantee knowledge forever. But after the end of the course of 
classes where non-traditional methods were taught, forgetting often happens even faster. This is due 
to the fact that such lessons are mostly conversational. The most important problem of non-
traditional methods is how not to lose intensively acquired practical skills, without being able to 
regularly apply them in real life. The most important problem of the traditional method is how to 
make the extensive knowledge obtained to bring it to the level of practical skills. Both problems 
require, in the final analysis, the solution of the same problem ð to find opportunities for regular 
practical application of the acquired knowledge. Knowledge of a foreign language involves 
different types of speech activity: speaking, understanding foreign language speech by ear 
(listening), writing, reading, and reading comprehension. Each of these types assumes its own 
methods of working on them. Accordingly, the method used for teaching, for example, speaking, is 
unlikely to be suitable for teaching writing. Therefore, from the point of view of different tasks, any 
method has its own weaknesses and strengths. Each of these methods has its own positive and 
negative aspects. But when used correctly, they effectively help in language learning. 
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INNOVATIVE METHODS OF TEACHING FOREIGN LANGUAGES  
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Annotatsiya: Ushbu maqolada innovatsion metodlar, xususan xorijiy tillarni oôqitishda uning 

dars samaradorligiga taôsiri yoritib berilgan. 
Kalit soôzlar: innovatsiya, xorijiy til, ñaqliy hujumò, ñloyihaò metodi. 
ɸʥʥʦʪʘʮʠʷ: ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʝʪʩʷ ʚʣʠʷʥʠʝ ʠʥʥʦʚʘʮʠʦʥʥʦʡ ʤʝʪʦʜʠʢʠ, ʚ 

ʯʘʩʪʥʦʩʪʠ, ʝʝ ʚʣʠʷʥʠʝ ʥʘ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʫʨʦʢʘ ʧʨʠ ʦʙʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʳʤ ʷʟʳʢʘʤ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʷ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ñʤʦʟʛʦʚʦʡ ʰʪʫʨʤò, ʤʝʪʦʜ ñʧʨʦʝʢʪò. 
Abstract: This article highlights the impact of innovative techniques, in particular, its effect to 

the effectiveness of lesson in teaching foreign languages. 
Keywords: innovation, foreign language, ñsmart attackò, ñprojectò method. 
 
Pedagogical innovation is innovations in pedagogical activity, changes in the content and 

technology of training and education. Pedagogical innovations are aimed at improving the 
effectiveness of education and upbringing: introduction to the goals, content, and organization of 
joint activities of the teacher and the student. 

At the present stage of development of science, technology, international trade, and various 
types of business communication, knowledge of foreign languages is not only a necessity, but also a 
need for specialists. There are many traditional methods of teaching foreign languages that are quite 
effective. However, the modern development of society requires the search for and use of more 
advanced methods and technologies. Knowledge of several languages becomes the norm of life. For 
fast and effective teaching of foreign languages, innovative methods are needed to develop the 
practical skills of a qualified specialist who is able to solve professional problems at the level of 
foreign language communicative competence.  

When teaching foreign languages to students, the most effective methods are the following: 
multimedia presentation, project method, testing interactive programs on-line (for example, IELTS, 
TOEFL), on-line modules, interactive whiteboards, multimedia programs, creating a student's 
language portfolio, case method (based on a situational teaching method), competency analysis 
(provides an assessment of game participants by competence, building professional charts by 
specialty), distance learning, etc. Innovative methods allow us to achieve the following goals:  

1) accessibility of perception of educational material,  
2) systematization of knowledge;  
3) development of creative abilities of students;  
4) self-education;  
5) removal of the psychological barrier (fear of communicating, making a mistake);  
6) understanding of educational material, analysis of learned material.  
One of the modern methods of teaching foreign languages is the use of computer technology. 

Computer language programs bring diversity to the learning process, contribute to creating a 
favorable creative atmosphere and, at the same time, individualize the learning process and 
facilitate ongoing monitoring. Multimedia programs increase the effectiveness of learning, interest 
in learning foreign languages, expand the possibilities of perception and assimilation of educational 
material (using video, graphics, testing, etc.), and also allow you to distribute tasks in a group 
according to the degree of complexity. An important point in learning a foreign language is the 
stage of reflection. With the help of a computer, students can analyze the results of their activities. 
Of particular interest to students are multimedia programs "Learn to speak English", the London 
language course (intermediate and advanced levels), electronic encyclopedias. Multimedia 
programs have a number of advantages, which are expressed in the following:  

1) use of fascinating country studies videos with text support, which can be excluded when 
setting high complexity;  

2) virtual verbal contact with native speakers, the opportunity for the learner to become a 
participant in the events, control the quality of foreign language communication;  

3) the opportunity for the learner to produce an audio recording of your own speech and 
compare the evaluation scale for the correct pronunciation;  

4) the ability to not only hear but see the speakers, to imitate their gestures and articulation,  
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5) ability to consolidate the grammatical material using games. Thus, multimedia programs 
motivate students to learn a foreign language, give them the opportunity to effectively work out and 
independently control their phonetic, lexical and grammatical skills. Computer programs develop 
students' cognitive activity, their intellectual abilities, logical thinking, memory, attention, and 
imagination.  

The project method is one of the most effective ways to organize independent work of 
students, which is used at the final stage of studying the topic, i.e. as a consolidation or in the 
process of repetition. The project method allows you to individualize the learning process, and 
allows students to plan, implement, and control their own activities. Using the project methodology, 
students can choose their own sources of information, forms of presentation of the material and 
show their full creative abilities. The project work includes several stages.  

At the first stage, the content and nature of the project, sources and ways of finding 
information are discussed, and individual tasks or tasks for microgroups are distributed. Groups are 
formed according to the level of language proficiency, psychological characteristics, and creative 
abilities.  

At the second stage, we work directly with projects, namely: collecting, summarizing and 
analyzing information; exchanging information; compiling an active dictionary; writing a personal 
project; creating slides, drawings, posters, etc.  

The third stage is the presentation of the project. During the presentation, students 
demonstrate fluency in a foreign language, demonstrate both prepared and spontaneous speech, 
especially after the presentation when discussing the project. Working on the project certainly 
increases interest in learning foreign languages.  

Motivation helps students activate their cognitive and communication abilities. It is well 
known that the business game is a tool for modeling problem situations in various areas of human 
activity, allowing you to find optimal solutions to many problems. A business game is a complex 
method of learning in which students first consider the decision-making process. A business game 
is a process of reproduction on a model that results in certain results and their consequences. The 
business game is aimed at developing students ' ability to analyze specific practical situations and 
make decisions [1].  

The method of "brainstorming" allows you to consider a variety of ideas: all participants 
discuss and prove their working hypothesis, supporting it with arguments. In the end, brainstorming 
is a collective solution to a problem taken from a real situation or invented. Thus, the use of 
"brainstorming" allows students to acquire useful managerial and organizational experience. 
Brainstorming works well in a team. The number of participants also plays a role. So if the team 
consists of a small group, then most likely some ideas will not be voiced and analyzed during the 
process. 

Thus, innovations in education are considered as innovations that are specially designed, 
developed, or accidentally discovered as a pedagogical initiative. The content of innovation can be: 
scientific and theoretical knowledge in a certain novelty, new effective educational technologies, 
completed project, effective and pedagogical experience, ready for implementation. The use of a 
variety of innovative methods of teaching foreign languages has a number of advantages that help 
teach students to actively acquire new knowledge, develop their creative and organizational skills, 
and provide a powerful incentive to learn the language. Innovative technologies allow you to 
perfectly combine theory with practice, form knowledge of the subject, professional skills and 
abilities. 
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Kalit soôzlar: innovatsiya, zamonaviy metodlar, taôlim, kompetentlik. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʵʪʦʡ ʩʪʘʪʴʝ ʧʦʢʘʟʘʥʦ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʩʦʚʨʝʤʝʥʥʳʭ ʠʥʥʦʚʘʮʠʦʥʥʳʭ 

ʤʝʪʦʜʦʚ ʧʨʝʧʦʜʘʚʘʥʠʷ ʘʥʛʣʠʡʩʢʦʛʦ ʷʟʳʢʘ ʠ ʝʛʦ ʚʣʠʷʥʠʝ ʥʘ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʫʨʦʢʘ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʠ, ʩʦʚʨʝʤʝʥʥʳʝ ʤʝʪʦʜʳ, ʦʙʨʘʟʦʚʘʥʠʝ, ʢʦʤʧʝʪʝʥʪʥʦʩʪʴ. 
Abstract. This article focuses on the use of modern innovative techniques in teaching English 

language and its impact on the effectiveness of the lesson. 
Keywords: innovation, modern techniques, education, competence. 
 
In the context of the information society, knowledge and skills become a priority in human 

life. To be aware of the development of world science, it is necessary to study primary sources in 
the language of the authors. Therefore, increasing the importance of a foreign language, its demand, 
has had an impact on the content, objectives and dynamics of learning. With such a target setting, 
cognitive universal actions are one of the leading components of the educational standard. This is 
due to the fact that one of the components of the child's mental development is his knowledge, 
which implies the formation of a scientific picture of the world, the ability to manage their 
intellectual activities, mastering the methodology, strategies and methods of learning, the 
development of representative, symbolic, logical, creative thinking, productive imagination, 
memory, attention, reflection. In this regard, cognitive universal actions include:  

- the ability to navigate the knowledge system and realize the need for new knowledge;  
- actions to extract information;  
- the ability to make a preliminary selection of information sources to search for new 

knowledge. 
Modern society needs educated, qualified specialists who are mobile, dynamic, constructive, 

true patriots of their homeland, who respect the culture, scientific achievements, and traditions of 
other countries and peoples. In this regard, the concept of humanization of social and economic 
relations was adopted, where the main role is given to the modernization of Russian education. 
Orientation to humanistic ideals implies prioritizing the interests of the individual, creating a 
creative atmosphere in learning and ensuring the General cultural development of students. The 
most important part of the educational process is the personal-oriented interaction between the 
teacher and the student, which requires changing the main trends and improving educational 
technologies. It is the study of foreign languages that can be considered as one of the most 
important means of humanizing and humanizing education. 

There are different approaches to teaching English, the main thing is to choose methods that 
would suit you and your students. Each teacher chooses their own method of teaching English. The 
emergence of new information technologies related to the development of computer tools and 
telecommunications networks made it possible to create a qualitatively new information and 
educational environment as a basis for the development and improvement of the education system. 
The use of information technologies opens up new opportunities in teaching a foreign language, 
since modern training programs, the use of the Internet have advantages over traditional methods of 
training, activate the potential of knowledge, skills, and communicative competence of the student.  

Students have the opportunity to take part in competitions, contests, quizzes, tests conducted 
on the Internet, take part in video conferences, get information about a problem of interest, news, 
articles from newspapers and magazines, etc.one of the most effective ways to use a computer is to 
use multimedia presentations. The teacher uses an interactive whiteboard during the lesson, 
attracting the attention of the entire group of students. Multimedia programs have unlimited 
possibilities, which makes it possible to present any type of activity in the form of an animation or 
image. At foreign language lessons, training presentations and various information objects are most 
often used: lexical, grammatical material, texts, and dictionaries. The most accessible way to use 
information technology in foreign language lessons is to use educational and training programs. 
Programs are most often compiled in the form of a game that lets students easily and quickly learn 
new material, to consolidate the previously learned. The thematic illustrated dictionary learn 
English euro talk Interactive has a huge potential in learning vocabulary. This program allows you 
to train vocabulary on nine different topics. Among the exercises, special attention is paid to 
practically necessary forms: perception of foreign speech by ear, speaking and memory 
development. The effectiveness of information and communication technologies in the field of 
foreign language teaching depends on the chosen methodology, methods and forms of their 
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application. It is very important how well the teacher knows the method of working with computer 
technologies, what resources are used in teaching activities.  

Communicative method: to create a communicative environment in the classroom, it is 
important to maintain high activity of each student. Even if children are silent, they can be busy 
with mental work: think over their answer, comprehend the statements of the interlocutors. It is not 
easy to create such an environment. It is important for the teacher to gather the attention of all those 
present with a task to extract and use information from a dialogue or monologue of students, to 
comment on the response of friends. It is very important to encourage each student's responses for 
perseverance, ingenuity, and originality of thinking.  

Project method: one of the ways to activate students in the process of learning foreign 
languages is the project method. A training project is a set of search, research, graphic and other 
types of work performed by students independently for the purpose of practical or theoretical 
solution of a problem. Types of projects that students can use:  

- role-playing games, dramatizations (holidays, music programs, presentations);  
- research (country studies, generalization of scientific knowledge, historical);  
- multi-media presentations, educational projects;  
- creative (essays, translation, quizzes, crosswords, etc.; Creative tasks motivate students, 

create a foundation for cooperation and communication of all participants in the educational 
process. In order to maintain students 'interest in a foreign language during its study, 
methodological techniques are used that activate students' speech-making activities.  

Each lesson - communication in a foreign language, knowledge of the life of the country and 
the people of the studied languages. The necessary didactic material, additional literature 
contributes to the formation of skills and abilities of all types of speech activity (all kinds of 
supports, test tasks in grammar, vocabulary, reading; texts for listening, educational games). Are 
interesting integrated lessons in the Tatar and English languages. By demonstrating interesting 
aspects of life and culture of the native land that are characteristic only for this people, attention is 
also drawn to the formation of a stable interest and love for their village, city, and Homeland. 
Participation in information and communication pedagogical activities contributes to the complex 
formation of all aspects of communicative competence: language, socio-cultural, cognitive, 
linguistic and country studies; as well as related communicative and cognitive skills of students( 
search and selection of relevant information, its analysis, generalization and classification).Students 
especially like the work of drawing up and solving crosswords on country-specific topics, design of 
exhibitions, stands, drawings, and abstracts. Non-traditional forms of lessons have a positive impact 
on the teacher-student relationship, create an atmosphere of cooperation and creativity, and 
contribute to the achievement of common goals.  
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Annotatsiya. Maqolada ingliz tilini maxsus maqsadlar uchun o'qitishda ñcase studyò 
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Kalit so'zlar: innovatsiya, mahorat, chet tili, zamonaviy ta'lim, ñcase studyò. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʩʪʘʪʴʝ ʦʩʚʝʱʘʶʪʩʷ ʪʝʦʨʝʪʠʯʝʩʢʠʝ ʦʩʥʦʚʳ ʤʝʪʦʜʘ ñcase studyò ʧʨʠ 

ʦʙʫʯʝʥʠʠ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ ʜʣʷ ʩʧʝʮʠʘʣʴʥʳʭ ʮʝʣʝʡ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʷ, ʤʘʩʪʝʨʩʪʚʦ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʩʦʚʨʝʤʝʥʥʦʝ 

ʦʙʨʘʟʦʚʘʥʠʝ, ñcase studyò. 
Abstract. The article highlights the theoretical foundations of the ñcase studyò method in 

teaching English for special purposes. 
Keywords: innovation, skill, foreign language, modern education, ñcase studyò. 
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In view of the dynamic course of globalization processes, the intensification of international 
and intercultural interaction in the professional sphere is clearly visible. The vast field of 
opportunities for participation in international cooperation, in turn, has a positive impact on the 
image of foreign language teaching in the educational paradigm. Language training as a component 
of the block of humanitarian disciplines contributes to the "socialization and professionalization of 
the specialist's personality in higher education", the formation of a multicultural personality [1]. 
Teaching English for special purposes (ESP) is now becoming particularly relevant due to the need 
for "practical language acquisition". When selecting the content of English language training for 
special purposes, it is necessary to follow the General principle of professionally oriented training, 
which is to create the students 'needs for solving practical and professional problems by bringing 
the educational process as close as possible to the activities related to the future profession". In this 
regard, it seems appropriate to use the case study method, which implies a joint search by students 
for optimal solutions to current professional problems, presentation and discussion of the results of 
the study, etc. It is assumed that the use of the case study method contributes to the formation of 
key skills of a modern specialist, positively affects his readiness to participate in international 
cooperation in the professional sphere. The theoretical basis of the case study method requires 
detailed coverage.  

One of the key categories of the case study method is the case. There are many definitions of 
the concept of "case" that emphasize its essential characteristics. The analysis of literature identified 
the following key characteristics of the case:  

ï the case is dynamic nature since it is based on actual practical situation with no more than 
five-year history;  

ï the case is interdisciplinary in nature, because it is a complex economic, political and other 
aspects of the situation that is being analyzed;  

ï case usually has more than one solution, and its openness;  
ï the case has a communicative nature, since it is based on discussion, collective search and 

decision-making;  
ï the basis of the case in the context of teaching a foreign language specialty is authentic 

texts. Special attention should be paid to the disclosure of the concept of analysis in the context of 
the implementation of the case study method.  

The main content categories of analysis within the Case study method include: problem 
analysis (highlighting problems), system analysis (studying the object from the point of view of the 
system approach), praxeological analysis (studying activity processes from the point of view of 
their optimization), predictive analysis (making predictions about the potential development of the 
situation)[2]. Of course, the case study method is considered as a specific type of research 
technology. Professor O.G.Smolyaninova notes the following skills developed using the case study 
method:  

- Analytical skills: the ability to present, analyze, determine essential information, etc.;  
- Practical skills: "formation in practice of skills for using economic theory, methods and 

principles";  
- Creative skills that are of particular importance for developing alternative solutions 

(solutions that are difficult to obtain logically);  
- Communication skills: "the ability to lead a discussion, convince others, use visual material 

and other media tools, cooperate in groups, defend your own point of view, convince opponents, 
make a short, convincing report";  

- Social skills: assessment of people's behavior, the ability to listen, support in a discussion or 
argue an opposite opinion, control yourself, etc; 

- Introspection. "Disagreement in a discussion helps to understand and analyze the opinions of 
others and your own. Emerging moral and ethical problems require the formation of social skills to 
solve them.  

So, in the second half of the twentieth century, the case study method found its application in 
the field of teaching a foreign language for special purposes (English for Specific Purposes - ESP) 
due to one of the fundamental advantages of the method in teaching a specialty language - its ability 
to bring together, establish a relationship between the English language and the subject content of 
the discipline. However, at the current stage of development of pedagogical science, the case study 
method acquires significant relevance due to the fact that it contributes to the formation of key skills 
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of a modern specialist. At the same time, the study of the theoretical foundations of the case study 
method shows that the integration of the method into the course of teaching English for special 
purposes not only contributes to the development of linguistic skills - reading, speaking, listening, 
writing - but metalinguistic skills, including the ability to analyze, group, search, information, 
determine key information to present a report on the results of the conducted work/research, ability 
to debate, implying the expression, the argument's own opinions, listening skills etc. of course, case 
study method has a high potential for use in professional foreign language training. 
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Kalit so'zlar: innovatsion-kognitiv texnologiya, grammatika, chet tili, ta'lim. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʝʥʦ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʠʥʥʦʚʘʮʠʦʥʥʦ-ʢʦʛʥʠʪʠʚʥʳʭ 

ʪʝʭʥʦʣʦʛʠʡ ʚ ʦʙʫʯʝʥʠʠ ʛʨʘʤʤʘʪʠʢʝ ʥʘ ʫʨʦʢʘʭ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʦʥʥʦ-ʢʦʛʥʠʪʠʚʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʛʨʘʤʤʘʪʠʢʘ, ʠʥʦʩʪʨʘʥʥʳʡ 

ʷʟʳʢ, ʦʙʫʯʝʥʠʝ. 
Abstract. In this article highlights the use of innovative cognitive technologies in teaching 

grammar in foreign language lessons. 
Keywords: innovative cognitive technologies, grammar, foreign language, learning. 
 
In modern methods of teaching a foreign language, innovative and cognitive technologies are 

most often used. Innovative technologies are new ways and methods of interaction between teachers 
and students that ensure effective achievement of the result of pedagogical activity. Innovation 
training (from the English. innovation ð innovation) - a new approach to learning, which includes 
a personal approach, the fundamental nature of education, creativity, professionalism, and the use of 
the latest technologies. Using these technologies in the classroom has great advantages. The 
learning process becomes interesting for students, develops the skills to gain knowledge 
independently in the process of interaction and search. The quality and strength of the acquired 
knowledge increases. Research skills and abilities are being developed. In parallel with the learning 
process, the development of communicative qualities and the formation of leadership qualities of 
the individual is taking place. 

Innovation is not a punctual activity, but a process, a long journey that stops thinking about 
life in classrooms, about organization and school dynamics, and about the professional culture of 
the teaching staff. Its goal is to change the current reality, change concepts and approaches, change 
materials, methods and interventions, and improve or transform, depending on the situation, the 
teaching and learning processes. Therefore, innovation is associated with change and has an explicit 
or implicit ideological, cognitive, ethical, and affective component. Because innovation appeals to 
the subjectivity of the subject and to the development of its individuality, as well as to the practical 
theory of relations inherent in the educational act. Currently, the following most characteristic 
innovative technologies are used in education: information and communication technologies, design 
and research, personality - oriented, gaming, and level differentiation. 

Cognitive technologies are information technologies that are specifically focused on the 
development of human intellectual abilities. Cognitive technologies develop human imagination 
and associative thinking. The process of learning a foreign language in the context of cognitive 
theory is interpreted as the interaction between a person and the world reflected in the language. 
Using a cognitive approach in teaching a foreign language, we can not only differentiate the 
individual characteristics of students, but also apply different strategies for mastering a foreign 
language. "Cognitivism is an important and system-forming concept in the communicative and 
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cognitive paradigm of foreign language teaching. Cognitivism in this context provides 
consciousness and explicativity of foreign language phenomena being mastered".  

In all foreign languages for its mastering is an integral part of the study of grammar, in the 
new standards, not be placed in teaching foreign languages and in general in such educational areas 
as philology, integrated, complex study of the theoretical foundations of the language, the deep 
foundations of grammar. The main focus is on teaching students to communicate in the language 
they are learning, and on developing communication. The main difficulty that arises when teaching 
grammar in foreign language lessons is to master certain facts of the language. It is possible to 
identify the main requirements for grammatical exercises:  

- Reflect the psychophysiological and linguistic patterns of the developed types of speech 
activity.  

- Have a communicative orientation.  
- Teach actions with grammatical material.  
- Arrange in order from easier to more difficult.  
- To activate the mental activity of students (to set problematic tasks).  
- To diversify the job. Another major difficulty that every teacher has to face in the classroom 

is that it is difficult for students to learn articles, prepositions, and grammatical forms of verbs. 
Since this is very different from their native language. But having a base on the native language 
with the use of cognitive approach, it is easier for the student to master a simple algorithm for 
choosing the correct verb form in the discourse. The proposed cognitive approach to teaching 
English grammar allows us to see that there are no fundamental differences in functional character 
between the modern forms of English and Uzbek verbs. In other words, the systems of verb forms 
in the two languages are arranged and function in a similar way.  

There are many techniques for teaching foreign language grammar. One of the most common 
is the game. This method can be used both when teaching children of primary school age and older. 
The teacher can use existing types of games:  

ï language games;  
ï pair games;  
ï group games.  
Such games are aimed at solving problems together and are of a competitive nature. The 

project method is also relevant today. This method teaches children to cooperate. In the process of 
work, students develop creative abilities, the ability to empathize, and help. The use of information 
and communication technologies remains an integral part of modern education. When teaching 
grammar skills, the teacher can use pre-made software products, as well as create their own. To 
date, all educational kits are equipped with an electronic manual application, which is an integral 
part of the educational process. As well as presentations, tests, and other electronic materials 
created by the teacher themselves contribute to the effective assimilation of grammatical material in 
foreign language lessons.  

At the present stage of education reforms, major changes are associated with the introduction 
of information and cognitive technologies in the educational process. The implementation of the 
reform is carried out through the solution of tactical, methodological and organizational tasks. It is 
the use of information and cognitive technologies that makes it possible to solve the main 
contradiction of the modern education system - the contradiction between the rapid rate of 
increasing knowledge in the modern world and the limited possibilities of their assimilation by the 
individual.  

Today, it is becoming obvious that a young specialist more than ever should be able to solve 
complex problems, critically analyze circumstances and make thoughtful decisions based on 
relevant information. The ability to think critically must be developed in a specific learning 
environment. The main purpose of pedagogical influence is to initiate the potential inherent in the 
student's ability to become a subject. In the conditions of new pedagogical technologies, the student 
ceases to be the object of training, he becomes the subject of educational activity. In order to 
develop the creative abilities of future specialists, it is planned to make extensive use of 
communication opportunities on a professional basis in the training process. Training of specialists 
at the University in modern conditions is impossible without the activation of students' cognitive 
activity and the use of interactive methods of teaching in English. 
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Annotatsiya. Chet tilini o'qitish metodikasi tilshunoslik bilan chambarchas bog'liq bo'lib, 

bunda metodlar, til va grammatika hamda so'z birikmalarining asosiy muammolari bilan bog'liq 
jarayonlar oôrganilgan. 

Kalit so'zlar: metodika, ta'lim maqsadlari, samarali usul, talim, tilshunoslik. 
ɸʥʥʦʪʘʮʠʷ. ʄʝʪʦʜʠʢʘ ʧʨʝʧʦʜʘʚʘʥʠʷ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ ʥʘʠʙʦʣʝʝ ʪʝʩʥʦ ʩʚʷʟʘʥʘ ʩ 

ʷʟʳʢʦʟʥʘʥʠʝʤ ʧʨʝʜʣʦʞʝʥʠʷ, ʩ ʧʨʦʙʣʝʤʘʤʠ, ʢʦʪʦʨʳʝ ʠʤʝʶʪ ʧʝʨʚʦʩʪʝʧʝʥʥʦʝ ʟʥʘʯʝʥʠʝ ʜʣʷ 
ʤʝʪʦʜʦʚ, ʩ ʷʟʳʢʦʤ ʠ ʤʳʰʣʝʥʠʝʤ ʛʨʘʤʤʘʪʠʢʠ ʠ ʣʝʢʩʠʢʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʝʪʦʜʠʢʘ, ʮʝʣʠ ʦʙʫʯʝʥʠʷ, ʵʬʬʝʢʪʠʚʥʳʡ ʩʧʦʩʦʙ, ʩʦʚʦʢʫʧʥʦʩʪʴ, 
ʣʠʥʛʚʠʩʪʠʢʘ. 

Abstract. Methods of teaching foreign language is most closely related to linguistics deals 
with issues that are of paramount importance to methods, with language and thinking, grammar 
and vocabulary. 

Keywords: methodology, learning objectives, effective method, education, linguistics. 
 
The methodology of teaching a foreign language is understood here as a body of scientifically 

proven theory about teaching foreign languages in schools and other educational institutions. The 
English word "method" is also used to refer to a branch of research. Methods (methodology) as a 
science is the science of ways or manners (methods) of teaching. Methods of teaching a foreign 
language is the science of methods of teaching foreign languages. It covers three (sometimes four) 
main issues:  

1) the Purpose of teaching a foreign language  why learn a foreign language.  
2) the content of the training, what to teach to achieve the goal.  
3) teaching methods and techniques, how to learn a foreign language in order to achieve the 

goal in the most effective way and meet modern requirements.  
4) who to teach. It is necessary to distinguish between general research methods (general 

methodology) and special methods (private methodology). By special methods, we mean the 
methods of teaching a foreign language, that is, the methods of teaching a foreign language. 
teaching a specific foreign language. The English word "method" has two meanings, respectively. It 
expresses the way to do something and the branch of knowledge and research where teaching 
methods are considered.  

In the first sense, in addition to denoting a more or less complex procedure consisting of a 
number of interrelated acts, the English word is more often used than its Russian equivalent to 
denote a single educational device or a single form of training procedure. Its second meaning is the 
English word method, usually especially qualified, can mean a set of teaching methods of any 
subject of learning, a foreign language in General, any foreign language or any specific aspect of 
instruction in a foreign language, such as speech, reading, phonetics, grammar, etc.in the 
pedagogical process, the term "technique" is used in three meanings. Its first value is the subject of 
training, the second value is the set of all methods (methodical) instructions, and the third value is 
the theory of teaching a special subject.  

The methodology of teaching a foreign language is closely related to other Sciences such as 
pedagogy, psychology, physiology, linguistics, and some others. Pedagogy is a science related to 
teaching and educating the younger generation. Since the methods of solving problems of education 
and upbringing are most closely related to pedagogy, it is necessary to know pedagogy in order to 
learn a foreign language. One branch of pedagogy is called didactics. Thus, it can be considered a 
special didactics. It consists, respectively, of two main divisions: education and educational 
pedagogy, of which the latter is called didactics, otherwise method or methods. In teaching a 
foreign language, as well as in teaching mathematics, history, and other subjects studied at school, 
the general principles of didactics, in turn, influence and enrich didactics. For example, the so-
called "visibility principle" was first introduced in the teaching of foreign languages. Now it has 
become one of the fundamental principles of didactics and is used in teaching all school subjects 
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without exception. Programmed instruction was first applied to the teaching of mathematics. Now, 
through didactics, it is used in teaching many subjects, including foreign languages. It is the task of 
a specialist in the field of foreign language teaching methodology not only to look for the best 
methods of transferring knowledge and skills to students and teaching them good habits, but also to 
look for the best means of educating students on the topic with which they are concerned.  

In teaching a foreign language, the teacher forms and develops students' pronunciation habits, 
lexical habits, and others. Therefore, the teacher must remember when organizing students that the 
teaching must be constant and accurate. This implies a correct copy, clearly presented and easy to 
follow, and reproductions that give motivating conditions that encourage repetitions, which will 
lead to mastery. Since a skill is the ability to do something well and in the language training of 
students the ability to use language for communication needs, the teacher must form and develop 
language skills such as listening, speaking, reading, and writing. We cannot effectively develop our 
students' language skills (listening, speaking, reading, and writing) through the method of 
communication with psychology if we do not know and do not take into account the psychology of 
habits and skills, how they are formed, the influence of previously acquired skills on the formation 
of new ones, and many other necessary factors that psychology can provide us with. Since the 
upbringing and training of children are special components of combined physical and mental 
activities, it is clear that psychological principles should be largely invested in the theoretical 
foundations of pedagogy in General and teaching methods in particular. Thus, if a teacher wants his 
students to speak English, he must use every opportunity and must make them speak or hear it. In 
addition, in order to learn a second language, acquire another way of receiving and transmitting 
information, and create this new code in the most effective way, you need to take into account some 
psychological factors. Effective learning of a foreign language depends to a large extent on the 
memory of students. This is why a teacher should know how they can help their students 
successfully memorize and retain the language material they are learning. Therefore, the important 
forms of human behavior, response speech in various communicative situations, so in teaching a 
foreign language we must keep in mind that students must master the language as a behavior, as 
something that helps people to communicate with each other in various real communication 
situations. It follows that a foreign language should be taught in such situations. Relations of 
methods of teaching a foreign language with linguistic is a science, language as a subject of 
teaching is not a science, but an action.  

The methodology of teaching a foreign language is most closely related to the linguistics of a 
sentence, to problems that are of paramount importance for methods, to the language and thinking 
of grammar and vocabulary, the relationship between grammar and vocabulary, and much more. 
There is no doubt that all branches of linguistics: phonetics, two divisions of grammar-morphology 
and syntax, and two sections lexicology and semantics-can provide useful information for teaching 
a foreign language. Many prominent linguists not only developed the theory of linguistics, but also 
tried to apply it to language teaching. Methods of teaching a foreign language, like any other 
science, have certain ways of investigating problems that may arise. These are:  

1) a critical study of the ways foreign languages were taught in our country and abroad;  
2) based on the study and generalization of the experience of the best foreign language 

teachers in different types of schools;  
3) experiments to confirm or refute the working hypothesis that may arise during the 

investigation. Experiments with methodologists are becoming more and more popular. When 
experimenting, methodologists have to deal with different data, so in organizing research work, they 
use mathematics, statistics, and probability theory to interpret experimental results. 
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Annotation. Ushbu maqolada chet tilini o'qitishda zamonaviy dars va uning xususiyatlari, 

ahamiyati yoritib berilgan. 
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ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʝʪʩʷ ʩʦʚʨʝʤʝʥʥʳʡ ʫʨʦʢ ʚ ʦʙʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʦʤʫ 

ʷʟʳʢʫ ʠ ʝʛʦ ʦʩʦʙʝʥʥʦʩʪʠ, ʟʥʘʯʠʤʦʩʪʴ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʨʝʧʦʜʘʚʘʥʠʝ, ʩʦʚʨʝʤʝʥʥʳʡ ʫʨʦʢ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʬʦʨʤʳ ʫʨʦʢʘ. 
Abstract. In this article highlights modern lesson in the teaching foreign language and its 

features, importance. 
Key words: teaching, modern lesson, foreign language, forms of lesson. 
 
The modern world is very changeable and dynamic. These changes are reflected in scientific 

knowledge, technologies, as well as in the sphere of human leisure. Therefore, it became necessary 
to develop a new state educational standard in the context of changing educational needs, which 
will ensure the development of the education system in the context of changing individual and 
family needs, society's expectations and state requirements in the field of education. In the process 
of teaching foreign language teachers often face the problem of students' lack of need to use the 
language they are learning for communicative purposes. In order to stimulate the development of 
communication skills, you need to choose the forms of the lesson that will most contribute to this. 
To maintain the fruitful and effective activities of students, it is necessary to use non-traditional 
forms of conducting classes that ensure the activity of students.  

Non-standard lessons are unusual approaches to teaching academic subjects that arouse 
interest in the lesson and motivate students to engage in active communication activities. These 
lessons include a wide variety of forms and methods, such as problem-based learning, search 
activity, inter-subject and intra-subject communication, and others. Here are a few types of non-
standard lessons:  

1. Lessons-games. This is the essence of the method, not the opposition of games to work, but 
their synthesis. These lessons create an informal environment, games develop the intellectual and 
emotional sphere of students. The peculiarity of these lessons is that the educational goal is set as a 
game task, and the lesson obeys the rules of the game, providing enthusiasm and interest in the 
content on the part of students.  

2. Lessons-competitions, quizzes are held at a good pace and allow you to test the practical 
skills and theoretical knowledge of most students on the chosen topic. Games-competitions can be 
invented by a teacher or be an analogue of popular TV contests and competitions.  

3. Business game. Lesson-court, lesson-auction, lesson-knowledge exchange, and so on. 
Students are assigned problem-solving tasks, given creative tasks, these lessons also play a career-
oriented role, and students' initiative and artistry, as well as their unconventional thinking, are 
shown here.  

4. Internet lessons are conducted in computer classes. Students complete all tasks directly 
from the computer screen.  

5. An effective and productive form of training is a performance lesson. The use of artistic 
works of foreign literature in foreign language lessons provides for the creation of communicative, 
cognitive and aesthetic motivation. Preparation of a performance is a creative work that contributes 
to the development of students' communication skills in a foreign language and the disclosure of 
their individual creative abilities. This type of work activates the mental and speech activity of 
students, develops their interest in literature, serves to better assimilate the culture of the country of 
the language being studied, and also deepens their knowledge of the language.  

6. Lesson-interview. This is a kind of dialogue for the exchange of information. In such a 
lesson, students usually master a certain number of frequency and use them automatically. The 
optimal combination of structural repeatability provides strength and meaningfulness of 
assimilation. Depending on the tasks, the lesson topic may include separate sub-topics. For 
example: "free time", "future plans", "Biographyè, etc.in all these cases, we are dealing with the 
exchange of meaningful information. This form of lesson requires careful preparation. Students 
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independently work on a task based on the country studies literature recommended by the teacher, 
and prepare questions that they want to get answers to. Preparing and conducting a lesson of this 
type encourages students to further study a foreign language, contributes to the deepening of 
knowledge as a result of working with various sources, and broadens their horizons.  

7. Lesson-essay. A modern approach to learning a foreign language involves not only 
acquiring some amount of knowledge on the subject, but also the production of own position, own 
relation to the reading, discussion: empathy, pairing, and its author's "I". The dictionary of short 
literary terms treats the concept of "essay" as a kind of essay in which the main role is played not by 
the reproduction of a fact, but by the image of impressions, thoughts, and associations. In foreign 
language lessons, students analyze the chosen problem and defend their position. Students should 
be able to critically evaluate the read works, express their thoughts on the problem in writing, learn 
to defend their point of view and consciously make their own decision. This form of lesson 
develops students ' mental functions, logical and analytical thinking, and, importantly, the ability to 
think in a foreign language.  

8. Integrated foreign language lesson. Intersubject integration makes it possible to systematize 
and generalize students' knowledge in related academic subjects. Research shows that increasing the 
educational level of learning through intersubject integration enhances its educational functions. 
This is especially noticeable in the field of humanitarian subjects. The main goals of integration of a 
foreign language with humanitarian disciplines are: improvement of communicative and cognitive 
skills aimed at systematization and deepening of knowledge and exchange of this knowledge in the 
conditions of foreign language speech communication; further development and improvement of 
the aesthetic taste of students.  

9. Video lesson. It is very difficult to acquire communicative competence in a foreign 
language without being in the country of the language being studied. Therefore, an important task 
of the teacher is to create real and imaginary situations of communication in a foreign language 
lesson using various methods of work. In these cases, authentic materials, including videos, are of 
great importance. Their use facilitates implementation of the most important requirements of a 
communicative technique - to present process of mastering by language as comprehension of live 
foreign-language culture. Another advantage of the video is its emotional impact on students. 
Therefore, attention should be directed to the formation of students' personal attitude to what they 
see. The use of video also helps to develop various aspects of students ' mental activity, especially 
attention and memory.  

10. In the context of the implementation the project activity of students is of particular 
importance. The project method is aimed at developing active independent thinking of students and 
teaching them not just to remember and reproduce knowledge, but to be able to apply it in practice. 
The project methodology assumes a high level of individual and collective responsibility for each 
project development task. However, whatever form the lessons take, the important final stage of 
each lesson should be reflexive activity.  

That is, the reflexive approach helps students remember, identify and understand the main 
components of the activity ï its meaning, types, methods, problems, ways to solve them, the results 
obtained, and then set a goal for further work. Based on the above, we can conclude that the 
transition to a new educational standard helps the teacher to encourage students to "master key 
competencies, methods, ways of thinking and activities based on the development of their abilities", 
as well as "assessment to enable the student to plan the process of achieving educational results and 
improve them in the process of constant self-assessment". 
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EVFEMIZM, YOHUD YUMSHOQ MUOMALA FRANSUZ AYOLLARI TALQINIDA  
N. Joôrayeva, magistrant, BuxDU, Buxoro  

 
Annotatsiya. Mazkur maqola evfemizm tushunchasi, mazkur tushunchaning tilshunoslikdagi 

oôrni, gender lingvistikasi, shuningdek fransuz ayollarining evfemik birliklardan foydalanishdagi 
oôziga xos xususiyatlarni yoritib beradi. 
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Kalit soôzlar: evfemizm, gender lingvistikasi, disfemizm, evfemik guruh. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʶʪʩʷ ʧʦʥʷʪʠʷ ʵʚʬʝʤʠʟʤʘ, ʝʛʦ ʨʦʣʴ ʚ 

ʣʠʥʛʚʠʩʪʠʢʝ, ʛʝʥʜʝʨʥʘʷ ʣʠʥʛʚʠʩʪʠʢʘ ʠ ʦʩʦʙʝʥʥʦʩʪʠ ʠʩʧʦʣʴʟʦʚʘʥʠʷ ʵʚʬʝʤʠʟʤʘ ʬʨʘʥʮʫʟʩʢʠʤʠ 
ʞʝʥʱʠʥʘʤʠ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʵʚʬʝʤʠʟʤ, ʛʝʥʜʝʨʥʘʷ ʣʠʥʛʚʠʩʪʠʢʘ, ʜʠʩʬʝʤʠʟʤ, ʵʚʬʝʤʠʯʝʩʢʘʷ ʛʨʫʧʧʘ. 
Abstract. This article is devoted to the notion of euphemism, its role in linguistics, gender 

linguistics, and the particularities of the use of euphemism by French women. 
Key words: euphemism, gender linguistics, dysphemism, group of euphemisms. 

 
Asrlar davomida lingvistika dunyoni qabul qilish va uning aks etilish xususiyatlarini oôrganib 

kelmoqda. Bunda olimlarning asosiy diqqat markazi jamiyatning turli rivojlanish davrlariga 
qaratiladi. Muloqot jarayonida inson jamiyat tomonidan ñyovuzò yoki ñyomonò deb qabul qilingan 
voqea va hodisalarni yumshatib aks ettirishga intilgan. Bular ishsizlik, ocharchilik, kasalliklar, 
zoôravonlik, urushlar kabi insonga azob beruvchi holatlarda oôz ifodasini topgan. Jamiyatning 
ijtimoiy davrlarida inson muloqot jarayonidagi murakkab vaziyatlarni chetlab oôtishga va bu 
holatlarni evfemizmlar bilan yumshatib, almashtirishga urinib kelgan. Bu esa nutqni ishonarli va 
chiroyli ohangda chiqishiga xalaqit bermagan. Tilshunoslik adabiyotlarida evfemizm tushunchasiga 
oid koôplab fikrlar mavjud. E.Tyurina evfemizmga quyidagicha taôrif beradi: ñEvfemizm bu - 
aytilishi noqulay boôlgan til birliklarining, baôzi hollarda esa qaysidir jihatdan taôqiqlangan, odobsiz 
deb topilgan qoôpol, dagôal, yoqimsiz  soôz va iboralarning boshqa soôz va ifodalar bilan pardali, 
yumshoq aks ettirilishidir ò [1:28]. Olima I.Zabodkina shunday yozadi: ñEvfemizm oôzida koôplab 
ijobiy xislatlarni jamlaydi bular: xushmuomilalik, nazokat, muloyimlik, odob va h.k.ò [2:52]. 
S.Brunet shuni qayd etadiki evfemizm birliklarining kuchayishi, yoki oôta xushmuomilalik, 
demokratik normaga zid boôlib, ijtimoiy tengsizlikni keltirib chiqaradi [3: 235]. Bugungi kunda 
tilshunoslar orasida evfemizmga oid yakdil fikr mavjud emas. Evfemizmga izoh berishda uning 
qoôpol, dagôal, yoqimsiz, aytish noqulay boôlgan soôz oôrnida ishlatiladigan, pardali, soôz yoki ibora 
ekanligi aytiladi. Olima N.S. Arapova evfemizmni ñQoôpol, yoqimsiz haqiqatni yumshoq yoki 
obrazli ifodalamoqò,- deb aytadi [4: 231]. I.R. Galperin esa evfemizm haqida ñ Evfemizm bu-  soôz 
yoki gap boôlib, yoqimsiz soôzni almashtirish, uni muqobil holatda ifodalash uchun ishlatiladiò , -
deb yozadi [5: 29]. L. Krisin yozadi: ñEvfemistik almashuv kommunikativ konfliktlar va 
omadsizliklardan qochish uchun ishlatiladi yoki qoôllaniladi, bu esa suhbatdosh bilan kommunikativ 
noqulayliklar keltirib chiqarmaydiò [6: 65]. I.L. Vasilyevich evfemizmni ijtimoiy munosabatlarda 
yoqimsiz soôz va ifodalardan qochish deb xarakterlaydi [7: 242]. 

Maqolamizda evfezmizga yoqimsiz, qoôpol soôz va iboralarning boshqa unga sinonim boôlgan 
soôz va iboralar bilan ifodalanadigan uslubiy neytral, pardalovchi birlik sifatida qaraladi. Shuni 
alohida taôkidlash kerakki, ayollar nutqida evfemizmlarning ishlatilishi oôziga xos ahamiyatga ega. 
Qadim zamonlardan buyon ayollar va erkaklar nutqida ayni bir tushuncha turli xil  soôz va iboralar 
bilan ifodalanadi. Bugungi kunda gender lingvistikasi shu sohani maxsus keng miqyosda oôrganib 
kelmoqda. Koôplab tilshunoslar ayollar va erkaklar nutqi boôyicha tadqiqotlar olib borib, ular 
nutqidagi asosiy farq bu ayollarning nutq jarayonida xushmuomilalikka intilishi va suhbatdoshi 
bilan hamkorlikni kuchaytirish istagida ekanligi haqidagi xulosaga kelishdi. O. Espersen ayollar va 
erkaklar nutqini amaliyotda kuzatib shunday xulosaga keldi: ñAyollar va erkaklar ayni bir mavzuda 
turli xil  fikrlashib, bu mavzuni ifodalash uchun turli xil  til  unsurlaridan foydalanishadiò [8: 21-23]. 
Tadqiqotlar shuni koôrsatadiki, ayollar oôz nutqida evfemik birliklarni qoôllashib, erkaklardan farqli 
oôlaroq salbiy holatlarda qoôpol, dagôal, soôkish iboralarini disfemizm shaklida qoôllashar ekan. 
Olim R. Lakoff oôzining ñTil  va Ayollar oôrniò nomli tadqiqotida ayollarning til  axloqiga oid 
xususiyatlarini oôrganadi. Olim shuni taôkidlaydiki, ayollar nutqidagi oôziga xoslik barcha nutq 
jabhalarini, jumladan, leksik, sintaktik, ohang va boshqalarni qamrab oladi. Muallif   yana shuni 
taôkidlaydiki, ayollarning muloqot jarayonidagi oôziga ishonmaslik va oôta xushmuomilalik ijtimoiy 
tengsizlikning asoratidir [9: 56-62].  S. Debraning fikricha, ayollar faqatgina jamiyatga tegishli 
bò lishni istabgina qolmay, balki jamiyat tomonidan o`zlarining tan olinishlari, qò llab 
quvvatlanishlarini istashar va shunga harakat qilishar ekanlar. Shuning uchun ular tilga shunchaki 
muloqot vositasi sifatida qaramay, muloqot jarayoni davomida suhbatdoshi bilan  iliq  munosabatlar 
o`rnatishga va bu orqali hamkorlikni kuchaytirishga intilishar ekan [10:64]. A.V. Kirillina  ayollarni 
evfemizm boôyicha haqiqiy mutaxasislar  deb taôriflab, ayollar nutq jarayonida nazokatsiz, odobdan 
tashqari soôzlarni qoôllamasliklarini taôkidlaydi [11: 55]. 
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Fransuz ayollari nutqini mavzular boôyicha tadqiq qilish jarayonida fransuz ayollarining oôz 
suhbatdoshi bilan hamkorlikni kuchaytirishini va muhokama jarayonida xushmuomilalik mezoniga 
amal qilgan holda evfemizlardan foydalanishini kuzatish mumkin. Bu mavzular qatoriga tashqi 
qiyofa, ortiqcha vazn, teridagi muammolar, yosh, onalik bilan bogôliq bir qancha savollarni kiritish 
mumkin. 

Evfemik guruhlarni  tahlil qilinganda, eng katta guruh turli xildagi jismoniy nuqsonlarni 
berkitadigan, niqoblab koôrsatadigan evfemik guruhlarga toôgôri kelar ekan. Bu holat fransuz 
ayollarining oôz tashqi qiyofasiga, qaddi- qomatiga, yaxshi koôrinishni istashiga oid eôtiborining 
yuqori darajada ekanligi bilan izohlanadi.  Hamma davrlarda ham koôpchilik ayollarda ularning 
tashqi koôrinishini muhokama qilish dolzarb masala boôlib kelgan. Oôzi haqida gapirayotib ayol oôz 
koôrinishini yuqori choôqqiga koôtargan boôlsa, aksincha boshqa ayollar haqida gap ketganda 
ularning kamchiliklarini yashirin shamalar orqali bildirgan. Ortiqcha vazn muammosi fransuz 
ayollari nutqida juda muhim muammo hisoblanadi. Fransuzlarning ayollar uchun moôljallangan 
jurnallarida ayollarga nisbatan ñsemizò soôzini qoôllashda bu soôzning turli soôz qurilmalari yoki 
iboralar bilan oôzgartirilgan holatda qoôllanganligini koôrish mumkin. ñSemizlik, semiz boôlmoqò 
iborasini togôridan- toôgôri aytish oôrniga ular bu soôzni har xil  oôrindosh soôzlar orqali 
ifodalashadi : prendre un kilo çvazn orttirishè = engraisser çtoôlishmoqè, avoir quelques 
centim̄ tres en trop çortiqcha santimetrga ega boôlmoqè = °tre grosse çsemiz boôlmoqè, les 
volumes se sont d®plac®s çhajmning oôzgarishiè = devenir grosse çyoôgôonlashmoqè: 

- Depuis je prends un kilo tous les quinze jours (Elle, 11 juin 2007, p. 208). 
- Jôai quelques centim¯tres en trop dont mon r®gime ne vient pas ¨ bout (Marie Claire, mai 

2007, p. 277). 
- Les volumes se sont d®plac®s et les contours ne sont plus aussi nets (Marie Claire, mai 2007, 

p. 278). 
Bu semantik guruh faol tarzda fransuz  reklamalarida xaridorlarni mahsulot olish uchun jalb 

etish maqsadida ishlatiladi. Toôlachadan kelgan ayollarni ranjitmaslik uchun muloyim evfemik 
ifodalarning ishlatilishini koôrish mumkin: un corps nôest pas adapt® aux v°tements çkiyimlar 
gavdaga mos kelmaydi è = elle est grosse çu baqaloqè yoki  nôimporte quelle silhouette çsiluetning 
ahamiyatsizligiè = les grosses femmes çsemiz ayollarè: 

- Cessons de faire croire ¨ la plupart des femmes que leur corps nôest pas adapt® aux 
v°tements (Elle, 12 mars 2007, p. 10). 

- Ce pantalon large convient ¨ nôimporte quelle silhouette et permet aussi bien le style marin 
que boh¯me (Marie Claire, mai 2007, p. 226). 

Tahlil davomida teri nuqsonlarini ifodalash uchun qoôllaniladigan evfemik birliklarni ham 
uchratish mumkin. Masalan, ayol terisining soôlishini bildirish uchun bu holatni apelsin yoki 
mandarin poôstlogôiga qiyoslash orqali ifodalanishini kuzatamiz: une peau dôorange, une peau de 
mandarine çmandarin yoki apelsin  terisiè = une peau qui a de la cellulite çsellyulit teriè: 

- Jôai quelques centim¯tres en trop et une peau dôorange (Marie Claire, mai 2007, p. 277). 
- A la moindre ®motion ma peau ressemble ¨ celle dôune mandarine (Marie Claire, mai 2007, 

p. 274). 
Keyingi evfemik guruh kosmetologiya va plastik jarrohlik jarayoniga aloqador boôlib, bu 

guruh oldingi sanab oôtilgan guruhlar bilan chambarchas bogôliq. Chunki ayollarning aynan yaxshi 
koôrinishga, soch turmagini, qaddi-qomatini yaxshilashga intilishi ularni turli-tuman kosmetik 
davolash tadbirlariga borishga undaydi. Chiroyli boôlmagan, yohud keksayotgan qiyofa va qaddi-
qomatni tasvirlash uchun evfemik oôrindoshlar qoôllaniladi. Ayollarni haqorat qilmaslik maqsadida: 
avoir besoin dô®clat çnurga muhtojè, la peau ¨ bout de souffle çterining oxirgi nafas olishiè = avoir 
besoin de lôaide de dermato çteri kasalliklari shifokoriga muhtoj boôlmoqè, un s®rieux coup de 
jeune çyoshartirishga muhtojè, un s®rieux coup de fouet çjiddiy qamchiga (tanbehga) muhtojè = 
rajeunir la peau çterini yoshartirmoqè: 

- Ma peau a besoin dô®clat mais jôopte pour une mani¯re douce et naturelle (Marie Claire, mai 
2007, p. 281). 

- Jôai les traits fatigu®s, ma peau terne, frip®e ¨ bout de souffle (Marie Claire, mai 2007, p. 
278). 

- Pas de temps dôaller chez le dermato, pourtant ma peau a besoin dôun s®rieux coup de jeune 
(Marie Claire, mai 2007, p. 278). 

- Ma peau terne ¨ besoin dôun s®rieux coup de fouet (Marie Claire, mai 2007, p. 278). 
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Alohida evfemik guruhga ortiqcha vazn yoôqotish uchun har xil usullarga tayyor turadigan 
ayollarni xarakterlovchi evfemik birliklarni ajratib koôrsatish mumkin. Baôzida bu evfemizmlar 
kinoyali xususiyatga ega boôlib, bu muammoga salbiy munosabat bildirishni taqozo etadi.  Soônggi 
paytlarda, uzoq muddat mavjud boôladigan goôzalikka munosabat oôzgaryapti. Endilikda goôzal 
qomatga ega boôlish uchun modellarning turli-tuman parhezlar orqali oôzini toliqtirishi yoki 
zaiflantirishi hech qanday zavqlanish uygôotmaydi. Bu holatlarga boôlgan salbiy munosabat 
disfemizm koôrinishida oôz  ifodasini topadi: les filles ont faim çoch qolgan qizlarè, une fille 
anorexique çanoreksiyaga uchragan qizè (ishtahaning yoôqolishi, ishtahadan qolish bilan bogôliq 
kasallik) = les filles maigres çozgôin qizlarè, les ma´tresses sado-maso çoôz-oôzini qiynaydiganlarè 
= les mannequins çmanekenlarè (kiyimlarni namoyish qilish yoki oôlchab ko órish uchun gavda 
qolipi): 

- Je ne crois pas que les filles qui ont faim soient sexy, au contraire (Elle, 12 mars 2007, p. 
108). 

- Les ma´tresses sado-maso peuplent si souvent les podiums (Elle, 12 mars 2007, p. 13). 
- Pour une fois, une femme non anorexique ose montrer ses formes (Elle, 31juillet 2007, p. 

62). 
Yana bir evfemik guruh onalik bilan bogôliq turli-xil savollarni yumshatib ifodalash  

maqsadida ishlatiladi. Bu guruh oôz ichiga çhomiladorlikè va çtugôruq jarayoniè ni qamrab oladi. 
Evfemizmning yaratilish va ishlatilish asosini umumeôtirof etilgan axloqqa oid qoidalar, jumladan 
uyatchanlik kategoriyasi tashkil etadi. çTugômas xotinè ni ifodalash uchun quyidagi iboralar 
qoôllaniladi: ­a nôa pas lôair de marcher çnimanidir muvofiq kelmasligiè, rien ne marche dans le 
ventre çqorinda hech nima oôzgarmayaptiè= elle ne peut avoir un b®b® çu bola koôra olmaydiè: 

- Je lui ai dit que le b®b® ­a nôavait pas lôair de marcher et que jôavais besoin de m®dicaments 
pour stimuler mon ovulation (Elle, 11 juin 2007, p. 140). 

- Je lui ai expliqu® que je voulais un b®b® mais rien ne marchait dans mon ventre (Elle, 11 
juin 2007, p. 141). 

Homiladorlikni ifodalash uchun quyidagi konstruksiyalardan foydalaniladi: mon ventre a 
v®cu une vraie petite r®volution çmening  qornim haqiqiy inqilobni kechirmoqdaè = elle est 
enceinte çu ogôiroyoqè: 

- Les jours qui ont suivi, mon ventre a v®cu une vraie petite r®volution (Elle, 11 juin 2007, p. 
141). 

Agar ayol tugôruqdan keyin juda toôlishgan va oldingi holatiga qayta olmasa, evfemistik 
ifodalar quyidagi koôrinishda  ishlatilishi mumkin: retrouver sa silhouette çoldingi holatni 
qaytarishga harakat qilmoqè = ne pas pouvoir maigrir çoza olmaslik, ozish imkonsiz bo ólmoqè: 

- Apr¯s mon accouchement je nôarrivais pas ¨ retrouver ma silhouette (Marie Claire, mai 
2007, p. 313). 

Homiladorlik davrida ayol oôzining tana vazniga eôtibor bermaydi. Ayol uchun eng 
ahamiyatlisi bu uning boôlajak bolasining sogôligi hisoblanadi. Shunga qaramay, ayollar uchun 
tashqi koôrinishni ifodalash uchun yumshatish iboralarini qoôllash oôziga xos ahamiyatlidir. 
Masalan ñsemirmoqò soôzini oôzgartirish uchun ular ishlatilishi mumkin boôlgan barcha 
sinonimlarni qoôllashadi(oôylab topishadi), masalan çvazn toôplamoqè, (prendre un kilo = 
engraisser):  

- Voici le meilleur moment pour prendre un kilo sans regretter (Elle, 12 mars 2007, p. 208). 
Keyingi dolzarb muammo bu ayollarning yosh muammosidir. Ular yoshlarini har qanday 

yoôllar, jumladan kosmetik vositalar, yohud jismoniy mashqlar yordamida berkitishga harakat 
qilishadi. ñQarimoqò feôlining oôrniga ular ñ40 yosh chegarasidan oôtmoqò konstruksiyasidan 
foydalanishdi. (passer les 40 ans = devenir vieille = °tre ©g®e):  

- Si vous avez pass® les 40 ans et si vos cheveux sont fins... (Elle, 12 mars 2007, p. 191). 
Birgina salbiy boôyoqdorlikka ega ñqarilik alomatlariò degan tushunchani ayollar nutqida 

uning yumshatilgan shakli, ñyoshga oid ilk alomatlarò koôrinishida ifodalanishini kuzatish mumkin. 
Masalan, nafaqa yoshida boôlgan, lekin yaxshi koôrinishga ega boôlgan ayollarga taôrif  berish 
uchun quyidagi evfemik iboralar ishlatiladi: troisi¯me ©ge çuchinchi davrè = vieille çqariè: 

- Miami, comme toutes les villes ensoleill®es de bord de mer, m¯ne ma vie dure aux coquettes 
du troisi¯me ©ge (Marie Claire, mai 2007, p. 18). 
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Oôz yoshini aniq aytmaslik uchun ayollar quyidagi evfemizmlardan foydalanishadi: les 
premiers signes de lô©ge çyoshning ilk belgilariè = les premiers signes de la vieillesse çqarilikning 
ilk alomatlariè, passer la quarantaine çumrning qirqinchi bahoriè = devenir vieille çqari boôlmoqè: 

- Jour apr¯s jour, votre peau est plus ferme, elle est efficacement prot®g®e contre les premiers 
signes de lô©ge (Elle, 12 mars 2007, p. 81). 

- Jôai pass® la quarantaine et je vois bien que les contours de mon visage ne sont plus aussi 
nets (Elle, 12 mars 2007, p. 277). 

Yuqoridagi misollarda ayollar nutqida ularning yosh jarayoni bilan bogôliq soôzlarda ular 
tomonidan oôziga xos evfemik ifodalarning  jozibador, yumshatilgan holda tus berilishini koôrish 
mumkin. Shunday qilib evfemizmni ayollar nutqida oôrganish ahamiyatli boôlib, ayniqsa ayol zoti 
nutqni yumshatishga va oôzining hamkorlikdagi faoliyatida evfemistik birliklarni ishlatishga harakat 
qilar ekan.  

Ayollarning tabiat inôom etgan nazokati  til rivojiga taôsir qilib, aynan ular nutqida evfemik 
ifodalar oôzining jozibador koôrinishini olar ekan.  
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LEXICOGRAPHIC ANALYSIS OF PHONETIC TERMS ñMONOPHTHONGS, 
DIPGTHONGS AND TRIPHTHONGSòIN THE UZBEK AND ENGLISH LANGUAGES 

D.I. Khodjayeva, PhD, BuxDU, Buxoro. 
M.U. Khusenova, magistrant, BuxDU, Buxoro 

 
Annotatsiya. Bu maqolada terminologiyaning lingvistikadagi roli, fonetik terminlarning 

leksikografik tahlili va xorijiy tillarni oôrganishda atamalar tahlilining ahamiyati yoritilgan. 
Tayanch soôzlar: lingvistika, leksikografiya, fonetika, atamalar, monoftonglar, diftonglar, 

triftonglar, unli tovushlar. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʩʪʘʪʴʝ ʠʩʩʣʝʜʫʶʪʩʷ ʨʦʣʴ ʪʝʨʤʠʥʦʣʦʛʠʠ ʚ ʣʠʥʛʚʠʩʪʠʢʝ, 

ʣʝʢʩʠʢʦʛʨʘʬʠʯʝʩʢʠʡ ʘʥʘʣʠʟ ʬʦʥʝʪʠʯʝʩʢʠʭ ʪʝʨʤʠʥʦʚ ʠ ʚʘʞʥʦʩʪʴ ʘʥʘʣʠʟʘ ʪʝʨʤʠʥʦʚ ʚ 
ʠʟʫʯʝʥʠʠ ʠʥʦʩʪʨʘʥʥʭr ʷʟʳʢʦʚ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʣʠʥʛʚʠʩʪʠʢʘ, ʣʝʢʩʠʢʦʛʨʘʬʠʷ, ʬʦʥʝʪʠʢʘ, ʪʝʨʤʠʥʳ, ʤʦʥʦʬʪʦʥʛʠ, 
ʜʠʬʪʦʥʛʠ, ʛʣʘʩʥʳʝ ʟʚʫʢʠ. 

Abstract. This article discusses the role of terminology in linguistic, lexicographic analysis of 
phonetic terms, and the importance of analyzing terms in learning a foreign language. 

Keywords: Linguistics, lexicographic, Phonetics, terms, monophthongs, diphthongs, 
triphthongs, vowel sounds. 
 

I. INTRODUCTION  
This article sets out to show similarity and differences of English and Uzbek phonetic terms 

these are monophthongs, diphthongs, triphthongs, . The work considers phonetic branches of 
linguistics. It devoted to the analyses of phonetic terms in two non-related languages:  

1) English phonetic terms and their meanings in the explanatory dictionaries;  
2) Uzbek phonetic terms and their meanings in the explanatory dictionaries; 
3) English and Uzbek phonetic terms and their differentiation and similarities in two non-

related languages. 
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The study of phonetics and phonetics as a branch of linguistic has always been one of the 
most interesting, disputable and important problems of theoretical phonetics of modern English. 
Phonetics is a field in linguistics that specializes in studying single sounds within language. 
Phonetics concerns itself with how the sounds are produced, how they sound to other listeners and 
how the brain perceives the sounds. Like all linguistic fields, phonetics studies all languages. 

Consequently, phonetics is important in the study of language. An understanding it is a 
prerequisite to any adequate understanding of the structure of working of language. No kind of 
linguistic study can be made with but consonant consideration of the material on the expression 
level. Only meaningful sound sequences are regarded as speech.  

II.  MATERIALS AND METHODS  
Such methods of investigation, as comparative-typological, semantic, distributional and the 

elements of the quantitative analysis are used in this article. We used explainer dictionaries in both 
English and Uzbek languages (Mostly ñOxford Advanced learner`s dictionary (English explanatory 
dictionaries) ñ, and ñO`zbek tili izohli lug`ati (Uzbek explanatory dictionaries)ò)  

III.  DISCUSSION 
The term ñtermsò comes from the Greek word terminus which means a check , a border. The 

term terminology and the field that studies terms is Terminology. In Explanatory dictionary terms 
can be given and explain their lexical meaning and lexicographic analysis which are based on the 
structure, articulation of that language. In the following we try to give lexicographic analysis of the 
phonetic terms monophthong, diphthong and triphthon in the Uzbek and English languages. 

Vowel sounds are an especially tricky part of English pronunciation because of how flexible 
and malleable they can be. While consonant sounds are fairly uniform throughout various dialects, 
vowel sounds can have slight variations in pronunciation from one region to another. Another 
aspect of vowel sounds that can be confusing is when multiple vowel sounds blend together within 
a single syllable. Because there are no clear divisions between the sounds like there are for 
consonants, these blended vowel sounds can be difficult to pronounce correctly. According to 
the stability of articulation all  English vowels are divided into 3 groups: 

1. Pure vowels or monophthongs (12) 2. Diphthongs (8)  
3. Diphthongoids (2) 4. Triphthongs (2) 
In this section, weôll look at the three ranges of vowel sounds: monophthongs (single vowel 

sounds within a syllable), diphthongs (two vowels sounds combined within a syllable), 
and triphthongs (three vowels sounds combined within a syllable).Monophthongs. The most basic 
vowel sound is known as a monophthong (pronounced /῁mὄnᴅfῄɗὄǼ/). As the prefix ñmono-ò 
suggests, a monophthong is a single sound (to which the root ñ-phthongò refers) within a single 
syllable. Most of these are short vowels, though there are some long vowel monophthongs as 
well.Short vowel monophthongs 

Monophthongs are vowels the articulation of which is almost unchanging. The quality of such 
vowels is relatively pure. The English monophthongs are [i, e, Þ, ὄ:, ὅ, Ὁ:, ᾈ, ὒ:, ᴅ, ᾆ]. 

Most of the monophthongs in English are commonly known as ñshort vowels,ò which are 
usually produced when a vowel is followed by one or more consonants in a syllable. Most vowel 
letters have a specific short-vowel sound, though U can create two types of short-vowel sounds. The 
semi-vowel Y can also create a short vowel sound, but it is the same as the letter I. 

 Long vowel monophthongs. Most of the traditional ñlong vowelsò (vowel sounds that 
approximate the name of their corresponding vowel letters) are diphthongs, so weôll look at those 
further on. One traditional long vowel that is a monophthong, though, is ñlong E,ò represented in 
IPA by /i/. This sound is usually produced by the letter E, but it can also be formed by the letter Y, 
as well as a number of vowel digraphs. For example: me (/it/) concrete (/῁kὄnkrit/) 

There are also a few other long vowels besides those that sound like the names of vowel 
letters. Most of these occur in various vowel digraphs, though some can be produced by single 
letters, while others occur when a vowel is combined with the consonant R. Example: /u/: exclude 
(/ὤk῁sklud/) prove (/pruv/)  

 Diphthongs. In the pronunciation of diphthongs, the organs of speech glide from one vowel 
position to another within one syllable. The starting point, the nucleus, is strong and distinct. The 
glide which shows the direction of the quality change is weak. The English diphthongs are [ei, ai, 
Ὁi, aᾆ, iᴅ, ὑᴅ, ᾆᴅ]. In the pronunciation of diphthongoids, the articulation is slightly changing but the 

https://www.thefreedictionary.com/Vowels.htm
https://www.thefreedictionary.com/Prefixes.htm
https://www.thefreedictionary.com/Vowels.htm#short-vowels
https://www.thefreedictionary.com/Syllables.htm
https://www.thefreedictionary.com/Vowels.htm#long-vowels
https://www.thefreedictionary.com/Vowels.htm#vowel-digraphs
https://www.thefreedictionary.com/Diphthongs.htm
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difference between the starting point and the end is not distinct as it is in the case of diphthongs. 
English diphthongoids are [i:, u:] 

A diphthong (pronounced /῁dὤfɗὉǼ/) is a single-syllable vowel sound in which the beginning 
of the sound glides to another, slightly different vowel sound. For this reason, diphthongs are often 
referred to as gliding vowels. 

There are eight vowel sounds in American English that are generally agreed upon as being 
diphthongs. Four of these are the ñtraditionalò long vowels (vowel sounds that are pronounced the 
same way as the names of the letters), but there are also a few others that occur with certain vowel 
digraphs or in combination with the letter R. Weôll briefly go over the different diphthongs here, but 
you can continue on to the full section on Diphthongs to learn more. 

Other diphthongs 
/Ὁὤ/- this diphthong is pronounced ñau-ee,ò and it occurs in in the vowel digraphs OY and OI. 

For example: boy (/bὉὤ/), annoy (/ᴅ῁nὉὤ/), foil (/fὉὤl/) 
/aᾆ/ - this diphthong is pronounced ñah-oo,ò and it occurs with the digraphs OU and OW. 

For example: found (/faӑnd/), pout (/paӑt/), stout (/staӑt/) 
/ὤᴅ/ - depending on dialect, the schwa (/ϸ/) that forms the second part of this diphthong is 

often not pronounced. When this diphthong is articulated fully, it is pronounced ñih-uh,ò and it 
usually occurs with the digraphs EE, EA, and IE when they are followed by an R. For example: 
deer (/dὤᴅr/), sheer (/ώὤᴅr/), steer (/stὤᴅr/) 

/ὑᴅ/ - like /ұϸ/, the schwa of /Ңϸ/ is often left out. When it is articulated fully, /Ңϸ/ is pronounced 
ñeh-uh,ò and it usually occurs with the letter combinations ARE, AIR, and occasionally EAR. For 
example: flare (/flὑᴅr/), care (/kὑᴅr/), stare (/stὑᴅr/), stairs (/stὑᴅrz/), bear (/bὑᴅr/),  

Triphthongs. Very rarely, a single syllable may contain three vowel sounds that quickly glide 
together; this compound vowel sound is known as a triphthong (pronounced /ԋtrұf ɗҜǼ/). There are 
three triphthongs that are generally agreed upon in American English: /aӑϸ/ (ñah-oo-
uhò), /aұϸ/ (ñah-ih-uhò), and /jӑϸ/ (ñee-oo-uhò). Weôll briefly look at each here, but you can find 
out more about them in the full section on Triphthongs. 1)/aᾆᴅ/ - this triphthong is pronounced ñah-
oo-uh,ò and it occurs when the digraph OU is followed by an R. For example: 1) our (/aӑϸr/) - 
hour (/aӑϸr/; H is silent), flour (/flaӑϸr/), sour (/saӑϸr/) 2) /aὤᴅ/ - this triphthong is pronounced ñah-
ih-uh,ò and it occurs with the letter combination IRE. For example: fire (/faὤᴅr/), dire (/daὤᴅr/), 
inspire (/ὤn῁spaὤᴅr/), Ireland (/ä͂ὤᴅrlᴅnd/); 3) /jᾆᴅ/ - this triphthong is pronounced ñee-oo-uh,ò and it 
sometimes occurs when the combination UR comes after a hard consonant and is followed by an E, 
Y, or I. For example: cure (/kjᾆᴅr/), pure (/pjᾆᴅr/), fury (/῁fjᾆᴅri/), curious (/῁kjᾆᴅr.iᴅs/) 

Traditional long vowels. With the exception of long E (/i/), all of the traditional long vowel 
sounds are diphthongs. These most predictably occur when the vowel letter is followed by a single 
consonant and a silent ñeò: 

Vowel Letter 
Vowel Sound 
 (IPA Symbol) 

How to pronounce it Example word 

A /eὤ/ eh-ee Tape (/teὤp/) 

I /aὤ/ ah-ee Ice (/aὤs/) 

O /oᾆ/ oh-oo Rope (/roᾆp/) 

U /ju/ ee-oo Cube (/kjub/) 

 
David Crystal writes as following: ñMonophthong (n.) A term used in the phonetic 

classification of vowel sounds on the basis of their manner of articulation it refers to a vowel (a pure 
vowel) where there is no detectable change in quality during a syllable, as in English cart, cut, cot. 
Vowel which change in quality are knowing as diphthongs (or triphthongs). In some dialectand 
diachronic studies are process of monophthongization can be found, i.e a change in vowel quality 
from a diphthong to a monophthong.ò [147, 311] Phonetic alphabets isolate the discreet speech 
sounds of languages and represent speech sounds with combinations of letters, numbers, and 
characters which are known as "phones". The three terms are connected with phones. If we compare 
the classification of sounds of speech in the both languages, we can see huge difference in them. 
There are 26 letters in an English alphabet (6 vowels, 20 consonants), but there are 44 phones/ 
sounds ( 20 vowels, 24 consonants) in it. There are 29 letters in an Uzbek alphabet (6 vowels, 23 

https://www.thefreedictionary.com/Diphthongs.htm
https://www.thefreedictionary.com/Triphthongs.htm
https://www.thefreedictionary.com/Triphthongs.htm
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consonants), there are 30 sounds (6 vowels, 24 consonants). It shows that the quantity of phones are 
caused to being appeared of monophthongs, diphthongs , triphthongs or vice versa. In English the 
numbers of letters and speech of sounds are different from each other that means that sometimes 
one graph (letter) can express more than one sound, or graph combinations make a combination of 
two or three sounds in one syllable. In Uzbek it is nearly the same. Just only the graph Jj expresses 
two kinds of phones as: 1)[j] ï jang, jazirama; 2)[j`] - jurnal, jirafa (mostly in loan words). 
Oxford Advanced Learnerôs 
Dictionary, 2010 
 

Longman English 
dictionary 1997 
Macromedia Inc. 

Uzbek explanatory 
dictionaries 

Monophthong [monĿophĿɗong] ï 
(n) a speech sound that consists of 
only one vowel sound compare 
with. DIPHTHONG, 
TRIPHTHONG [3.950] 

Monophthong [monĿophĿ
thong] - a simple vowel sound 
during the utterance of which 
the vocal organs remain in a 
relatively unchanging 
position, as (a e, i) [5, 905]  

Monoftong ï [yun. mono- bir 
+photongs ovoz, tovush] 
lingv. Diftong va 
triftonglardan farqli o`laroq 
bir tovushni hosil qiluvchi 
unli. [2; 46] 

Diphthong [  ̈͂ dὤf.ɗὅǼ/῁dὤp.ɗὅǼ] ï 
(n) a combination of two vowel 
sounds or vowel letters for 
example in pipe [paip] or the 
letters ou in doubt ï compare with 
. MONOPHTHONG, 
TRIPHTHONG [3, 410] 

Diphthong [dif-thἾǼ] - a 
component vowel sound 
made by pronouncing two 
vowels quickly one after the 
other. For example, the vowel 
sound in ñmyò is a diphthong. 
[5, 379] 
 

Diftong [yun. diphthongos ï 
ikki unlili] lingv. ï tovush 
tizimida ikki unlining bir 
bo`g`inda birikishidan hosil 
bo`lgan yaxlit murakkab 
birlik  
 [2; 32] 

Triphthong ï (n) a combination of 
three vowel sounds or vowel 
letters, for example the sound [aὤᴅ] 
fire. [4, 1581] 
 

Triphthong ï (n) a single 
syllable may contain three  
vowel sounds that quickly 
glide together; a combination 
of two vowel sound. [5,1617] 

Triftong ï [yun..tripthongs - 
uch unlili] lingv. Til tovush 
tizimida uch unlining bir 
bo`g`inda birikishidan hosil 
bo`lgan yaxlit murakkab 
birlik;  

 
IV.  CONCLUSION/RESULT  

Based on the given information, we come to the following conclusion: 
1. Phonetics is concerned with the human noises. Phonetics studies the sound system of 

the language that is segmental phonemes, word stress, syllabic structure and intonation. The 
scientific study of a language involves an explanation of a mass of notions in terms of a rigorously 
organized and highly patterned system - the link between the units.  

2.  The English and Uzbek phonetic terms have similarities and differences as we 
showed at the table above. We can see that not all terms have their adequate pairs in both languages. 
Their articulation also differ from each other. 

3. If there is the event in the language, there can be that term which reflects, describes 
it, and clarifies clearly (for example, because of not being had the event as diphthong and 
triphthong, there is no lexicographical analysis of those term;) 

4. In both languages there are monophthongs. (6 monophthongs in Uzbek,12 ones in 
English) and nearly the same definitions in explanatory dictionaries;  

5. There are no any diphthongs and triphthongs in Uzbek, there are 8 diphthongs, 3 (in 
some resources 4) triphthongs in English. 
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THE PROBLEM OF ALTERNATIVE CHOICE OF DIFFERENT METHODS IN THE 

PROCESS OF ENGLISH LANGUAGE TEACHING  
M. Mirvohidova, teacher, UzSWLU, Tashkent 

 
Annotatsiya. Ushbu maqolada ingliz tilini o'qitish jarayonida turli oôqitish usullarni muqobil 

tanlash muammosi yoritib berilgan. 
Kalit so'zlar: innovatsion metodlar, ingliz tili, o'qitish, o'rganish. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʘʝʪʩʷ ʧʨʦʙʣʝʤʘ ʘʣʴʪʝʨʥʘʪʠʚʥʦʛʦ ʚʳʙʦʨʘ 

ʨʘʟʣʠʯʥʳʭ ʤʝʪʦʜʦʚ ʚ ʧʨʦʮʝʩʩʝ ʦʙʫʯʝʥʠʷ ʘʥʛʣʠʡʩʢʦʤʫ ʷʟʳʢʫ. 
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʦʥʥʳʝ ʤʝʪʦʜʳ, ʘʥʛʣʠʡʩʢʠʡ ʷʟʳʢ, ʧʨʝʧʦʜʘʚʘʥʠʝ, ʦʙʫʯʝʥʠʝ. 
Abstract. In this article highlights the problem of alternative choice of different methods in 

the teaching process of English language. 
Key words: innovation methods, English language, teaching, learning. 
 
In the modern world, just owning it is not enough, so more and more attention is paid to the 

deep study of it from the initial stage of training. In General, a foreign language is a mandatory 
discipline in many curricula. it is studied throughout the course of education, and characteristically 
requires a special methodology and professional presentation. Of course, a lot of effort is required 
from the student himself, but a large role is often assigned to the mentor and his teaching method 
used. To achieve a positive or desired result in mastering a foreign language, you must also have a 
positive command of the methodology or methods of teaching. And also, in order to interest 
students, and to achieve the most optimal level of assimilation of educational material, the teacher 
should use more often non-traditional and non-standard forms of classes, homework, practical 
work, thereby supporting this process with new methods and means of training.  

Teachers at all levels should always be aware of a wide range of methods and tools and know 
their real purpose. Targeted and correct use of various methods and tools in the classroom can lead 
to the expected result not in the near future. But the important fact is that the work on teaching 
English is going along the planned path, again in terms of methodology. That is, in our analysis, just 
the same means and methods of training. Teaching English is often carried out using the old-
fashioned method of using teaching tools - basic and auxiliary. Experts divided these categories into 
three groups: only for teacher, only for pupils, only for teacher and for pupils. Text books, books, 
and methodological instruction are also considered to be auxiliary sources. In general, they are 
additional sources for a mentor to conduct a class. All learning is a process of transferring the social 
skills and experience of the outgoing generation to the young. This is equivalent to the fact that no 
training is possible without the accumulation of knowledge about the environment - about natural 
and social values. And it was appropriate to note that a foreign language is also part of some social 
value. By learning a different language, we transmit all information about another society, about 
another culture. Thus putting not only historical, but also fresh information in the course of the 
lesson. And as a General result, the student has historical or modern data about the country whose 
language he is studying. Through constant communication, not so many learning goals are 
achieved.  

Well-known western models of communicative competence consider the socio-cultural 
component as an auxiliary of sociolinguistic competence. So, knowledge of norms of behavior, 
values, rules of communication is necessary for choosing the correct speech register. That is, the 
function of culture is reduced only to the correct choice of the register of utterance, depending on 
the role of the interlocutor, his status, place and purpose of communication. Modern teacher is given 
a wide choice in the use of technical training tools, among which the most common are video and 
audio materials of multimedia options. However, there are also mixed types of funds in one set. It is 
important to recognize that the introduction of technical support to the training procedure updates 
the nature and methods of the lesson.  

There are traditional methods of lesson planning, when the topic and direction of the lesson is 
developed by the teacher in accordance with the linguistic content of the course goal. These classes 
allow assessment, control, written, test, and final types of work with students. An important stage is 
the distribution of homework assignments of a collective or individual nature. In such educational 
processes, it is easier to evaluate students' personal achievements in learning a foreign language 
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together with the team, which will help stimulate others. Creating a foreign language environment 
artificially in the process of teaching a foreign language is an integral part of the modernized 
methodology. This structure can include whole and small educational complexes, types of mass 
education, the use of the same means of communication, automated training systems and electronic 
materials: textbooks, files, network, on-line, tel-net, Internet, etc.  

The current stage of technology development is characterized by the transition to the creation 
of multifunctional educational complexes and on the basis of computers. In addition, information 
and communication technologies (ICTs) are wide range of digital technologies that only benefit 
teachers in their work. Identification of interest in the foreign language being studied depends on 
the technologies and methods used by the teacher in the classroom. In our opinion, the use of 
psychological materials, possibly electronic, is also necessary for the creative realization of the 
student and for achieving high efficiency. These include puzzles, logical problems, illustrations 
with complex or" double " meanings, crosswords, etc. This method of organizing the educational 
process allows you to help solve problems of memorizing individual or difficult words, expressions, 
phrases, etc. in an exciting and creative way. The use of materials of this kind creates a favorable, 
open or "soulful" picture of communication, facilitates relationships in the team, reveals the capable 
features of students and prepares the teacher for further actions, strengthens his efforts in the 
methodological search.  

Some individual methods of learning English can show the final result in different angles. For 
example, a sequential or complex lesson structure for students. When explaining tasks sequentially, 
this is based on the principle: "step by step", when difficult, students themselves need to find 
answers, the content of the topic, the purpose of the task, the lesson, etc. on the subject: "find out 
meaning". Naturally, the second option of training will be a little difficult and it will take some 
time, although this has its rational sides. When students learn how to compare and analyze subjects 
in English lessons, it is necessary to offer this work option: teaching the language through cultural 
attractions, which can improve and speed up the procedure of simple communication. You can also 
use an example to describe the food, types of dishes, and preparation of family holiday tables in 
America or England, while comparing them with our national cuisine, which strengthens the 
understanding of complex modern, household, or generally accepted food terms for a particular 
region.  

Methodologists suggest considering the regional component in teaching a foreign language as 
an in-depth linguo-regional work and using local language material not only in foreign language 
lessons, but also for extracurricular work. Another alternative form of class is the type of subject 
situational lesson. To do this, the lesson must create certain conditions for the occurrence of a 
theatrical performance or an obstacle on the road, in a cafe, theater, etc.  

But, whatever form the lessons take, the important final stage of each lesson should be 
reflexive activity. That is, the reflexive approach helps students remember, identify and understand 
the main components of the activity ï its meaning, types, methods, problems, ways to solve them, 
the results obtained, and then set a goal for further work. Thus, it will be possible to really evaluate 
the criteria for mastering simple speech skills. At this stage, the task of the teacher is to create 
conditions for practical mastery of the language of each student, while the ability to choose such 
teaching methods that would help the manifestation of active and creative qualities of the student. 
And a great variety of modern technologies, techniques, communications, resources, projects, and 
tools actually allow you to do this for small and simplified learning purposes.  
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Annotatsiya. Ushbu maqolada ingliz tili darslarida loyihalash metodi va uning o'ziga hos 
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ɸʥʥʦʪʘʮʠʷ. ɺ ʵʪʦʡ ʩʪʘʪʴʝ ʦʧʠʩʘʥ ʤʝʪʦʜ ʧʨʦʝʢʪʠʨʦʚʘʥʠʷ ʥʘ ʫʨʦʢʘʭ ʘʥʛʣʠʡʩʢʦʛʦ 
ʷʟʳʢʘ ʠ ʝʛʦ ʦʩʦʙʝʥʥʦʩʪʠ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʝʪʦʜ ʧʨʦʝʢʪʘ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʫʯʝʙʥʳʡ ʧʨʦʝʢʪ, ʤʦʜʝʣʠʨʦʚʘʥʠʝ. 
Abstract. This article highlights the project method and its features in English language 

lessons.  
Keywords: project method, foreign language, educational project, modeling. 
 
In the XXI century, the intensification and modernization of education requires the 

introduction of such innovative technologies that are aimed at the creative education of the 
individual in the intellectual and emotional dimension. Such innovative technologies are: 
developmental learning, design, problem-based learning, level differentiation, test system, game-
based learning, immersion in a foreign language culture, learning in collaboration, self-education 
and autonomy, integration, as well as health - saving, research, information and communication and 
personality - oriented technologies.  The technology of problem-based learning involves 
independent solution of cognitive and creative tasks through critical rethinking and multiplication of 
knowledge and skills; and allows you to implement the conditions for the formation of students ' 
cognitive universal actions: creating an atmosphere of co-creation in communication, including the 
emotional sphere of the child, personal interest of the student, joint search for truth, self-evaluation, 
self-correction, self-sufficiency. One of the ways to activate students in the process of learning 
foreign languages is design (project method), when the student independently plans, creates, and 
protects his project, i.e., is actively involved in the process of communication activities. An 
educational project is a set of search, research, calculation, graphic and other types of work 
performed by students on their own for the purpose of practical or theoretical solution of a 
significant problem. The main goals of the project methodology are:  

1)self-expression and self-improvement of students, increase of learning motivation, 
formation of cognitive interest;  

2)implementation of acquired skills, development of speech, ability to present the studied 
material competently and argumentatively, conduct debatable polemics;  

3)demonstrate the level of culture, education, and social maturity.  
Types of projects:  
1) role-playing games, dramatizations, dramatizations (fairy tales, TV shows, holidays, 

musical performances, etc.)  
2) research (country studies, generalization of scientific knowledge, historical, environmental, 

etc.)  
3) creative (essays, translation, scripts, wall Newspapers, etc.)  
4) multimedia presentations. In the end, it is expected to achieve communicative competence, 

a certain level of language, country studies, socio-cultural knowledge, communication skills and 
speech skills that allow for foreign language communication. The implementation of project and 
research methods in practice leads to a change in the position of the teacher. From a carrier of 
ready-made knowledge, it turns into an organizer of cognitive activity, as shown in the diagram. 
From an authoritative source of information, the teacher becomes a participant in the research, 
creative cognitive process, a mentor, consultant, and organizer of students' independent activities.  

The project methodology requires the teacher's thorough training, professional skills, and 
erudition. One of the main conditions for the effectiveness of educational activities is an atmosphere 
of goodwill, mutual understanding, trust, creativity, and encouragement of students ' cognitive 
activity. In the modern sense, a training project is an integrated didactic means of development, 
training and education that allows you to develop and develop specific skills:  

1) problem,  
2)planning,  
3)introspection and reflection,  
4)presentation,  
5)research work. The use of the project methodology is one of the components of the 

humanization of the educational process, since students with different levels of language training 
participate in the work in accordance with their capabilities.  
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Such lessons relieve stress and fatigue of students, dramatically increase cognitive interest, 
develop students ' imagination, thinking, speech, memory, and can be conducted on almost any 
topic within the program material. 

 Thus, the project method makes it possible to implement not only educational tasks, but also 
socio-cultural, educational, humanization and humanization tasks of the educational process. The 
results are obvious: this method makes it possible to study the topic more deeply, develop the 
creative abilities of students, teaches communication, the ability to use grammatical structures, and 
eliminates the fear of conducting a conversation in a foreign language.  

In addition, project technology is effective and exciting for teachers, as it helps to open up as 
a creative person who participates in research work on a par with their students. Of course, the 
project is not a panacea for all problems, but it is a step forward in teaching a foreign language. 
Information and communication technologies are a powerful tool for teaching, monitoring and 
managing the educational process, as they are the most important parameter of the modern socio-
cultural system. Internet resources are a familiar and convenient means of getting acquainted with 
the culture of other countries and peoples, communicating, getting information, and an 
inexhaustible source of the educational process.   

The pedagogical relevance of the system of language knowledge and skills formed in the 
information and training environment consists in the fact that the learner should be offered to learn 
exactly such a system of knowledge that is necessary for him at this stage of his development, 
subsequently giving the opportunity to solve problems of increasing complexity. Tasks for learning 
a foreign language:  

- providing conditions for the creative development of writing, as well as speech skills;  
- integration of various forms and strategies aimed at developing independent cognitive 

learning activities in the process of individual and group work of students;  
- increasing the motivational saturation of the educational process - organization of cognitive 

communication activities with native speakers and members of the network community learning a 
foreign language;  

- formation of a modern information culture based on language knowledge that allows 
working in a computer and telecommunications environment. This innovative technology is based 
on principles that reflect the specifics of the subject and the learning environment itself: openness, 
integrativity, consistency and consistency, interactivity, visual presentation of the material, multi-
aspect and redundancy of all components of the environment.  

The environment is in constant development, which is due to the dynamics of including new 
forms and pedagogical technologies for teaching a foreign language, as well as the development of 
the participants themselves. Modeling a real authentic environment through the use of Internet 
resources serves not only to better master the language, but also allows you to understand the deep 
law of unity and diversity of culture. Thus, the innovative technologies that we have reviewed today 
significantly enrich and diversify the teaching of foreign languages. Instead of monotonous work 
comes intellectual creative search, in the process of which a new type of personality is formed, 
active and purposeful, focused on constant self-education and development.  
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INNOVATIVE PEDAGOGICAL TECHNOLOGIES OF TEACHING FOREIGN 

LANGUAGE  
Sh. Nusratullaeva, teacher, UzSWLU, Tashkent 

 
Annotatsiya. Ushbu maqolada innovatsiya va uning taôlim sifatini oshirishdagi oôrni, xorijiy 

tilni oôqitishda qoôllaniladigan pedagogik texnologiyalar yoritilgan. 
Kalit soôzlar: innovatsiya, xorijiy til, pedagogik texnologiya, taôlim. 
ɸʥʥʦʪʘʮʠʷ. ɺ ʵʪʦʡ ʩʪʘʪʴʝ ʦʩʚʝʱʝʥʘ ʠʥʥʦʚʘʮʠʷ ʠ ʝʝ ʨʦʣʴ ʚ ʧʦʚʳʰʝʥʠʠ ʢʘʯʝʩʪʚʘ 

ʦʙʨʘʟʦʚʘʥʠʷ, ʧʝʜʘʛʦʛʠʯʝʩʢʠʝ ʪʝʭʥʦʣʦʛʠʠ, ʧʨʠʤʝʥʷʝʤʳʝ ʚ ʧʨʝʧʦʜʘʚʘʥʠʠ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. 
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ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʥʥʦʚʘʮʠʷ, ʠʥʦʩʪʨʘʥʥʳʡ ʷʟʳʢ, ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, 
ʦʙʨʘʟʦʚʘʥʠʝ. 

Abstract. This article covers innovation and its role in improving the quality of education, 
pedagogical technologies used in teaching foreign languages. 

Keywords: innovation, foreign language, pedagogical technology, education. 
 
With the rapid development of computer technologies and the improvement of the value of 

the information society, it is undergoing fundamental changes in the acquisition of knowledge. 
These dramatic changes brought about by information and communication technologies have 
brought a new paradigm to education. Currently, multimedia technology, network technology and 
satellite technology transfer, as a representative of information technology is developing very 
quickly.  

Modern educational technologies based on information technologies play an important role in 
promoting the modernization of education. Modern education technologies will have a significant 
impact on the ideas, forms, process, methods of teaching and management of education. The use of 
modern education technologies to teach English will be the driving force behind innovation in 
continuing education. Using the modern theory of education and modern information technologies 
will allow you to achieve effective development of foreign language teaching. New educational 
innovations have already arrived in Uzbekistan. For example, computer technology has allowed 
teachers to make their lessons more interactive and therefore more interesting and useful; this 
method has also been shown to improve student performance, as lessons are more memorable, and 
so students are able to save information more effectively. Teachers as students can also find a range 
of resources on the Internet that can provide inspiration and tips for classes; teachers can also 
recommend good resources for students and further encourage and encourage their learning. In 
addition to computers, many schools and colleges use new methods of technology to enhance the 
learning experience; these include digital television channels, DVDs, digital radio, and sophisticated 
forms of communication technology. Digital radio and television allow students to access a huge 
variety of channels that cover the time range of various subjects, including languages, science, 
history, and geography, to name just a few. Students got used to the new technology as they grew 
up with it; Therefore, it is undoubtedly beneficial that they have the opportunity to use it to improve 
their ability to learn and defend their interests. Programmers and educational podcasts are now 
widely available for download to your computer or MP3 player; this makes education more modern 
and multi-faceted. With the invention of new technologies, students can be exposed to more English 
text in a multimedia language environment.  

In the rapidly developing 21st century, various innovative technologies are being introduced 
to teach English in classrooms. The knowledge base quickly doubles and triples in such a short 
time. In order to cope with this trend, we must use modern technologies to teach English to students 
in Uzbekistan. Students should update their knowledge using modern technologies. Otherwise, they 
will be lowered in the labor market. The number of readings on any topic and in many languages is 
now available on the Internet, and the opportunity to participate in discussions with people from all 
walks of life is a motivation for many students. More than the process of communication, trade and 
transactions, today the technology is widely used in the educational sectors. Although the 
technology can't play vital teacher words, it can be used as an additional tool to enhance classroom 
teaching methods. As the usual chalk and way of speaking seems monotonous and boring for 
students, teachers focus on the latest technology for teaching subjects. Various types of software 
and modern technologies are being implemented to allow students to access using their subjects 
easily. Every day, people get access to some new technologies that connect the hand with teaching 
English. As traditional teaching methods such as the chalk and talk method seem outdated, these 
technologies can be used as a supplement to the classroom teaching methodology to have a lively 
atmosphere in the classroom. This need of the hour is to integrate modern technologies to increase 
the level of English language teaching. Modern technologies relax the mind of students to get into 
this topic with full participation, rather than calm difficult to do.  

New technologies in language learning with multiple intelligence and mixed abilities are 
replaced by advanced learning methods. In a multi-cultural community, four basic skills are 
instilled in learning with diversity and novelty. Consequently, they are enthusiastic about learning 
the language. Language can be imitated by others. Thus, it is necessary to hear more sense to 
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develop listening skills. Naturally, they try to speak in empty styles as we are learning our native 
language. The use of the Internet has brought huge changes in the field of teaching and improving 
the teaching of English. This competition believes that people to forget about everything for three 
days after they hear. The use of new technologies. Transporters of language and literature are 
always involved in technology, as far back in time as music, masks and performance materials, 
supplemented by oral narration and early drama. Of course, the print press, books, and libraries are 
technologies of huge influence that we now accept as givens for teaching English.  

In 2007, using computers in English language courses for word processing was more than a 
generation of practice and research. In the past year, dramatic advances in computers, in digital 
memory in Internet resources, in audio and visual transmission in virtual visualization, and in 
wireless communication have created intriguing new opportunities for using technology in teaching 
English. Web Publishing, digital archives, digital video, e-conferences, blogs, wikis, podcasting, 
channels, online games, virtual reality worlds are potential new tools for teaching and learning 
English. Listening is defined as the process of identifying and understanding the speakers' speech. It 
involved understanding the speaker's accent or pronunciation, the speaker's grammar and 
vocabulary, and understanding the meaning. The listener should be able to do these four things in 
empty time. Thus, listening is very important in the process of second language education. 
Listening is considered as the main language of mastery. Through listening, people can acquire 
most of their education, their information, their ideas, and their understanding of the world. As an 
input skill, listening plays a vital role in the development of a student's language. 

Using computers in listening to problems gives students visual and voice inputs that can 
enhance their information and ideas, develop their listening skills. Computer-based listening tests 
are very important in strengthening the understanding of the listener's skills. And finally, Internet 
voice chatting using the second language may also aid the communication capabilities of the 
student. Listening to radio programs in the language of television is another technical way to 
develop the ability to understand. However, listening students should be careful in choosing specific 
programs that are suitable for its needs. Modern trends in teaching foreign languages are associated 
with a radical change in the methodological paradigm, as well as with the technical and 
technological renewal of the learning process, which is reflected in the massive onset of new 
learning tools, primarily multimedia computer programs. With the development of computer 
technologies and the Internet, new ways and opportunities for obtaining knowledge have opened up. 
The latest achievements in the field of high technologies open wide opportunities for teachers of a 
foreign language to further improve the educational process and its translation to a qualitatively new 
basis. 
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Annotatsiya. Ushbu maqolada polisemiya fenomeni va u bilan bog'liq leksikologik 
muammolar ko'rsatib oôtilgan. Bunda kontekst koôp maônoli so'zlarni tarjima qilish va tushunishda 
muhim rol o'ynaydi. 

Kalit so'zlar: polisemiya, koôp maônoli, to'g'ridan-to'g'ri va portativ ma'nolarni aniqlash, 
tushuncha, so'zlar. 

ɸʥʥʦʪʘʮʠʷ. ɺ ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʬʝʥʦʤʝʥ ʧʦʣʠʩʝʤʠʠ ʠ ʩʚʷʟʘʥʥʳʝ ʩ ʥʠʤ 
ʣʝʢʩʠʢʦʣʦʛʠʯʝʩʢʠʝ ʪʨʫʜʥʦʩʪʠ. ʂʦʥʪʝʢʩʪ ʠʛʨʘʝʪ ʚʘʞʥʫʶ ʨʦʣʴ ʚ ʧʝʨʝʚʦʜʝ ʠ ʧʦʥʠʤʘʥʠʠ 
ʤʥʦʛʦʟʥʘʯʥʳʭ ʩʣʦʚ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʦʣʠʩʝʤʠʷ, ʤʥʦʛʦʟʥʘʯʥʦʩʪʴ, ʦʧʨʝʜʝʣʝʥʠʝ ʧʨʷʤʦʛʦ ʠ ʧʝʨʝʥʦʩʥʦʛʦ 
ʟʥʘʯʝʥʠʷ, ʧʦʥʠʤʘʥʠʝ, ʩʣʦʚʘ. 
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Abstract. This article examines the phenomenon of polysemy and the lexicological difficulties 
associated with it. Context plays an important role in translating and understanding polysemantic 
words. 

Key words: polysemy, many meanings, a definition of direct and figurative meaning, notion, 
words. 

 
The polysemantic meaning of a word is an actual linguistic problem, since it is difficult to 

understand a text that is full of polysemantic words. 
The term "polysemy" is translated as polysemy (from the Greek. poly-a lot, sema - a sign). 

Polysemy of a word means that it can be used in different meanings "V.V.Eliseeva believes that 
"polysemy of a word is the presence of more than one meaning in a language unit, provided that 
there is a semantic connection between them or the transfer of common or related features or 
functions from one denotation to another". V.N.Nemchenko explains this phenomenon by "the 
presence of more than one meaning in a language unit - two or more". 

A polysemic word has several meanings-a denotative (reproducible) meaning and its derived 
meanings (contextual). These values form a certain semantic structure and at the same time can be 
connected in different ways, so many linguists distinguish the following types of connections of 
meanings of polysemantic words: radial, chain and mixed or radial-chain. 

For example, consider the meaning of the English word-picture: 
1) a picture consisting of lines and shapes, depicting some object or scene that can be 

presented to a person; 
2) photo; 
3) the image displayed on the TV screen; 
4) film; 
5) in the British version of English, the word "picture" refers to a movie that is provided for 

viewing in a movie theater. The American word "movies"; 
6) the idea of something in the mind will also be indicated by the word "picture". It should be 

noted that the chain connection of polysemantic words in its pure form is quite rare in the language, 
as a rule, in combination with the radial one. 

"A mixed or radial-chain connection is a polysemy connection when both types of connection 
are combined in a word." In practice, radial and mixed lexical connections of polysemantic words 
are more common, while chain connections are extremely rare. Example of a polysemantic word in 
English Meaning of this word type of lexical connection of this polysemantic word 

1. broken. 1) damaged physically; 2) not working; 3) extremely sad; 4) not as 
promised/hoped; 5) not continuous; 6) without hope. All subsequent meanings of the word are 
related to the main one, so the radial lexical connection dominates. 

2. silent. 1) a silent person or group of people does not talk, laugh, or make any noise; 2) a 
silent place is very quiet; 3) if something such as a disease or problem is silent; 4) there are no 
noticeable signs that it exists; 5) a silent letter is a letter in a word that has no sound when you say 
the word but that must be used when the word is spelled or written.  

3. work. 1) activity needing effort; 2) job someone is paid to do; 3) place someone does their 
job; 4) something made/done in job; 5) repair etc operation; 6) in science. 

4. school. 1) where children learn; 2) where subject is taught; 3) college/university; 4) people 
sharing ideas; 5) large group of fish etc. 

5. golden. 1) bright yellow in colour; 2) made of gold; 3) very happy or successful; 4) 
excellent; completely reliable [34].  

The complexity of translating polysemy lies in the fact that polysemy words have a direct and 
figurative meaning in accordance with the names of objects of objective reality. Many linguists 
attribute such tropes as metaphor, metonymy, and others to the phenomenon of polysemy. 
"Metaphor is a transfer of meaning based on the external similarity of objects or phenomena. Gold 
hair (hair color and shine resemble gold), the wind howled (the sound resembles the howl of a 
living creature). 

Metonymy is the transfer of meaning based on the adjacency of objects, phenomena in space 
or time. Boil a teapot (i.e., the water in the teapot - we transfer the name of the vessel to its 
contents), read Pushkin (works written by A. S. Pushkin), walk in gold (in gold products). A special 
type of metonymy is synecdoche-transferring the name of a part of an object or phenomenon to a 




